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Methods of teaching Chinese as a Foreign Language have often incorporated the methods 
adopted in teaching English as a Second or Foreign Language. (Xing, 2016; Zhou, 2014; 
Jiao, 2018). One, the Experiential Learning Method is a pedagogy which emphasizes 
‘learning by doing’ where students actively participate in their own learning through 
concrete experiential activities. It has been proposed as a method where students have an 
opportunity, to construct new knowledge in a learning environment which centres 
activities around their interests and previous learning (Kolb, 2014).  
This research has studied the application of the Experiential Learning Method in a 
Western Sydney public primary school through Action Research to engage Stage 3 
students’ in Chinese language learning. As part of the Research Oriented School Engaged 
Teacher Education (ROSETE) program at Western Sydney University, this research 
involved twenty students aged 9 to 11 years in eight weeks of Chinese language learning 
which accounted for eight classroom lessons across two Action Research Cycles. 
This thesis consists of six chapters. The first chapter introduces the background to this 
research including the ROSETE program, Chinese language learning in the Australian 
context and has identified challenges in providing quality Chinese language lessons. In 
addition, the research questions are defined, the significance of this study is explained 




Chapter 2 reviews literature that has offered definitions of the Experiential Learning 
Method (ELM), and research projects investigating ELM. As students’ engagement is the 
key challenge in CFL learning to be investigated, definitions are discussed in order to 
understand this phenomenon and how it may be researched. This research therefore has 
the potential to add to the literature in the field of CFL learning through ELM.  
The methodology and methods implemented by the teacher-researcher in this study are 
explained in Chapter 3. A brief introduction to Action Research, the types of Action 
Research, the steps to undertake Action Research and its Cyclical processes provide the 
justification of the methodology used in this research. The specifics of the research design 
fare included along with the AR implementation: processes, timelines and content.  
Chapter 4 is an evidentiary chapter where data are analysed across two AR Cycles based 
on the teacher-researcher’s observation notes and self-reflection journals, interviews with 
the classroom teacher, and the surveys completed by the students. These data are 
organized according to the four phases/ categories of the ELM. The findings presented in 
Chapter 4 also include measures of students’ engagement as defined by their self-reported 
engagement levels during each of the four ELM phases and four topics taught. 
Chapter 5 introduces the findings from the data analysis which reveals students’ 
engagement was not only related to the four phases of (ELM), but that other factors were 
also at play. These were the selection of the topics for the content of the Chinese language 
lessons; the effect of the teacher’s emotions, and the teacher’s classroom management 
strategies. These additional issues have been discussed in turn supported by relevant 
excerpts from the data.  
Chapter 6 concludes the thesis is focused on discussing the reflections of the teacher-
researcher’s professional development, the findings, implications, limitations and 
recommendations for the further study.  
 
1 
CHAPTER 1  
INTRODUCTION 
 
The first chapter introduces the background to this research including the ROSETE 
program, Chinese language learning in the Australian context and has identified 
challenges in providing quality Chinese language lessons. In addition, the research 
questions are defined, the significance of this study is explained, and the anticipated 
outcomes are listed. 
1.1 Background 
This research is situated in a global environment where the Chinese economy is 
experiencing rapid development and Chinese culture and language are regarded with 
increasingly importance in Western countries such as Australia, the UK and the U.S.A. 
Teaching Chinese as a Foreign Language (TCFL) has thus been prioritized in these 
countries. Orton (2016, p. 16) states that from 2008 to 2015, the number of Chinese 
learners in Australia doubled to 172,832, accounting for 4.7% of the total school student 
numbers, and it could be expected that this rising trend will continue.  
From the perspective of China, an increase in Chinese language (Hanyu) around world is 
seen as an opportunity to increase the country’s soft power (Pan, 2013). In order to 
promote Chinese language and culture, China has established Confucius Institutes and 
opened Confucius classrooms in certain regions and areas around the world. According 
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to the official website of the State Office of the Chinese People’s Republic of China, as 
of December 31st, 2017, there are 146 countries around the world to establish 525 
Confucius Institutes and 113 Confucius classrooms. Chinese has become an increasingly 
popular language and to support successful Chinese language teaching abroad, the 
Chinese government has been selecting outstanding teachers to undertake this endeavour.  
1.2 Australian Context 
Mandarin learning has strong policy support in Australia for many reasons. Economically 
there has been an increase in investment between China and Australia (Gao, 2017) 
creating the need for fluent Mandarin speakers in the business sphere. Meanwhile, 
because of the language teaching policy and the promotion of multiculturalism in 
Australia, Mandarin has become an increasingly important part of the community 
language agenda in Australia. As a result, the Australian government has responded 
accordingly within its language education program, with Asian languages being 
prioritized from minority languages to major language learning subjects in the Australian 
curriculum. For example, the Australian government re-designated Mandarin as one of 
the four priority languages (Australia National Audit Office, 2013). Gao (2017) states that 
Chinese education has existed in Australia’s social education system since the mid-19th 
century and has been fostered as an Australian community language. The Australian 
Government has established or sanctioned many types of Chinese language learning 
institutions in various communities, such as the public English-Chinese bilingual schools, 
community language schools for local children, and the Chinese language courses for 
local kindergartens and elementary schools. Therefore, this research has strong policy 
support in Australia. 
Many Australian and Chinese-Australian parents have high hopes for their children’s 
Chinese learning. Gao (2017) states that most Australian parents believe that China’s 
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rapid economic development has led to a series of economic reciprocities where 
competencies in Chinese language would provide their children with greater potential for 
successful employment in the future. This is supported by Han (2017) who cites that 
learning the Mandarin language can open future business and educational opportunities 
between China and Australia. Similarly, Hu, Torr and Whiteman (2014) state that Chinese 
Australian parents strongly desire their children to become bilingual in Chinese and 
English, and yet many may not always be aware of the most beneficial ways to achieve 
this outcome. Studying Mandarin at a Public School might be a successful starting point 
to achieve this goal. Thus, the development of Chinese language learning in Australia has 
gained momentum, and this research would be supported by most Australian parents.  
1.3 Challenges 
In teaching Chinese as a second language, there has been research on different 
pedagogical methods including Community Language Teaching, Additional Language 
Teaching, Task-based Language Teaching, Audio-lingual, Game Based Language 
Teaching, Functional-notional, and Experiential Learning Method (ELM) (Xing, 2016). 
Among these, Experiential Learning Method has been widely promoted and applied in 
various disciplines, and has been scrutinized via various research studies (Jiao, 2018). In 
the field of curriculum and pedagogy, the feasibility of Experiential Learning Method has 
been studied, however in terms of language education through ELM, the focus has most 
notably been on English teaching. In contrast, there is little research into teaching Chinese 
as a Foreign Language, using the Experiential Learning Method. (Zhou, 2014). 
From the perspective of learners, Gao (2014) found that engagement was often a 
challenge in the teaching of Chinese as Foreign Language (CFL). This challenge to 
Chinese language learning has been investigated by Burch, Heller and Freed (2014) who 
found that the Experiential Learning Method promotes active learning and could improve 
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students’ engagement. Therefore, the Experiential Learning Method in Chinese as a 
Second Language learning, was chosen as a springboard for this research. Being part of 
the Research Oriented School Engaged Teacher Education (ROSETE) program at 
Western Sydney University, the teacher-researcher had the opportunity to undertake this 
research in a local Western Sydney Public School where a Mandarin program was 
operational.  
1.3.1 ROSETE Program 
Significant to this research is its context within the Research Oriented, School Engaged 
Teacher Education (ROSETE) Program.  
The ROSETE program has arisen from an internationally innovative 
Australia-China Partnership between the NSW Department of 
Education and Communities, the Ningbo Municipal Education Bureau 
and the University of Western Sydney (Singh, Han, & Ballantyne, 2014, 
p. viii)  
The aim of this program is to increase and strengthen research cooperation between 
Australian and Chinese educational institutions, to develop the teaching and research 
capabilities of the participating volunteers and to lay a foundation for innovation in 
knowledge exchange between Australia and China (Singh, Han, & Ballantyne, 2014).  
The ROSETE Program has been in operation since 2008, where eligible native Chinese 
speaking graduates from a Chinese University apply to undertake a Master of Philosophy 
(Education) degree at Western Sydney University (WSU) while at the same time 
commencing a CFL teaching assignment at a local public school. During an eighteen 
month in-Australia stay, the volunteer teacher-researchers (VTR) are assigned a school 
with an ongoing Chinese language program, and their classroom teaching is the basis for 
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their research thesis. The three partners and the teacher-researchers all benefit from this 
collaboration. The Ningbo Municipal Education Bureau benefits in that the Chinese 
language is promoted globally, and native Chinese speakers provide excellent role models 
for pronunciation and cultural transmission; the NSW DE benefits as the students have 
access to native speakers with excellent knowledge to impart; WSU benefits from having 
post-graduate research students from China to add to the research culture in the School 
of Education and to discover and share new knowledge on CFL to the field; and finally 
the teacher-researcher benefits in terms of receiving a research education and improving 
their teaching expertise in CFL. 
The next section turns to the refinement of the research through setting the research 
questions to be addressed. 
1.4 Research Questions 
The main research question of this study is:  
How could the teacher-researcher use the Experiential Learning Method to engage 
students’ Chinese learning in a NSW public school?  
The contributory research questions are: 
How does each phase of the Experiential Learning Method specifically influence 
the students’ engagement? 
How might each phase be constructed to improve students’ engagement through 
Action Research?  
How can the Experiential Learning Method be modified to improve the teacher-
researcher’s teaching practice? 
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This research is therefore focused on the teacher-researcher’s teaching strategies 
implementing ELM to engage students’ Chinese learning. Based on the 
conceptualizations of engagement referred to in Betts (2012), this study explored the 
teaching strategies in terms of the three categories of engagement: cognitive, behavioural 
and emotional.1.5 Significance 
Firstly, this research is couched in the recognition that there is a need to improve students’ 
engagement when learning Chinese language (Xie, 2014) and that implementing 
Experiential Learning activities may address this. Currently the retention of the Chinese 
learners from Primary to Secondary school has been decreasing. In 2015 there were 
172,878 students learning Chinese in Australia, however, by Year 12, only 4,149 (2.4 
percent) were still studying Chinese (Orton, 2016). This research is significant as it is an 
in-depth study of the development of teaching strategies to improve students through 
ELM, that is, increasing student engagement by providing worthwhile and age 
appropriate experiential activities to promote students’ learning of the Chinese language.  
Secondly, this study is significant for the field of Teaching Chinese as a Foreign Language 
as whilst there is evidence of the success of implementing the Experiential Learning 
Method in many subject areas, its application in Second Language teaching (Chinese in 
this context) is less researched. This research is significant in that it addresses this gap. 
1.5 Anticipated Outcomes 
This research contributed to a better understanding of Experiential Learning as an 
approach to teach Chinese as a Second Language for primary school students in an 
Australian context. This study explored application of Experiential Learning Method in 
Chinese teaching, and the expected outcomes were: 
1. To develop effective strategies of the Experiential Learning Method for Chinese 
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language teaching which are suitable for Australian Stage 3 students. 
2. To identify how students are behaviourally, cognitively, and emotionally engaged 




CHAPTER 2  
LITERATURE REVIEW – EXPERIENTIAL LEARNING 
METHOD AND STUDENTS’ ENGAGEMENT 
Chapter 2 reviews literature that has offered definitions of the Experiential Learning 
Method (ELM), and research projects investigating ELM in China, Thailand and other 
countries around the globe are also reported. As students’ engagement is the key challenge 
in CFL learning to be investigated, definitions are discussed in order to understand this 
phenomenon and how it may be researched. The relationship between students’ 
engagement and the ELM is reviewed with the conclusion that ELM has the prospect to 
improve students’ engagement in many areas of study. This research therefore has the 
prospect of adding to the literature as this research specifically addresses students’ 
engagement in CFL learning when ELM is implemented.  
2.1 Definition of the Experiential Learning Method (ELM) 
To provide an understanding of how ELM could impact on this research, it is necessary 
to first consider what is meant by ELM. 
Kolb (1984) proposes one conceptualization of Experiential Learning theory whereby 
new knowledge draws on experiences from concrete hands-on activities to abstract 
theorization. “A working definition on the learning process coined by Kolb is ‘Learning 
is the process whereby knowledge is created through the transformation of experiences’” 
(Boggu and Sundarsingh, 2019, p. 29). As an essentially adult learning method Kolb’s 
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(1984) theory has been recognized as “one of the most useful descriptive models of the 
adult learning process available” (Guan, Wang and Zhang, 2012, p. 1835). Extending this 
further, researchers such as Felicia (2011) and Li, Öchsner and Hall, (2017) purport 
Experiential Learning is the process of learning through experience, more specifically 
defined as learning through reflection on doing. The Experiential Learning Method (ELM) 
refers to the concept of presenting the teaching content through actual experiential 
opportunities according to students’ cognition, to enhance student learning and 
understanding of new knowledge (Zhou, 2014). Real-life, age appropriate experiences 
can then be expanded through ongoing ELM implementation with the aim for student 
learning to be applied into new contexts and situations. 
In this research, ELM was implemented as the preferred teaching approach as it has the 
potential for students to learn Chinese language by starting with an actual experience, 
which is based on the students’ capabilities and can be focused on the tasks related to the 
Chinese language learning.  
2.2 Studies of ELM in China and Other Countries 
Researchers in both China and other countries have focused on ELM as an area of study. 
From the ‘Experiential Learning Cycle’ and ‘Learning by Doing’ proponents to the 
Chinese scholars’ studies on ELM across various areas of language teaching, the results 
of these studies have laid a foundation for opening the possibilities for implementing 
ELM in Chinese as a Second Language (CSL) classrooms. 
2.2.1 Chinese Research – Experiential Learning Method 
Chinese scholars have undertaken studies on ELM many of which have focused on 
different fields within language teaching.  
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Xin (2005) conducted a theoretical study on ELM focusing on the history, theoretical 
basis and fundamental philosophy of Experiential Learning Method. His discussion also 
included the basic problems of teaching theories from the angle of ontology, and 
suggested specific implementation of ELM in humanities and science courses. For 
example, he suggested that student-centred classrooms are the key to the effectiveness of 
the Experiential Learning Method. 
Xu (2017) advocates the application of ELM in English as a Second Language (ESL) 
classrooms. Xu (2017) states that ELM is different from the traditional one-way 
knowledge transfer method of teaching. His three-month study was undertaken with a 
cooperative teacher in a primary school English language class in China. His intervention 
to implement ELM included proposing questions, analysing problems, proposing 
problem-solving strategies, implementing those strategies, and reflecting and improving 
activities. There was improvement in student learning to some extent. Analysis of 
interview data with the cooperative teacher and student surveys led to the finding that 
there is a need for teacher professional development in ELM. Xu (2017) also contends 
that the teaching content should be combined with the needs of students. 
Chinese scholars also studied the application of ELM in teaching Chinese as the Second 
Language (CLS). Ma (2011) elaborated the characteristics of ELM from the perspective 
of Second Language teaching, by comparing ELM with other teaching methods, and 
indicated the superiority of ELM in the Second Language classrooms. She also researched 
the value of ELM by implementing it into her CSL class and drew a conclusion that ELM 
is feasible in teaching CSL. However, the premise is that the teachers are not to 
monopolize the classroom. They essentially need to be the students’ mentor in the process 
of the language teaching. Ma (2011) also proposes some of the limitations of ELM. The 
language classroom could become formalized if the implementation of ELM activities 
becomes routinized, and further, that central language teaching content could be diluted. 
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In addition to these two challenges, Ma (2011) also contends that teachers should take the 
students’ spiritual needs into account and fully mobilize their learning ability across all 
aspects of their learning and development – implementing ELM as a holistic approach. 
Guan, Wang and Zhang (2012) undertook a study of experiential translation teaching in 
a multimedia network environment. Their study was designed to evaluate an innovative 
approach to translation in opposition to more formal teacher-centred approaches. The 
results of their study found that “Learners become self-motivated and obtained language 
communicative competence as a result of experiential “engagement, enjoyment and 
enhancement” (p.1835) activities. 
2.2.2 An Asian Study – Experiential Learning Method 
Yang (2016) researched the implementation of ELM in a Chinese as a Second Language 
classroom in Thailand. Based on the Experiential Learning Method, Yang (2016) 
undertook an ELM study with secondary school students in Thailand. Yang selected two 
Chinese language classes and by applying the ELM, the implementation principles and 
teaching steps were formulated, and the specific teaching situation was implemented. 
This study collected data from students’ interviews and questionnaires. Yang’s (2016) 
study found that the ELM is effective in Chinese as a Second language classrooms, 
especially in terms of increasing students’ interest and interactions between teacher and 
student. 
2.2.3 Global Research - Experiential Learning Method  
Although the “Experiential Learning Method” as such, emerged in the United States in 
the 1970s and then spread rapidly all around the world (Zhou, 2014), there were much 
earlier connections in the form of theories such as ‘Learning by Doing’ (Dewey, 
1938/1997). The elements of this theory, “experience plus reflection equals learning” 
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(Dewey, 1938/1997 cited in Guan, Wang and Zhang (2012, p. 1835) foreshadows the 
further refinements and conceptualizations of ELM. Dewey considered that ‘experience’ 
includes two facets which are ‘experience’ and ‘undergoing’. ‘Undergoing’ is the action 
element while ‘experience’ is the passive, internalizing partner. Learning is enhanced as 
long as these two features are included and combined. Dewey (1938/1997) contends that 
students need to experience practical activities in order to obtain knowledge, which is 
summarized in the label: ‘Learning by Doing’. 
Boggu and Sundarsingh (2019) report on a study with sixty Business Program 
undergraduates in Oman higher education institutions where experiential learning 
activities were implemented and evaluated. From quantitative data the findings revealed 
ELM activities “implicitly fostered learner autonomy and enabled learning necessary 
skills for the workplace” (p. 204). 
Academics at Umeå University in Sweden (Clark and Torretta, 2018) have developed a 
handbook for teachers and educators as standalone modules for developing authentic 
experiential language learning practices. The project to develop these materials was 
funded by the Spanish Ministry of Economy, Industry and Competitively with the aim 
that education needs to be globalized and must “accommodate the rapid technological, 
sociopolitical, geographical, and environmental changes the world is experiencing…´ 
(Clark and Torretta, 2018, p. 1). This project was intended to address the importance of 
Experiential Learning in the future of education.   
Li, Öchsner, and Hall (2017) argue that learning is not only the simple spreading and 
gaining of knowledge, but also necessarily includes the process of creating knowledge by 
transforming the learning from concrete experiences into new situations. They represent 
ELM as a Learning Cycle Model with four steps: concrete experience, reflective 
observation, abstract conceptualization and active experimentation (see Figure 2-1). This 
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model is more practical for the teacher-researcher as this framework is based on legible 
steps rather than the abstract texts. The first phase, concrete experience is the active, real-
life, hands on activity, and the second phase, reflective observation is necessary for 
learning whereby the students review their concrete experience. In the third phase, 
abstract conceptualization, the students enable higher order thinking to draw out theories 
or hypotheses from their reflections. The final phase of this model is active 
experimentation, where the full learning experience can be generalized and 
applied/transferred to new contexts. The cycle then continues with additional concrete 
experiences (Li, Öchsner, and Hall, 2017).  
 
Figure 2-1: Experiential Learning Cycle (Li, Öchsner, and Hall, 2017) 
 
These four phases together “constitutes an Experiential Learning cycle that learners go 
through during the Experiential Learning process” (Mollaei and Rahnama, 2012, p. 271).  
In the teacher-researcher’s own professional situation of being a volunteer Chinese 
language teacher, thoughts then turned to how this Learning Cycle Model could be 
implemented in a local CSL classroom. That is, how could the literature inform practice. 
Ideas abounded, for example, providing students with a series of concrete experiences 
such as using Chinese chopsticks and singing Chinese songs, which could be followed 
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with the teacher-researcher’s interpretation and demonstration and modelling (focusing 
on the vocabulary and sentences that students need to grasp) to guide student’s reflections 
on the experience. The third phase is students’ conceptualization and internalization 
which could include practice activities that would be varied and based on students’ 
interests. Phase four is students’ application of their learning in new contexts and which 
could also be stimulated through a replay of concrete experiences with additional 
language tasks building on previous experiences. Figure 2-2 below represents how the 
teacher-researcher visualized the implementation of the Experiential Learning Cycle in 
CSL. A lesson plan based on these four phases, with the learning centred around the 
concrete experience of using chopsticks, is highlighted in the Appendix D. 
 
Figure 2-2: Chinese Language Experiential Learning Cycle 
 
ELM has been actively applied in many disciplines and subject areas in classrooms (Chen 
2017; Sharifi and Shariati, 2017; Zhou, 2014;), and whilst studies on its implementation 
in teaching CSL are less frequent, notable are those in higher education (Yang, 2018; Gao 
2015; Sheng, 2016). This is also the case with one of the few studies promoting ELM in 
Australian Chinese language classes (Moloney and Xu, 2015) whose case study centres 
on teacher education. This study has investigated the application of ELM in the teacher-
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researcher’s Chinese language class in Australia with primary school aged students. As 
such it is offering evidence to address this gap in the literature.  
2.3 Students’ Engagement  
An important element of this research is to investigate student engagement during 
Chinese language learning when ELM is implemented. The origins of interest in student 
engagement are driven by the aspiration to strengthen student learning. Students’ 
engagement is an adhesive or mediator that links important circumstances such as family, 
school, teachers, peers, and community with students to their interests (Christenson, 
Reschly and Wylie, 2012). The multifaceted nature of engagement is also reflected in the 
research literature, where one definition of engagement proposes three features: 
behavioural, emotional and cognitive (Betts, 2012).  
Behavioural engagement relates to a student’s participation in all areas of their education. 
It would be apparent in students who are enthusiastically involved in their learning 
demonstrating persistence and effort. On-task behaviour to complete assignments and 
cooperation to follow classroom rules also constitutes behavioural engagement.  
Students express emotional engagement through feelings such as being happy, sad, bored 
and by expressing enjoyment, interest and curiosity. Also important for emotional 
engagement is the student’s sense of connectedness and belonging to the class group and 
the school. It then follows that student-teacher relationships and student-student 
relationships will impact on students’ emotional engagement. 
Cognitive engagement includes self-regulation and motivation towards a learning task 
and intellectually how students think deeply and use complex learning strategies to 
acquire, remember and generalize new knowledge and to also address any challenges to 
learning. Cognitive engagement also highlights that students want to be invested in their 
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own learning (Reeve and Tseng, 2011).  
2.3.1 Measuring Engagement 
The need to measure engagement has been a focus in educational literature. Mayo (2016) 
states that effective and meaningful regular measurement is essential, as research could 
gain a clear understanding of what constitutes the reality and existence of engagement, 
and to identify the drivers and outcomes of it. Similarly, Betts (2012) states it is likely 
that measurement strategies would necessarily need to be developed to address the 
specific research questions under investigation. The challenges of finding a generalizable 
measure then become apparent.  
Measuring student engagement has taken many forms. Scales have been developed such 
as Darr’s, (2012) student self-report tool, and Scheidler’s (2012) use of standardized tests 
to investigate the relationship between student engagement and test scores. Hofkens and 
Ruzek (2019) focus on absenteeism as one way to measure student engagement, so the 
possibilities are from large scale standardized tests to more informal methods. 
The work of Fredricks and McColskey (2012) is more in tune with this research. They 
present suggestions to measure behavioural, emotional, and cognitive engagement and 
provide some guidance and varying approaches to the measurement of the same type of 
engagement. For example, they suggest observation techniques to assess students’ 
behavioural engagement and also propose survey measures are quite common and useful 
for assessing student engagement. Furthermore, Fredricks and McColskey (2012) 
propose that interviews can be used as a measure of engagement as data gleaned could 
provide insight into the reasons for variability in levels of engagement to help understand 
why some students do engage while others do not. Other measures they suggest are 
teacher assessments and student work samples (pp. 765-768)  
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In this research, based on the above evidence of measurement methods of students’ 
engagement, the teacher-researcher used observation notes and reflective journal entries, 
interviews with the classroom teacher, and surveys with students to measure the students’ 
engagement. The observation notes schedule, and the questions for the interviews and 
surveys are all specifically designed for the three aspects of behavioural engagement, 
cognitive engagement and emotional engagement. For example, there is a question from 
the survey question in this research (see Appendix C): Were there any fun bits in your 
Chinese learning during this lesson? This question was designed to measure students’ 
emotional engagement. A ‘yes’ answer would indicate that they felt interested and happy 
and therefore a measure of emotional engagement from the students’ perspectives.  
2.4 Students Engagement and Experiential Learning Method  
Previous studies provide evidence that Experiential Learning Method is conducive to 
students’ engagement. For example, ELM is the process of sense-making, which could 
energize engagement between the inner world of the student and the outer world of the 
environment (Beard and Wilson, 2006). Moreover, Experiential Learning Method focuses 
on the individual learning process by involving the participates actively, as a result, 
students become more physically, cognitively and emotionally engaged (Winsett, Foster, 
Dearing, and Burch, 2016). Similarly, Yang (2016) argued that by means of Experiential 
Learning Method, individuals could be stimulated to genuinely involve themselves in the 
experience and reflect on their experience in using analytical skills, so that they could 
better understand new knowledge and retain longer information.  
Evidence that ELM engages students in Second Language classrooms to advantage is 
provided by researchers (Knutson, 2003; Zhou, 2014) with Ma (2011) students’ attention 
can be attracted by the innovative method of Experiential Learning. Another example 
specifically relates to implementing ELM in teaching students English as an Additional 
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Foreign Language (EFL). A study by Moreno-López, Ramos-Sellman, Miranda-Aldaco, 
and Gomis Quinto (2017) provides evidence to support this idea. They proposed that 
language learning is accelerated when students are cooperatively involved in 
experiencing the Experiential Learning projects or tasks in English as a Foreign Language 
(EFL) classes. Their study focused on students from Culturally and Linguistically Diverse 
(CALD) backgrounds who were introduced to EFL through ELM. The results show that 
students who participated in the experiential tasks could speak more English words 
compared with the participants who did not participate in the experiential activities.  
The above evidence provides evidence that students’ engagement is affected positively 
by the implementation of ELM in Second Language classroom. However, this approach 
is not used widely in Chinese as a Second Language teaching and learning (Jiao, 2018). 
Given that it has already been identified that students’ engagement in learning CFL can 
be problematic (Orton, 2016), the implications of the above research literature is that 
studying Chinese language teaching and learning by designing Mandarin lessons based 
on the ELM could be a new field. Therefore, this study could contribute to this gap in the 
literature, by systematically undertaking research to investigate the relationship between 
the ELM and the students’ engagement in CFL.  
 
 
CHAPTER 3  
METHODOLOGY 
 
In this Chapter, the methodology and methods implemented by the teacher-researcher in 
this study are explained. A brief introduction to Action Research, the types of Action 
Research, the steps to undertake Action Research and its Cyclical processes provide the 
justification of the methodology used in this research. The specifics of the research design 
follow including the site, participants, sources of data, data collection (including 
triangulation) and analysis methods. The AR Cycles are described in terms of their 
processes, timelines, content with an overall summary of these design principles 
presented in Tables 3-5, 3-6 and 3-7 and Appendix F. Chapter 3 concludes with a section 
devoted to ethical considerations which guided the research and copies of the forms to 
source informed consent appear in Appendices I to M. 
3.1 Action Research 
Action Research (AR) is chosen as the qualitative method with which to undertake this 
research. The purpose of AR is to improve teaching and learning through cycles of action, 
self-reflection and changes in practice. 
3.1.1 What is Action Research 
Action Research is a research method based on self-reflective enquiry undertaken by 
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participants from within the study context, in order to enhance the rationality and justice 
of their own practices. It enables teachers to more fully understand their own practices as 
well as the circumstances in which these practices are carried out (Carr and 
Kemmis,1986). Action Research fits within a broad movement within educational 
research, which operate under the banners of ‘reflective practice’ and ‘the teacher as 
researcher’ (Burns, 2009). 
Action Research can be applied in any field of study, and in this instance, the method has 
been applied to the field of Foreign Language Teaching (FLT). The key features of AR 
could be summarized as follows: it aims to induct understanding and improvement to 
teaching practices; it is undertaken by a person directly involved in the situation (that is, 
the teacher); it deals with a query deriving from within the context, it is conducted 
systematically; and it is based on data that is generated through actual teaching in the 
context under study (Benitt, 2015).  
Therefore, in this research, AR will be the method that will feature the teacher-
researcher’s perspectives, in addressing the query related to appropriate teaching 
strategies to engage students’ in Chinese as a Foreign Language (CFL) classes. It will be 
based on the implementation of actual teaching processes, and will enable the teacher-
researcher to reach an improved level in teaching. This AR project was conducted through 
two cycles.  
3.1.2 Types of Action Research 
Action Research can be generally categorized into Individual Teacher Action Research 
(ITAR) and Collaborative Action Research (CAR) (Ferrance, 2000). The features of each 




Table 3-1: Individual and Collaborative Action Research (Ferrance, 2000) 
 Individual Teacher Action 
Research (ITAR) 
Collaborative Action Research 
(CAR) 
Focus single classroom issue single classroom or several 





access to technology  
assistance with data organization 
and analysis 
substitute teachers 












The characteristics of ITAR and CAR have been listed in the above table in terms of their 
focus, possible support needs, and potential impact. ITAR as the name suggests would be 
focused within a single classroom, by a single teacher, who could progress an AR project 
with the support of a mentor, access to technology and assistance with data organization 
and analysis. Apart from the improvement in the teacher’s own practice, ITAR also has 
the potential to have a positive impact on curriculum, instruction and assessment. CAR 
may have a focus in a single classroom or several classrooms if these have a similar query 
or problem. A CAR team might be supported by substitute teachers or school 
administrators in collecting and analysing data and would also be assisted by technology. 
CAR projects have the potential to impact on curriculum, instruction and assessment but 
as these projects may be larger with participation from executives and school managers, 
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CAR outcomes may also influence educational policy.  
This research was basically an ITAR project with some features of CAR. The teacher-
researcher taught Mandarin in several classrooms across all year levels in a primary 
school. The school mentor and classroom teachers were supportive to the teacher-
researcher in her teaching role. However, they were not contributing to the conduct of the 
research, although one classroom teacher was a participant. Thus, this research gained 
benefit from a quasi-collaborative design (Benitt, 2015).  
3.1.3 Steps of Action Research 
AR projects necessarily follow steps or stages within each cycle. According to Dana and 
Yendol-Hoppey (2009), the AR process can be divided into five steps. The first step is 
articulating a ‘wondering’ which may be based on a query, issue or challenge in the 
classroom and then informs the stating of a question. The second step is collecting data 
to gain insights into the ‘wondering’ or question. The subsequent step is analysing these 
data to generate the possible solutions to the ‘wondering’. The fourth step continues in a 
linear fashion and is concerned to implement improvements in practice based on those 
findings. The final step in this AR model is the sharing of the learning outcomes with 
others. The diagram representation of the model is below in Figure 3-1. 
 
Figure 3-1: Action Research Steps (Dana and Yendol-Hoppey, 2009) 
 
Whilst Dana and Yendol-Hoppey’s (2009) model, it a clear representation of an AR 
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process, it was not specifically selected for this research as it lacked a formal step of 
action planning. In this study, the teacher-researcher needs to plan the lessons for 
implementation in the CFL classroom, prior to collecting the data. This model did not 
articulate that the teacher-researcher’s major focus was the teaching and learning of CFL 
which needed to be carefully planned before taking action.  
Tomal (2010) has offered a slightly different approach in a model proposing six stages of 










Figure 3-2: Six Stages of Action Research (Tomal, 2010) 
 
In this model, the first stage is a problem statement, which is proposed by identifying an 
issue within the study context that needs attention to improve teaching and learning. Data 
1: Problem Statement  
(Initial Diagnosis) 
2: Data Collection 
3: Analysis and Feedback 
4: Action Planning 




collection is the second stage in which Tomal (2010) suggests several methods to 
successfully undertake AR, such as interviews, questionnaires, and group meetings. The 
next stage is Analysis and Feedback. Data can be analysed using various methods 
depending on the data collected by may include coding and generating results around 
themes or percentages and means can be used for simple surveys and questionnaires. 
Feedback from colleagues could be sought to clarify results at this stage. The fourth stage 
is Action Planning. It is essential for researchers to make plans before implementing 
actions, particularly in class-based research. Taking Action is the fifth stage where the 
implementation of the improved plan is completed. In the final stage, the Evaluation is 
completed, which can include formal and informal assessment of student’s work and the 
teacher’s evaluation of his/her program, or series of lesson plans.  
The stages outlined by Tomal (2010) whilst providing a clear progression, are not in sync 
with the intention of this research. For example, Data Collection and the stage of Analysis 
and Feedback are to be implemented before Action Planning. While stages 2 and 3 could 
provide important resources and information to inform Action Planning, the disadvantage 
is the time allocation, which in turn could affect the progress of the implementation stage. 
The teacher-researcher then adapted the Tomal (2010) model and streamlined the six 




Figure 3-3: Four Steps of Action Research 
 
In this four step model the first step is to not only state the problem but also to seek 
additional information around the problem based on a literature review. In this research, 
the Problem Statement is the Research Question and relates to an issue in the teacher-
researcher’s own classroom, that is, students’ lack of engagement in CFL classes. Other 
researchers have identified this issue (Xie, 2014), and consulting the literature is 
important at this stage. Step 2 then follows with the Action Planning being commenced. 
The teacher-researcher plans to use Experiential Learning Method (ELM) to engage 
students’ CFL study. This planning stage includes lesson plans, and the preparation of the 
resources for data collection. The third step signals Taking Action. That is following the 
plan, the teacher-researcher carries out the CFL teaching and data are collected 
throughout the Taking Action step. Finally, the evaluation is undertaken. The teacher-
researcher analysed the data (observation notes and students’ survey and self-reflective 




3.1.4 Cycles of Action Research 
Kemmis et al, (2014) have a similar four step model of AR which includes, Planning, 
Acting, Observing and Reflecting. They have proposed these four steps complete one 
cycle of AR, and that based on the reflections at the end of one cycle, new and improved 





Figure 3-4: Cycles of Action Research (Kemmis et al, 2014, p. 20) 
  
Kemmis et al, (2014, p.19) contend that AR Cycles are not linear but need to be 
represented as ongoing spirals with no end as such. Once commenced the AR Cycles 
continue with the aim of ongoing improvement to teaching and learning.  
3.2 Research Design  
This research seeks to answer the question: How could the teacher-researcher use the 
Experiential Learning Method to engage students’ Chinese learning in a NSW public 





3.2.1 Site Selection  
The teacher-researcher is a volunteer teacher (VTR) participating in the Research 
Oriented School Engaged Teacher Education (ROSETE) Program based at Western 
Sydney University (WSU). The ROSETE program is a three-way partnership where 
volunteer native Chinese speakers, are supported by the Ningbo Municipal Education 
Bureau to travel to NSW and undertake a master’s degree at WSU based on teaching and 
researching their CFL lessons in a NSW Department of Education (DE) public school. 
The NSW DE acknowledges the benefits of having native Chinese speakers teach local 
students and as such public schools with a Chinese language program are allocated a 
ROSETE teacher-researcher. Therefore, in this research the site selection was not based 
on any criterion. It was an allocation. For the purposes of this research, the allocated 
school has been given an alias, Spring Public Primary School.  
Within Spring Public Primary School’s CFL program, the teacher-researcher was 
scheduled to teach one lesson with each class for forty-five minutes per week. The 
research was conducted through one school term with eight lessons in total being taught 
and researched. Four lessons constituted Cycle 1, and the other four comprised Cycle 2 
in the AR process. As the teacher-researcher is a volunteer teacher, and the only Chinese 
language teacher in this school, and therefore taught over 200 students, it was school 
policy that during the CFL lessons conducted by the teacher-researcher, the classroom 
teacher/s would remain in the classroom to assist.  
3.2.2 Participants 
3.2.2.1 Students 
The participants in this research were the students in one of the six Mandarin classes that 
the teacher-researcher was assigned to at Spring Public Primary School. It was assumed 
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that the majority of the students were learning Chinese as an additional foreign language, 
that is, they were not Chinese background speakers. The student participants were in Year 
5 and Year 6, at curriculum Stage 3 on terms of their Chinese language learning. The ages 
of the students were between 9 and 11 years. The class consisted of 28 students as a 
maximum on any one day. Due to the school’s history of being part of the ROSETE 
program, these student participants would have received some Chinese language learning 
experiences in Years 3 and 4, such as being familiarized with the Pinyin system.  
3.2.2.2 Classroom teacher 
In this research, the teacher-researcher was the only Mandarin teacher at Spring Public 
Primary School. There was either one or two classroom teachers in each classroom, who 
remained present during the teacher-researcher’s Mandarin teaching. One of the Year 5-
6 teachers agreed to be part of this research. This male teacher was very experienced but 
had no Chinese language teaching capability. 
3.3 Data Collection  
It was decided that to obtain relevant data to answer the research question, this research 
would draw on data from interviews with the classroom teacher, surveys with the students 
and the teacher-researcher’s self-reflection journal entries and observation notes.  
3.3.1 Observation Notes  
Previous studies have espoused the advantages of observation as a data source for AR 
studies (Carr and Kemmis, 1986). Researchers can obtain first-hand information in study 
contexts by direct observation, which is more reliable than data from third parties (Tomal, 
2010). McMillan and Schumacher (2010) state that observations facilitate a deep 
understanding of the context under study and allow collection of a complete set of 
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important data (p. 350).  
In this research, observation notes from the teacher-researcher were used as a method to 
collect data. The teacher-researcher sought to make observation notes after class or during 
the class at appropriate times, for example during practice sessions, and noted particular 
instances of student engagement or disengagement. However, during the ELM Chinese 
language classes conducted by the teacher-researcher, classroom management and lesson 
content were often the priority, and recording observations was difficult. The observation 
notes sheet (Appendix A), was mostly attended to, by the teacher-researcher after class.  
3.3.2 Self-reflection Journals 
Scholars have promoted self-reflection journals as a primary data source in action 
research projects (Bashan and Holsblat, 2017). “Action research involves taking a self-
reflective, critical and systematic approach to exploring a teachers’ own teaching contexts” 
(Burns, 2009, p. 2). Therefore, as an important component of AR, the teacher-researcher 
kept a reflection journal, where entries were written relating to teaching practice 
(Tompkins, 2009). Any noteworthy incident during teaching practice was later recorded 
to elicit reflection by the teacher-researcher with a view to improving on-going practice. 
Throughout the teaching term, over the eight lessons, critical and systematic reflections 
were recorded to explore the teacher-researcher’s own particular Chinese language 
teaching contexts. The teacher-researcher was then able to question and problematize her 
own teaching and the learning of the students to address the research questions. The self-
reflection occurred most deliberately during Step 3 of the action research process as 
outlined in Figure 3-3. In the process of reflection, the teacher-researcher was able to 
think about and refine original ideas on how to implement the ELM in her classroom, 
therefore, developing new strategies to engage students. Finally, the self-reflection 
journals in this research not only supplemented the observation data but also allowed 
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reflection on those observations recorded by the teacher-researcher  
In order to gather worthwhile data, it was therefore essential for the teacher-researcher to 
consistently update the self-reflection journal. Entries in the journal were inclusive of the 
lesson plans, the classroom learning context specifically the student’s responses 
indicating their engagement, the incidental observations of the teaching and learning 
process, and the assessments of the students and the teacher-researcher herself. The self-
reflective journal entries were guided by the main research question and its associated 
contributory research questions. 
3.3.3 Research Interviews  
Semi-structured interviews were another source of data collection in this research and 
were scheduled with one of the classroom teachers. The research interview is an important 
qualitative data collection method, which is widely used in field research. Qu and Dumay 
(2011) contend the interview method is the art of questioning and interpreting the answers. 
An interview guided by open-ended questions conducted with participants can uncover 
their unique experiences within the context under investigation (McMillan and 
Schumacher, 2010). These researchers further remark that the major purpose of an 
interview is to discover more about ‘a thing’ that the researchers were unable to observe 
themselves. By facilitating a discussion with participants in an informal open-ended way, 
the specifics and relevant examples of the context can be revealed. 
3.3.3.1 Semi-structured Interviews 
Semi-structured interviews were selected as one of the sources of data in this research for 
the following reasons. Firstly, the semi-structured interview is flexible, accessible, and 
capable of disclosing important and often hidden facets of human behaviour. Often it is 
the most convenient and effective method to collect information, as few resources, other 
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than a digital recorder are needed). Secondly, it is based on conversations, so the 
interviewer can modify the style, pace and order of questions to arouse the interviewee’s 
most adequate responses. Thirdly, it enables the interviewee, in this case the classroom 
teacher, to provide responses in their own terms and in the way that they process thoughts 
and use language (Qu and Dumay, 2011).  
In this research, eight interviews were conducted with the classroom teacher and each 
was approximately ten minutes. These occurred in the classroom at the conclusion of the 
ELM lessons. The guiding questions were aimed at providing information about the 
students’ engagement. A copy of the interview questions is provided in Appendix B. The 
interviewee was encouraged to be honest and express his authentic opinions about the 
teacher-researcher’s Chinese lessons and students’ engagement. The interviews 
uncovered very useful data, new ideas and knowledge for the teacher-researcher’s self-
reflective journal. 
3.3.4 Surveys with Students  
The fourth data source in this study was to survey the students’ engagement after each of 
the four topics were completed (see also Table 3.5 Research Design. The classroom 
teacher was involved in the distribution and collection of the paper-based survey of the 
student participants. This approach was used in order to distance the teacher-researcher 
from the students to address the possible skewing of student responses if they felt 
threatened or obliged to answer in a specific way due to the teacher-researcher’s power 
as their language teacher. Individual student responses were not identified as the survey 
data were assembled collectively. This provided the teacher-researcher with a collective, 
group response to ELM from the students’ perspectives. The surveys were in paper form, 
and appear in Tables 3-2, 3-3 and 3-4 below and also in Appendix C. It was anticipated 
that from the class, possibly ten students would have parental permission to participate in 
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the survey data collection. However, the teacher-researcher received twenty signed 
parental consent forms enabling the final data to be based on twenty students. 
 
Table 3-2: Survey 1 
 
Questions Yes No 
Emotional 
Engagement 
Are there any fun bits in your Chinese learning 
after this lesson? 
  
Are there any thing surprised you about your 
Chinese learning after this lesson? 
  





Does cooperation help your Chinese learning in 
this lesson? 
  





Can you say new Chinese after this lesson?   
Can you write the Pinyin of new Chinese words 









Table 3-3: Survey 2 
Name： 
Four phases of ELM  Rate your 
engagement level of 
these?  
1 (least)- 5 (most) 
Were you 100% 
engaged during 
these parts? 
Experience 5  4  3  2  1 Yes   No     % 
Teacher’s Interpretation 5  4  3  2  1 Yes   No     % 
Conceptualization 5  4  3  2  1 Yes   No     % 
Re-experience 5  4  3  2  1 Yes   No     % 
Why did you choose the specific rate of your engagement in these phases?  
What was the reason for your engagement during these phases?  
 
The questions in the second survey (Table 3-3), were specifically related to the four 
phases of the ELM activities. This survey was handed out to the students after each topic 
was completed. The four topics being Chopsticks, Paper cutting, Chinese Calligraphy and 
the Chinese song. Given the age of the students the classroom teacher provided an age-
appropriate explanation for each of the categories in this survey. The instructions for 
students to complete the survey was for them to rate their engagement level from 1 (least) 
to 5 (most) during each of the lesson sections (concrete experience, interpretation, 
conceptualization and re-experience). In the right hand column students were asked to 
tick ‘yes’ if they were one hundred percent engaged in the phase, or ‘no’ if they felt they 
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were not. If they were not, they were asked to estimate their percentage engagement and 
record that number in the box. Students were invited to write answers to the final two 
questions which completed the survey. 
The third survey for the students (Table 3-4) on the following page was circulated after 
the teaching of each topic when it was completed. This survey was intended to provide 
the teacher-researcher with data to analyse and compare the students’ level of interest and 
engagement across the four chosen topics – Chopsticks, Paper Cutting, Calligraphy and 
a Chinese song. Similar to the second survey (Table 3-2), students were again asked to 
circle the number to indicate their rating (this time interest levels) on all the four topics. 
In survey two, the rating scale was from 1 (least) to 10 (most). Students were then 
requested to record their engagement in the ELM activities for each topic, in a similar 
method to Survey 1, that is, tick ‘yes’ if you were one hundred percent engaged in the 
topic, or ‘no’ if you felt you were not. If students chose ‘no’ they were asked to estimate 
their percentage engagement and record that number in the box. In both Surveys 1 and 2, 
the students were queried about the reasons for their ratings.  
 
Table 3-4: Survey 3  
Name： 
Topics Rate your interests level in these 
topics. 1 (least)- 10 (most) 
Were you 100% 
engaged during these 
lessons? 
Chopsticks 10  9  8  7  6  5  4  3  2  1  Yes   No         % 
Paper cutting 10  9  8  7  6  5  4  3  2  1   Yes   No         % 
Calligraphy 10  9  8  7  6  5  4  3  2  1   Yes   No         % 
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Chinese song 10  9  8  7  6  5  4  3  2  1   Yes   No         % 
Why did you choose the specific rate for your engagement in these topics?  
What was the reason for your engagement during these topics?  
(Are you happy when you are studying these topics?  
What kinds of things can you do after these lessons? 
 
In this research, the students were the indispensable participants. It was convenient and 
flexible for the teacher-researcher to gather the data by gathering data from the student 
survey questions about the ELM activities and students’ interests in the topics. Each 
survey took students between five to ten minutes to complete and each was distributed at 
the end of the lesson, phase or topic. The surveys provided students with the opportunity 
to evaluate the ELM activities and lessons, which then produced the data for the teacher-
researcher’s further self-reflection for improvement. 
3.3.5 Triangulation 
Triangulation is a useful strategy, especially for methodological strategies that promote 
data coordination in different contexts to avoid misinterpretation. In order to ensure the 
credibility of conclusions, it is valuable to systematically triangulate multiple data sources. 
(Sánchez-Gómez, Iglesias-Rodríguez, and Martín-García, 2016). In this research design, 
the teacher-researcher collected data from three participant groups – the students, the 
classroom teacher and the teacher-researcher herself. A firm foundation, via triangulation, 
was laid for the data collection from these three different data sources (see Figure 3-5). 
Data from the three sources were gathered across the two AR Cycles to provide sufficient 




Figure 3-5: Triangulation of Data Sources 
 
3.4 Cycles Implementation 
Based on the concept of AR spiraling into ongoing cycles Kemmis et al, (2014) (see 
Figure 3-4), this research was conducted over two cycles of the implementation of the 
four steps model, proposed by the teacher-researcher after streamlining the model 
proposed by Tomal (2010) (see Figure 3-3). The four step model included the steps, 
Problem Statement, Action Planning, Taking Action, and Evaluation. In the first cycle, 
students’ lack of engagement during Chinese language classes was identified as the 
problem, lessons were planned to be mindful of ELM strategies, two ELM topics were 
chosen (Chopsticks and Paper Cutting) and ELM activities were incorporated and taught 
in the Chinese language lessons. After each lesson was completed the teacher-researcher 
recorded observations, completed the interview with the classroom teacher, and wrote 
reflective journal entries. Data analysis followed and hence the teacher-researcher was 
able to evaluate Cycle 1 performance of students and her own teaching with regards to 
the research questions. Cycle 2 then commenced and proceeded to follow the four steps 
again with two new topics (Calligraphy and a Chinese Song) as the themes for planning 
the experiential activities with the implementation based on improved strategies moving 
forward from Cycle 1. Cycle 2 data collection was undertaken, using the same methods 
as Cycle 1, and concluded with the evaluation of Cycle 2. Figure 3-6 below represents 




Figure 3-6: Action Research Cycle 
 
This diagram represents one of the two cycles of AR in this study and also demonstrates 
how once commenced, one cycle can continue seamlessly into the next. Two such cycles 
were carried out accordingly, where the reflections on and evaluation of Cycle 1 became 
the basis for improvements and modifications for Cycle 2. 
Table 3-5 below summarizes the research design as it was implemented over the two 
Action Research Cycles in terms of the time frame, the related language content and data 
collection in each cycle where behavioural, emotional and cognitive engagement were 
the focus. The left hand column then provides the structure to demonstrate how the 





Table 3-5: Research Design  
An Australia Public School  2019 Term 3 (June to July) 2019 Term 3 (July to September) 
Cycle1 Cycle2 
Behavioral Engagement            Emotional Engagement           Cognitive Engagement 
Four Experiential 
Activities phases  
Topic1 DC Topic2 DC 
 
Topic3 DC Topic4 
DC 
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ELM  
ELM  ELM  
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3.4.1 The Process – Two Action Research Cycles 
This study progressed across two AR Cycles with each cycle comprising one lesson per 
week over four weeks of Chinese language teaching. The timeline was therefore eight 
weeks during Term 3 in 2019. As Table 3-5 indicates, the actual calendar timeline was 
from June to September, as some Chinese lessons were cancelled due to a School Sports 
Carnival and Rugby Games, so the research was not carried out over eight consecutive 
weeks.  
In the first cycle, the teacher-researcher planned to implement four lessons utilizing 
different ELM activities to examine how ELM could foster students’ engagement in the 
Chinese learning classroom. There were two lessons in each of two topics. The teacher-
researcher was engaged in reflecting upon her own teaching practice throughout the 
Cycles. After the reflection and analysis of Cycle 1, the teacher-researcher made some 
adjustments to her teaching accordingly. In Cycle 2, the teacher-researcher implemented 
improved strategies of ELM during the next four lessons. The process and findings are 
addressed in more detail in Chapters 4 and 6.  
3.4.2 Timeline – Two Action Research Cycles 
A summary of the timeline and implementation of the two AR Cycles is presented in 
Appendix E. Before each cycle commenced, the teacher-researcher planned the teaching 
content based on the ELM. Each cycle required careful planning to take account of the 
ELM characteristics: concrete experience, teacher’s interpretation, conceptualization 
tasks, and re-experience tasks. The teaching topics during the two cycles included 
Chopsticks, Chinese Paper Cutting, Chinese Calligraphy, and Chinese Songs. The 




Table 3-6: Action Research Cycle 1 
CYCLE 1 
Topic 1 Chopsticks Topic 2 Paper cutting 
Plan the lesson   Plan the lesson   
(Week 1, Term 3) 
First Lesson  
45 minutes 
(Week 2, Term 3) 
Second Lesson 
45 minutes 
(Week 3, Term 3) 
First lesson 
45 minutes  
(Week 4, Term 3) 




















Learning Content: history and background of the topics; verbs and nouns of the 


















interview with the 
classroom teacher 






Table 3-7 Action Research Cycle 2 
CYCLE 2 
Topic 3 Calligraphy Topic 4 Chinese song 
Plan the lesson  Plan the lesson  
(Week 5, Term 3) 
First Lesson  
45 minutes 
(Week 6, Term 3) 
Second Lesson 
45 minutes 
(Week 7, Term 3) 
First lesson 
45 minutes 
(Week 8, Term 3) 




















Learning Content: history and background history of the topics; verbs and nouns of 


















interview with the 
classroom teacher 





3.4.3 The Content – Two Action Research Cycles  
At the action planning stage of the AR process, prior to the implementation of the ELM 
(taking action), the content topics needed to be identified. This was done in collaboration 
with the classroom teacher. Chopstick, Paper Cutting, Chinese Calligraphy, and a Chinese 
Song were proposed. The justification of the topic choice and how these were introduced 
in the Chinese language lessons is discussed below. 
3.4.3.1 Chopsticks  
Chopsticks are the traditional and most important eating tools in China and other Asian 
countries. In Chinese and other Asian restaurants outside of Asia, simple instructions for 
chopsticks use are frequently written either on the paper table mat or on the covers of the 
chopsticks themselves. This is a strategy to encourage all customers to experiment and 
master their use (Wang, 2015). In this research actual chopsticks were distributed to the 
students, as a concrete everyday item to catch their imagination and interest. Related 
Chinese language vocabulary was introduced alongside the students’ experimentation 
with the chopsticks. Chapter 4, section 4.2 provides the data related to student’s 
engagement in the ELM activities and their learning of the set vocabulary.  
3.4.3.2 Paper cutting 
Many westerners are interested in Chinese paper cutting, as the finished products are 
beautiful and delicate with a unique oriental style. Chinese Paper Cutting is an activity 
enjoyed in Chinese life and at times of celebrations takes on even more importance (Li et 
al., 2007). In China, the creations of paper cutting are a widespread folk art with a history 
of more than two thousand years. A piece of red or other coloured paper could be 
transformed into a wide diversity of patterns and shapes with the assistance of only a pair 
of scissors in the hands of artist (Li et al., 2007).  
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Often the themes represented in Chinese Paper Cutting are familiar to everyday life and 
nature and include domestic animals, flowers, birds, butterflies, and babies. Figure 3-7 
shows an intricate Paper Cutting of a pig exemplifying the dexterity and expertise of the 
artist. The significance of Chinese Paper Cutting abounds when creations are displayed 
during festivals such as Chinese Lunar New Year, when creations are glued on windows, 
walls, and lamps. Moreover, some “Paper Cutting patterns are used for embroidery on 
articles of clothing as their elegant lines and pleasing images add happiness and 
celebration to the life of the normal Chinese people” (Li et al., 2007, p.207). 
 
Figure 3-7: Paper Cutting – Pig 
  
It was therefore decided that Chinese Paper Cutting was an authentic cultural activity for 
the children to undertake.  
3.4.3.3 Chinese calligraphy  
Chinese Calligraphy is the traditional art of writing Chinese characters. After centuries of 
development, Chinese Calligraphy has become a special art form and a significant 
cultural artefact (Li et al., 2007, p 121). 
The essential tools and resources for writing and painting Chinese 
characters are the. brush-pen, ink stick, paper and ink stone. These have 
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been collectively termed the “Four Treasures of the study. To learn 
Chinese Calligraphy, one first has to study how to use a Chinese brush-
pen (Li et al., 2007, p. 213) 
In this research, Chinese Calligraphy was provided as a concrete experience for students 
to appreciate this skill and to learn about its significance to Chinese culture. As the 
students were beginning learners of Chinese Calligraphy, they were provided with brush-
pens, practice paper, and ink or water. Chapter 4 section 4.4 provides an in-depth analysis 
of how this topic was received by the students.  
3.4.3.4 The Chinese song “Bo Po Mo” 
The interesting Chinese song “Bo Po Mo” was chosen as the fourth topic for the Chinese 
language lessons in this research. The song was uploaded from YouTube at the website 
address https://www.youtube.com/watch?v=XTMQuoHOVDI&t=38s. The choice of the 
song Bo Po Mo was to also introduce the concept of Tai Chi, as this Chinese pinyin song 
is associated with the bodily movements to relax people both physically and mentally. 
The song begins with an initial consonant, which helps develop the learners’ Chinese 
linguistic sense. By learning and recalling this song it could accompany the students in 
their daily life at home, singing it during recreation and break time from work and study. 
Demonstrating their knowledge of Chinese language through this song, in front of their 
family, had the potential of making Chinese learning fun and cool. Another justification 
for choosing this song was from ‘word of mouth’ as a peer teacher-researcher had used 
this particular song with success in her Mandarin class. Chapter 4, section 4.4 provides 
more detail of the data collected and the findings related to the implementation of this 




3.4.4 Lesson Plans  
Once the topics were chosen, the lesson plans needed to be developed (the Action 
Planning step of the AR Cycles). The importance of developing solid lesson plans to guide 
teaching is clearly articulated in the quote below: 
Persons that plan for the future are those that are sure of their objectives. 
That is why in education to plan a lesson is extremely necessary. In this 
article a lesson plan is defined as a source or tool that guides teachers 
through their working learning process. It is imperative for a teacher to 
plan his/her lessons since this has the content, method, activity, practice 
and material the teacher could use in the development of the class. 
Teachers that do not use a lesson plan usually mislead the learning 
process. A lesson plan is guided by objectives that the students could 
assimilate, learn and perform (Trigueros, 2018, p. 1)  
The lesson plans developed in this research were based on a template from NESA (NSW 
Education Standards Authority, n.p.).  
At the implementation step of the AR Cycles (Taking Action) there does need to be 
flexibility if particular circumstances arise during the lesson which warrant this. However, 
the teacher-researcher began all Chinese language teaching with fully prepared lessons. 






Table 3-8: Lesson Plan 
Topic: Paper cutting                  Class: Year 5/6                                                                                                                
Syllabus Outcomes: LCH3-5U, LCH3-6U, LCH3-9U, LCH3-1C, LCH3-2C 
Prior Learning: Before starting this lesson, students should know what the Pinyin 
and Hanzi systems are. 
Language content: The students will learn and correctly pronounce the words: 
jiǎnzhǐ (paper cutting), jiǎn (cut), zhǐ (paper), hóng sè (red), jiǎn dāo (scissors), zhé 
dié (fold), huā er (flower), hú dié (butterfly), niǎo (bird) 
Lesson Outline: How will the teacher-researcher deliver the content? (teaching 
strategies/ learning experiences) 
Concrete 
Experience 
Before the new topic, review the content from the previous 
topic - Chopsticks.  
Experiential activity: 




Ask the students how many Chinese special items that they 
have seen and name them.  
An interesting way to facilitate a discussion about these 
Chinese cultural items is to prepare a bag of objects from 
China such as a paper fan, a red envelope, a Chinese 
shuttlecock, a calligraphy brush, and a work of paper-cutting, 
which could be a way to lead the new topic – paper-cutting.  
Play the video for the students and ask some questions related 
to this video. Take time to explain the questions that the 
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students might ask. Interpret the history and the deep cultural 
meaning of this special art form in a way students can 
understand. Teach students the pinyin of the verbs and nouns. 
Conceptualization 
Task 
Read the words and write down the characters for students and 
ask students to repeat these several times until most of the 
students can recognize the words. Read the words in Mandarin 
and invite students to translate them into English.  
Re-experience 
task 
Ask some of the students to volunteer to demonstrate some 
paper cutting, display their paper cutting works and say the 
objects represented in their paper cutting in Mandarin.  
Student Achievement: (To what extent were outcomes achieved? How was this 
demonstrated by the students) 
Teacher Effectiveness: (What have you learnt about your teaching from this 
lesson? What do you recommend for future lessons?) 
 
3.5 Data Analysis  
Data analysis and interpretation is a critical component of the AR process. In qualitative 
research the analysis of the data is undertaken to reveal the themes across all the data 
collected by the researcher (Mills and Butroyd, 2014) in order to arrive at an 
understanding of the case under investigation and to inform the findings to address the 
research question/s. In this research, the data were generated from interviews with the 
classroom teacher, the surveys completed by the students, and the teacher-researcher’s 
observation notes and her own self-reflection journals. Coding of these data is the first 
step in the analysis.  
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3.5.1 Initial Coding  
Saldaña (2015) points out that the Initial Coding is a first level of analysis suitable for 
almost all qualitative research, especially for novice researchers as the main way to sort 
and categorize data at a general level. In this research, initial coding was used to identify 
pieces of data that in some way/s were similar. The teacher-researcher was able to sort 
the data according to its overall relevance the main research questions by focusing on an 
issue or a key word within the data set that represented student engagement – either 
behavioural, emotional or cognitive.  
The teacher-researcher is a beginning Chinese language teacher and with four qualitative 
sources of data, having the engagement criteria as the Initial Coding was hence a useful 
method to initially sort and code the data. In the analysis of the data from the first research 
cycle the teacher-researcher adapted initial coding to analyse interview transcripts with 
the classroom teacher, and the students’ surveys. Initial coding employs line-by-line 
reading of the data and assigning a descriptor to sections of data (Chen, 2018). In this 
case, key words, phrases and sentences were assigned to the codes, behavioural 
engagement, emotional engagement or cognitive engagement. This method was applied 
to the interview transcriptions, the teacher-researcher’s reflective journal entries and the 
observation notes. However, not every line of the data was relevant. Only data relevant 
to the research questions in terms of the type of student engagement were coded.  
3.5.2 Focused Coding  
Initial Coding is followed by Focused Coding, the purpose of which is to generalize a 
series of data and the related initial code into categories. Researchers need to decide 
which Initial Coding is most common or important, and which can then be categorized 
into a more general theme that can be labelled and which may represent several of the 
Initial Codes (Chen, 2018). In this research, the coding was specifically done in terms of 
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the type of student engagement identified in the data. Behavioural engagement, emotional 
engagement and cognitive engagement were all initial and focused codes for the analysis. 
3.5.3 Thematic Analysis  
Thematic analysis (TA) is a method for identifying, analysing, and interpreting patterns 
of meaning (‘themes’), and allowing an in-depth analysis of the data (Clarke and Braun, 
2017). The teacher-researcher identified the overarching themes which related to and 
addressed the research questions.  
Influenced by Clarke and Braun (2006), the teacher-researcher familiarized herself with 
the data by reading responses several times while taking notes. Points of interest were 
noted though reading and re-reading the data. An initial set of codes and focused codes 
(behavioural, emotional and cognitive engagement) were already in place with which to 
match the data. These codes were then used to structure the discussion around the findings 
from the data analysis and included summaries and data extracts.  
Appendix F provides a summary of the interrelationship between the Research questions, 
data sources, data collection and data analysis procedures. 
3.6 Principles Guiding Research Procedures 
This research was conducted with approval from the WSU’s ethics committee (Appendix 
G) and was also required to conform to ethical research processes stipulated by the NSW 
DE–State Education Research Applications Process (SERAP) (Appendix H). Research 
with human participants, especially children in schools needs to be ethically sound. The 




3.6.1 Ethical considerations and recommendations 
Copies of all ethics forms are included in this thesis as follows: Appendix I: Participant 
Information Sheet (Parents); Appendix J: Participant Information Sheet (Classroom 
Teacher); Appendix K: Consent Form (Parents); Appendix L: Consent Form (Teachers); 
Appendix M: Consent Form (Principal) 
3.6.1.1 Informed consent 
Ethical principles need to be considered throughout the entire research process (Abed, 
2014). Informed consent to participate is an important principle in ethical research (Abed, 
2014). This principle ensures participants are fully aware of the research, what their 
participation entails, any possible risks to their wellbeing and if there is any benefit to 
themselves, school or community. With this degree of information sharing about the 
project, consent can then be asked for voluntary participation by signing the consent form. 
In this study, the main participants are the students at Spring Public Primary School 
(anonymized) under eighteen years of age and need the consent of their parents to 
participate. The principle of informed consent was then followed orally with the students 
and written consent was sought from parents/guardians, before the research commenced. 
3.6.1.2 Confidentiality 
This principle of informed consent raises an associated ethical issue with regards to the 
rights of children, in that they should not be identified individually in any report (or this 
thesis) or other publication arising from this research. Similarly, the identity of the 
participating classroom teachers and the school itself need to remain anonymous. This 
has been assured in this research by providing an alias for the school’s name and using 
the collective data from the students’ surveys as aggregates. Excerpts of the classroom 




Nolen and Putten (2007) have developed some recommendations that address many of 
the ethical issues in research. While primarily their recommendations align with 
adolescents and mature-aged participants, one of these relates specifically to this research 
and has been adopted. This guiding principle for the teacher-researcher is to ensure the 
student participants with informed consent from their parents to participate, are able to 
withdraw from the data collection activities without any consequences in class or the 
playground. Given the dual role of the teacher-researcher, if this was to occur, another 
teacher could be invited to work with the student in opposition, for data collection. If the 
student is still not comfortable then he/she can withdraw. 
3.7 Conclusion 
Chapter 3 has outlined the methodology and methods adopted in this research. It has also 
outlined the ethical considerations of importance to the teacher-researcher in this specific 
research. Chapter 4 now turns to an in-depth analysis of the data collected and discusses 
the findings relevant to the research questions.  
 
 
CHAPTER 4  
STUDENTS’ ENGAGEMENT THROUGH THE FOUR 
PHASES OF THE EXPERIENTIAL LEARNING METHOD  
 
Chapter 4 is an evidentiary chapter where data collected from the teacher-researcher ’s 
Chinese language teaching through the ELM are analysed. It includes the analysis of data 
collected from across two AR Cycles drawn from the teacher-researcher’s observation 
notes and self-reflection journals, interviews with the classroom teacher, and the surveys 
completed by the students. These data are organized according to the four phases/ 
categories of the ELM. These are the concrete experiences provided to the students (ELM 
Phase 1); the teacher’s interpretation of the learning content (ELM Phase 2), the teacher-
researcher’s conceptualization of the task (ELM Phase 3), and students re-experience of 
the task (ELM Phase 4). When the data were analysed, the teacher-researcher bore in 
mind the research questions of how each phase of the ELM has specifically influenced 
the students’ engagement, and how each ELM phase might be modified to improve 
students’ engagement. The findings presented in Chapter 4 also include measures of 
students’ engagement as defined by their self-reported engagement levels during each of 
the four ELM phases during each of the four topics taught. 
4.0 Introduction  
This chapter analyses the data collected from the teacher-researcher ’s Chinese language 
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teaching which implemented the Experiential Learning Method (ELM). The analysis 
covers the data collected across two Action Research Cycles from the teacher-
researcher ’s self-reflective journals and observation notes, the interviews with the 
classroom teacher and the surveys completed by the Chinese language learners. The data 
were collected throughout the four phases categories of the ELM – the students’ concrete 
experience, the teacher’s interpretation of the learning content, the students’ 
conceptualization/learning of the task, and re-experience of the task. When the data were 
analysed, the teacher-researcher bore in mind the overarching research question:  
How could the teacher-researcher use the Experiential Learning Method to engage 
students’ Chinese learning in a NSW public school?  
and those contributing to it:  
How does each phase of the Experiential Learning Method specifically influence 
the students’ engagement? 
How might each phase be constructed to improve students’ engagement through 
Action Research?  
How can the Experiential Learning Method be modified to improve the teacher-
researcher’s teaching practice? 
4.0.1 Content for ELM  
In order to implement the ELM, the teacher-researcher needed to have a firm idea of the 
content for the Chinese language teaching.  
Given the time constraints for this research four topics were chosen to be taught and 
researched over two Action Research Cycles of four weeks each. During Cycle 1, students 
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were presented with the topics Chopsticks and Paper Cutting. The Chinese words (nouns) 
such as kuài zi(chopsticks), tú àn (pattern) and jiǎn zhǐ (paper cutting) and related action 
verbs such as jiá (pick up) and ná (hold) were part of the vocabulary to be taught. During 
Cycle Two, the chosen topics were Calligraphy and a Chinese Song where nouns such as 
shū fǎ(calligraphy), zhōng guó (China) and yīng wén (English) were targeted vocabulary 
along with some descriptive words such as mèi lì (charming) and cōng míng (smart).  
Prior to introducing the vocabulary, the students were provided with a concrete 
experience relating to each topic. For example, when the topic was Chopsticks, students 
actually received pairs of chopsticks for experimentation in their use. During the 
interpretation phase, the teacher explained the cultural significance and history of 
Chopsticks, followed by the introduction of the relevant vocabulary, where the correct 
pronunciation through modelling was the focus. During the conceptualization phase the 
children were provided with opportunities to practice the words orally and the fourth 
phase was designed through games for students to re-experience the use of chopsticks. 
The following sections provide data excerpts, interpretation and analysis.   
4.1 ELM Phase 1 Overview – Concrete Experiences 
Providing students with concrete experiences is the first phase of the ELM. In this 
research, there were four specific topics, developed into eight lessons each introduced 
with a concrete experience. These topics were using chopsticks, undertaking paper cutting, 
attempting Chinese calligraphy and singing a Chinese song,  
The following sections 4.2 through to 4.5 provide an in-depth look at the data collected 
and analysed for each of the four topics in Phase 1 of the ELM. To frame the context, the 
topics chopsticks and paper cutting constituted Cycle 1 of the AR method implemented 
in this research, which then lead into some modifications to the way the concrete 
experiences were introduced for the topics of Calligraphy and a Chinese song in Cycle 2.  
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In sections 4.2 to 4.5 the analysis has been based on the data collected through the teacher-
researcher’s observation notes and reflective journal entries and the interviews transcripts 
with the classroom teacher.  
4.2 ELM Phase 1 Concrete Experience – Chopsticks  
This section displays and analyses the data related to the topic of Chopsticks in Cycle 1. 
The full lesson plan for the Chopsticks topic is provided in Appendix D. The following 
Table 4-1 illustrates the activities and resources that formed the concrete experience 
section of the ELM – phase 1.  
Table 4-1: Activities and Resources for Concrete Experience: Chopsticks 
Concrete 
Experience 
Introduce the lesson by reading a story about chopsticks or telling 
a personal experience. Explain that people in China, Korea, and 
Japan typically use chopsticks on a daily basis.  
Playing a video about how to use chopsticks. 
Distribute the chopsticks and demonstrate to students how to use 
them.  
 
Prior to the students’ actual concrete experience of using chopsticks, the teacher-
researcher introduced Chopsticks as the new topic. The students were then able to view 
the YouTube video about how to use chopsticks correctly. Immediately afterwards the 
teacher-researcher handed out the chopsticks so that students could imitate the basic 
application method shown on the video. The video demonstrated the position of each 
finger when holding chopsticks and how to pick up and hold up the food such as noodles, 
rice, dumplings, and sushi. The website address for this video is  
https://www.youtube.com/watch?v=2Bns2m5Bg4M. This English video ran for six 
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minutes. Data are provided in the following sections to illustrate that students were 
engaged during the concrete experience of using chopsticks. 
4.2.1 Reflective Journal – Chopsticks  
Today I tried to engage the students in the lesson introduction: “We are 
going to learn a new topic …actually, it’s something related to Chinese 
food, and Chinese food culture, and I think all of you know that people 
in China, Japan, Korea, Vietnam or even in Thailand, they all use … 
(students excitedly said chopsticks) … yes chopsticks! So today I am 
going to teach you a lesson about the secrets of chopsticks! Could you 
write down the topic for today?” When I finished the introduction, 
students seemed happier and more disciplined than they had been in the 
previous one. They quickly responded by opening their books and 
writing down their titles. 
Cycle 1, reflective journal, week 1, Term 3 
The excerpt above details the lesson introduction that the teacher-researcher used for the 
topic of chopsticks. It involved the students in providing an answer and appealed to their 
interest by using the word “secret”. It was noted that students’ reactions with this new 
topic were different from their responses before this research. Previous topics such as the 
Spring Festival, Chinese Cities and Colours were taught traditionally, not using the ELM. 
After the introduction, the concrete experience with the real life objects (the Chopsticks) 
was provided to the students.  
When the students saw the chopsticks which I sourced for them, they 
all shouted “Wow!” excitedly and happily. When students all received 
their chopsticks, I asked them a question, “Okay, could anybody tell me 
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some of the features of the chopsticks?” I am very happy because all of 
the students were thinking positively about my question, and most of 
them scrambled to put up their hands to provide an answer. I’m noting 
also that the students’ answers were very comprehensive, involving the 
material, shape, and even the smell of the chopsticks. For example, they 
answered that the two ends of chopsticks were shaped differently; that 
the chopsticks smelled unique, and that they were made of wood. I 
added some additional information that chopsticks can also be made of 
bamboo or plastic.  
Cycle 1, reflective journal, week 1, Term 3 
Following some free experimentation with the Chopsticks, the students were then asked 
to use the Chopsticks in the manner demonstrated on the video.   
Students must have attended to the video as they immediately began to 
imitate the movements of using chopsticks that had been shown in the 
video. They kept asking me if they were using the chopsticks correctly. 
Some of the boys proudly showed me they could pick up their rubber 
or pen using the chopsticks while some of the girls were heatedly 
discussing their experience of using chopsticks when they were in the 
Asian restaurant. Some even giggled in delight as they attempted to use 
the chopsticks. Although quite a new skill and somewhat difficult for 
some, the students tried again and again. I am very happy to see the 
students so emotionally and behaviourally engaged. 
Cycle 1, reflective journal, week 1, Term 3 
The key sentences and phrases relating to the students’ engagement were extracted and 
displayed in Table 4-2 in terms of the three types of engagement defined by Reeve and 
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Tseng (2011). (1) Behavioural engagement which includes evidence of on-task efforts by 
the students who are enthusiastically involved in their study. (2) Emotional engagement 
by the students is evident in their reactions such as being happy, interested or enjoying 
the tasks. (3) Cognitive engagement is signalled when students are thinking deeply about 
their learning and using their memory and recollection to attain a level of performance 
and achievement in the tasks set. Learning from each other is a strategy, students of this 
age (9-11), may employ to overcome challenging tasks. These definitions are also applied 
during the later analysis of observation notes and the interview transcripts. 
Table 4-2: Reflective Journal – Students’ Engagement  




• more disciplined 
•students self-directed into study mode more quickly  
•students all wanted to answer the question  
•when the video was played, students were immediately beginning 
to imitate the movements of using chopsticks. 
•even though the chopsticks were difficult for them to use, 




•wanted confirmation of correct use; kept practicing and 
demonstrating ‘showing off’ to the teacher-researcher 





•heatedly discussing their experience of using chopsticks when 
they were in the Asian restaurant 
•students’ answers were very comprehensive  
4.2.2 Observation Notes – Chopsticks 
While the students were quietly watching the YouTube video, a girl in 
the front of the classroom asked me “I have heard from my friends that 
in China the chopsticks should not be stuck upright in a bowl? Is that 
because it might show disrespect for the food like the food of animals 
or vegetables?” I am very surprised about this question because this 
student could relate their own previous experience to this new learning 
context – both related to chopsticks. The student was asking for 
verification about their own reasoning for this ‘rule’ in China. I 
explained to her that in Chinese funerals, people usually make offerings 
of food and their chopsticks are stuck upright in a bowl full of rice. As 
this occurs after a death at a funeral, people do not want to do this in 
everyday life. In ancient China, people were extremely taboo about 
death, as it was thought to bring bad luck. 
Cycle 1, observation notes, week1, Term3 
During the chopstick experience phase, one of the students appeared 
very upset, so I asked him why he was unhappy. He said he missed the 
first half of the YouTube video, demonstrating how to hold the 
chopsticks correctly. This answer surprised me as he was unhappy 
because he missed the lesson content. This shows that he was curious 
about the learning content. It was a sign of his emotional engagement. 
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I finally took advantage of the time after class to help him catch up on 
what he had left behind, and a smile immediately reappeared on his 
face. 
Cycle 1, observation notes, week 1, Term3 
The same data analysis process used for the reflective journal entries (Table 4-1) was 
undertaken for the analysis of the observation notes. The data were assigned to the three 
categories of student engagement Table 4-3.  
Table 4-3: Observation Notes – Students’ Engagement  




• students were watching quietly 
Emotional 
Engagement 
• student was unhappy due to missing part of the video 
Cognitive 
Engagement 
• one student demonstrated thinking about a question in an 
innovative way and came up with a very creative 
understanding 
 
4.2.3 Interview Transcript – Chopsticks 
As per the methods for data collection in this research, the teacher-researcher and the 
classroom teacher had an interview which drew on the teacher’s observations and 
feedback for each lesson. An excerpt from this conversation is highlighted below. 
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The teacher-researcher: Have you observed any excitement or boredom 
from students during the Chinese lesson when they were using the 
chopsticks? Could you provide some information in detail?  
 
The teacher-researcher: There wasn’t boredom at all. I did not observe 
any boredom. A lot of the students were excited. They were focused on 
the learning content and were actively doing the tasks you asked them 
to complete. By following your instructions, they could use the 
chopsticks correctly. After class they asked a lot of questions about 
chopsticks, which suggests they really liked your lesson. The whole 
lesson was great, with a high level of engagement and excitement from 
the students. 
Cycle 1, interview transcript, week 1, Term 3 
This interview excerpt provides evidence from the classroom teacher’s perspective that 
the Chinese language lesson delivered using ELM on the topic of Chopsticks had the 
students engaged across all three facets – behaviourally, emotionally and cognitively. 
Analysis of the interview transcript in terms of student engagement is presented in Table 
4-4. 
Table 4-4: Interview Transcript – Students’ Engagement  










• no boredom at all 
• a lot were excited 
• a high level of engagement and excitement from the students 
Cognitive 
engagement 
• after class they asked a lot of questions about chopsticks, 
which suggests they really liked your lesson 
4.2.4 Analysis and Conclusion  
Based on the above Tables 4-2, 4-3 and Table 4-4, the key points of the students’ 
engagement are summarized in the following Table 4-5.  
Table 4-5: Summary – Students’ Engagement (Chopsticks-ELM Phase 1) 
Engagement Key points related to the students’ engagement 
Behavioural 
engagement  








• heated discussion; comprehensive answers;  
• creative understanding; thoughtful questions 
 
As presented in Table 4-5, there was evidence of student engagement across all three 
categories: behavioural, emotional, and cognitive engagement.  
Most notable evidence of positive behavioural engagement for the teacher-researcher was 
the change in student’s on-task behaviour recorded in the reflective journal entries. 
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Students were noted to be more disciplined and responded to the writing task more 
quickly during the ELM Chopsticks lesson when compared to previous lessons on the 
topics of the Chinese Lunar Festival and Colours, where the ELM was not implemented.  
Students were emotionally engaged during the Chinese language lesson as these data 
show many positive words were recorded expressing this, including “giggled in delight, 
excitedly and happily, the high level of the emotion engagement and excitement”. It was 
also noted that one student had some negative emotion. He felt disappointed and unhappy 
because he had not participated in the first section of the video. This is evidence that he 
was eager to learn Chinese. Emotional engagement encapsulates both the positive or 
negative reactions to classmates, teachers, lessons and school life in general. Emotional 
engagement also consists of the students’ identification with the school, including a sense 
of belonging, or being significant to the institution, and an inward feeling of satisfaction 
when learning outcomes are achieved (Fredricks and McColskey ， 2012). These 
researchers also advocate that positive emotional engagement effects students’ 
willingness to take part in the school and classroom’s activities and culture. In the Chinese 
language classroom in this research, where the Chopsticks lesson was implemented using 
ELM students demonstrated their positive emotional engagement. For example, the 
interview transcript noted that there was no evidence of boredom and the children were 
engaged and excited. while the video was playing, students were very focused, and did 
the things initiatively the teacher-researcher asked them to do, following the instructions, 
they could use the chopsticks correctly.  
Data also reveal the students were cognitively engaged as their interest and excitement 
assisted their learning of the targeted content. Data recorded in Tables 4-2and 4-3 
illustrates the students were eager to learn information related to the use of chopsticks 
and the chopsticks themselves. The students were encouraged to think about the 
characteristics of chopsticks and provided very comprehensive answers about shape, size, 
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material, and smell. Another student posed a question about the use of chopsticks in China 
and then inferred a very creative, innovative explanation. Given the age of the students, 
their cognitive engagement was a positive outcome of the ELM lesson.  
Scholars, Reeve and Tseng (2011) have conceptualized cognitive engagement as being 
the students’ deep thinking around the learning content and student’s level of investment 
in their own learning. Data from the interview transcript and observation notes illustrated 
that students were keen to learn additional information by asking questions, even after 
class. They were also keen to acquire the skill of using chopsticks correctly and were 
persistent in their practice even though it was difficult. Data reveal students were willing 
to invest their own to advance their learning and their dexterity with the chopsticks. 
Students challenged themselves to learn more as a result of this lesson.  
In conclusion, in this first lesson to implement the ELM into the Chinese language class, 
according to the data, the first phase of the ELM, that is, providing the students with the 
concrete experience of chopsticks was effective in increasing students’ engagement, 
across the three domains of behavioural, emotional, and cognitive engagement. 
4.3 ELM Phase 1 Concrete Experience –Paper Cutting  
Paper cutting was the second teaching topic in Cycle 1 of this research. The full lesson 
plan is provided in the Appendix D. Table 4-6 below summarizes the planning for the 
concrete experience to be provided to the students, the content and resources. Data 
relating to the EML Phase 1 for paper cutting is presented and analysed throughout this 
section. 





Review the content pertaining to the previous topic – chopsticks 
Students watch the video on Chinese Paper Cutting 
https://www.youtube.com/watch?v=JhzU_asd-c4&t=56s 
Give students the instruction sheet and the red paper previously 
prepared and invite them to produce a work of paper-cutting by 
themselves. The instruction sheet relates to the upcoming 
vocabulary learning, so includes directions to cut a flower, 
butterfly and bird. 
The following data exerts from the teacher-researcher’s reflective journal entries, and 
observation notes and the classroom teacher interview have been selected for analysis as 
they were coded as evidence of students’ engagement in the paper cutting lesson across 
the three facets of engagement: behavioural, emotional and cognitive. 
4.3.1 Reflective Journal – Paper Cutting  
The following is the entry from the teacher-researcher’s reflective journal related to the 
lesson introduction and student engagement during the YouTube paper cutting video and 
the concrete experience creating the paper cutting work. 
I began the lesson today: “This video will demonstrate how to make 
some super simple paper cutting patterns. In China during the Chinese 
Lunar New Year people use these red paper cutting designs to decorate 
gates and windows during the festival. This is great for adding a bit of 
festive cheer to homes and adds some colour to the streets, so people 
are happy and in a festive mood. Our lesson today is about paper cutting. 
We only need a pen, scissors and a piece of paper. We prefer to use red 
paper, as it represents happiness. Okay first we fold the paper into a 
square, and then, fold it to be a triangle. We could draw some patterns 
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on the triangle and then we could cut out the patterns...” 
Cycle 1, reflective journal, week 3, Term 3 
The video was then played for the students. It focused on introducing the history of and 
background to paper cutting, along with some easy examples. It did attract the students’ 
attention which was noted in the following reflective journal. 
Before distributing the red paper and scissors, I had played the video 
which included instructions on how to produce a paper cutting design. 
While the students were watching the video, they eagerly asked me if 
they could start cutting their paper. This indicated they were interested 
and confident to engage with the planned concrete experience.  
Cycle 1, reflective journal, week 3, Term 3 
 
As the scissors and the red paper were distributed, I also handed out a 
paper cutting instruction sheet (see Figure 4-3) to each student, which 
visually demonstrated the art of making the patterns of a bird, flower, 
and butterfly. I then introduced the Chinese words for the objects to be 
cut: xiǎo niǎo for bird, huā er for flower, hú dié for butterfly. As the 
students received their instruction sheets, they were very excited and 
commenced cutting the patterns immediately. 
Cycle 1, reflective journal, week 3, Term3 
 
The inclusion of the instruction sheet was a decision the teacher-researcher made to 
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ensure the students had adequate guidance on how to produce a successful paper cutting. 
A copy of the instruction sheet is below (Figure 4-1). 
 
Figure 4-1: Instruction Sheet – Paper Cutting (Fang, Firestein, and Jung, 2010) 
According the definition of the students’ engagement, some relevant phrases from the 
reflective journal were generated into the following Table 4-7.  
Table 4-7: Reflective Journal – Students’ Engagement (Paper Cutting Concrete 
Experience) 
Engagement Reflective journal 
Behavioural 
engagement  
• On task behaviour as children asked to start 
Emotional 
engagement 





• Students listened to the correct pronunciation of the 
target words but not expected to practice 
• Following visual instructions (thinking, matching) 
 
4.3.2 Observation Notes – Paper Cutting 
During the concrete experience of paper cutting I recited the key words 
to be learnt that were the Chinese words for bird, flower and butterfly. 
After one boy “A” finished his own work, he suddenly asked me: “Miss, 
I made a xiǎo niǎo, right?” This question surprised me as at this stage 
in the lesson I had not expected the children to practice the Chinese 
words. He had listened to my recitation and applied this to his own 
paper cutting example. He was engaged cognitively with the concrete 
experience. 
Cycle 1, observation notes, week 3, Term 3  
During the paper-cutting experience, sometimes talkative children were 
very quiet and were dedicated to finishing their paper cutting artworks. 
Cycle 1, observation notes, week 3, Term 3  
Another interesting incident was that after completing the designated 
patterns for the paper cutting activity as outlined on the instruction 
sheet, more than half the students asked if they could create new 
patterns by themselves. This suggested their confidence and was also a 
manifestation of their cognitive engagement.  
Cycle 1, observation notes, week 3, Term 3 
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The week after the paper-cutting lessons were finished, prior to the 
introduction of the new topi, a boy “B” saw me during the lunch break 
and asked excitedly if he could share with me, the paper cutting artwork 
he designed and completed by himself at home. He continued this 
conversation to recount to me how he had shared what he had learned 
in the Chinese language lesson with his family. He not only taught his 
younger sister how to do paper cutting, but also taught his parents the 
Chinese words related to the paper cutting. To have a student be so 
interested to continue practicing the skills of paper cutting and the 
Chinese language beyond the classroom was very rewarding. 
Cycle 1, observation notes, week 3, Term 3 
The following Table 4-8 offers an analysis of the observation notes in terms of the three 
areas of engagement.   
Table 4-8: Observation Notes – Students’ Engagement  
(Paper Cutting Concrete Experience) 
 
Engagement Observation notes 
Behavioural 
engagement 
• On-task behaviour by the generally talkative children  
Emotional 
engagement 
• Excitement; confidence;  
Cognitive  
engagement 
• one student had learnt the vocabulary by listening;  
• students asked me if they could create new patterns by 
themselves – creativity generated 
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4.3.3 Interview Transcripts – Paper Cutting 
The teacher-researcher: Have you observed any of students ’ 
behaviour that would indicate that they are engaged or not engaged in 
the Chinese language lessons? Could you give some examples?  
Classroom teacher: Yes, there was a high level of engagement shown 
particularly in the paper cutting lesson. They were all focussed. The 
majority of the students were very engaged. They were involved in the 
set tasks. They were noisy but it was productive noise. They were 
discussing with their partners what they were doing and then made 
multiple attempts to create better designs. Their behaviour was quite 
good today. I didn’t need to manage them today, as they were quite 
engaged. Overall, high level of engagement, I would say the lesson 
worked very well. 
Cycle 1, interview transcript, week 4, Term 3 
Classroom teacher: I think your idea of giving the students different 
ways of experiencing with the paper cutting was great. You played the 
video for them and gave them the instructions sheet as an additional 
resource, so it became easier for them to draw and cut the patterns. They 
appeared to love the paper cutting tasks. I would say all of them 
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finished a design. 
Cycle 1, interview transcript, week 4, Term 3 
 
Table 4-9 represents a summary analysis of the data from the interview transcripts in 
relation to students’ engagement.  
Table 4-9: Interview Transcript – Students’ Engagement  
(Paper Cutting Concrete Experience) 
Engagement Interview Transcript 
Behavioural 
engagement 
• they were all focused and on-task; all finished; the majority 
were very engaged; the noise was productive chatter; no 
need for classroom teacher to manage behaviour  
Emotional 
engagement 
• students loved the activity  
Cognitive 
engagement 
• the video and instruction sheet helped their cognitive 
engagement. 
4.3.4 Analysis and Conclusion 
The data from the classroom teacher interview and the observation notes and reflective 
journal of the teacher-research have recorded evidence that the students were 
behaviourally, emotionally and cognitively engaged in the concrete activity of the paper 
cutting lesson. Students followed instructions and watched the video in an interested 
orderly manner. According to the reflective journal, the students’ eagerness to commence 
whilst they waited for the materials reflects their emotional engagement. When they 
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received their instruction sheet the word of “excited” was an expression of students’ 
emotional engagement. In the data from the reflective journal, there was evidence of 
cognitive engagement in that one student had transferred his school learning to home, 
another had ‘picked up’ the key Chinese words as these were informally spoken to the 
class by the teacher-researcher during the busy activity time, and many students wanted 
to explore different patterns by themselves, which is evidence that they were transferring 
their skills. Categorizing these data as examples of cognitive engagement is supported by 
Christenson, Reschly and Wylie (2012) who contend that students challenging themselves 
to learning more, to take further responsibility for their own learning is evidence of 
cognitive engagement. Although the student surveys are discussed later in this chapter, 
an excerpt from student “B” s survey is presented here (Figure 4-2) to support his 
cognitive engagement with the Chinese lesson he received. He states explicitly that he 
thought the lesson was “cool” and he showed his sister.  
 
Figure 4-2: Student Survey (Paper Cutting) 
 
As the data from the classroom teacher’s interview shows, it is a useful ELM strategy to 
provide students with more than one resource to support their concrete experiences at 
Phase 1 of ELM. The students were able to view a video on paper cutting but were also 
provided with a visual representation (the instruction sheet), to specifically assist with 








Figure 4-3: Students’ Examples (Paper Cutting) 
The quality and creativity of the designs the students produced effected their behavioural 
and emotional engagement as they not only had immediate success with their designs, so 
they remained on-task to produce more designs, they also “loved” the activity. They also 
followed the lesson instructions in order to produce the beautiful designs and therefore 
the teacher-researcher managed the lesson without the intrusion of the classroom teacher 
(which had happened previously). The classroom teacher was able to confirm, “their 
behaviour was quite good today, I didn’t need to manage them today, as they were quite 
engaged.” Self-directed behaviour and following instructions are examples of positive 
behavioural engagement (Reeve and Tseng, 2011). From the classroom teacher’s 
perspective data also revealed that cognitive engagement occurred when students 
discussed with their partners, ideas on how to improve their paper cutting techniques to 
produce a more creative end product. Students were seeking support from their peers and 
they all challenged themselves to beyond the basic task requirements of producing a bird, 
flower or butterfly. Trowler (2010) would support this data as evidence of cognitive 
engagement. 
Overall the classroom teacher thought this lesson was a success: “I would say this lesson 
worked very well”, he did make a suggestion about the method of playing the YouTube 
video in order for this experience to be more effective. The teacher-researcher reflected 
on this feedback as follows: 
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After the concrete experience of paper cutting, the classroom teacher 
provided a suggestion to ensure the students are totally focused on any 
YouTube video. He suggested that some questions about the content of 
the video can be posed to the students prior to playing the video. In this 
way the students are required to attend very closely to the video in order 
to provide the answers afterwards. I decided to act on this feedback. 
Cycle 1, reflective journal, week 3, Term3 
According to the teacher’s advice and the teacher-researcher’s reflection, Cycle 2 
concrete experiences could be improved. Firstly, the teacher-researcher could ensure 
more than one initial concrete resource was provided (as having the video and the 
instruction sheet for paper cutting was better than just the video alone), or it could be 
more engaging to have the teacher-researcher demonstrate the steps to paper cutting so 
the students could ask questions throughout the demonstration. Secondly, if a YouTube 
video was the best resource to introduce the lessons in Cycle 2, then the teacher-researcher 
would prepare some questions to direct the student’s purposeful viewing.    
4.4 ELM Phase 1 Concrete Experience – Using Calligraphy to Engage 
Students in Cycle 2 
This section heralds the commencement of Cycle 2 of the Action Research process as 
topic 3, Chinese Calligraphy was the focus for the lesson content. Throughout this section 
the construction of the experience is provided along with the analysis of relevant data 
excerpts. Again the data analysis process has resulted in summary tables being generated 
to display the findings according to the three aspects of engagement. Figure 4-10 has 
provided a summary of how Phase 1 of the ELM was constructed. The complete lesson 






Table 4-10: Activities and Resources for Concrete Experience: Calligraphy  
Concrete 
Experience 
A quick review of the vocabulary from the two previous lessons.  
Demonstrate how to use the calligraphy brush correctly by 
viewing a relevant the video, sourced at the following link: 
.https://www.youtube.com/watch?v=nIGGE6Kasuk 
Provide students with the brush, the special “magic paper” and 
water to practice Chinese calligraphy. The teacher-researcher will 
demonstrate on the whiteboard, the sequence of strokes to write 
some simple characters. Finally, the demonstration will include 
the writing of characters using the real ink and a calligraphy 
brush.  
 
Based on the suggestion made by the classroom teacher in the previous section the 
teacher-researcher decided to include her own demonstration of calligraphy writing in 
addition to having the students watch the video. The paper (magic paper) used for 
Calligraphy practice mentioned in Table 4-10 was constructed from a non-woven material 
which turns black when it meets water. This provides the impression of writing in real 
ink. This ‘king of paper’ is shown in the photograph in Figure of 4-4 below. After the 
moisture volatilizes the paper the effect is similar to traditional ink. For teaching younger 
students this method not only saves ink but reduces the risk of spillage and damage to 









Figure 4-4: Calligraphy Tools: Brush Pen and the “Magic Paper” 
 
4.4.1 Reflective Journal – Calligraphy 
To introduce today’s lesson, I said to the students that we would be 
doing some Calligraphy together. I then produced the brushes and some 
‘magic’ paper to demonstrate we would be using the real equipment for 
authentic Calligraphy. The students were very excited and said, “It will 
be so fun!”  
When students viewed the writing brushes, they showed their 
expressions of curiosity with some expectation. When the writing 
brushes were all handed out, students began to discuss the holding 
position of the writing brush with animation. Although this was a 
manifestation of their engagement, the classroom at that time was not 
so quiet. 




The commentary about the chosen YouTube video on its website promoted this video as 
being helpful for students to learn how to hold a brush for Chinese Calligraphy writing. 
It also included tips from a Chinese language specialist on Chinese writing tools and 
supplies. This expert is Bo Feng, an experienced Chinese and English interpreter, who 
has worked for Chinese International Travel Services, Lingnan Art Publishing House and 
Phillips Petroleum. This video aimed to demonstrate detailed instructions on how to hold 
and use a brush to do the Calligraphy correctly.  
While the students were focused and watching the video, some 
immediately mimicked the correct movements of using the brush-pen. 
At the same time other students communicated with their desk-mates 
to see if they were holding the brush-pen correctly. 
Cycle 2, reflective journal, week 5, Term 3 
 
4.4.2 Observation Notes – Calligraphy 
As the content of the video only covered the movements of using the 
brush-pen, I decided to teach the students some simple characters on 
the white board, such as 木(tree)，一(one)，人(people)，土(soil)，and 
水(water), in order for the students to be able to write the characters on 
their practice paper with the brush and water.  
Cycle 2, observation notes, week 5, Term3 
These very simple Chinese characters chosen and demonstrated by the teacher-researcher, 
one by one, enabled the students to begin the experiential, concrete experience. Some 




Figure 4-5: Examples – Students’ Calligraphy 
 
Most of the students were interested in writing the chosen characters. 
Instead of teaching them the pronunciation of these words, I decided to 
teach them how the meaning of the characters could be interpreted from 
the ‘picture’ which is made up of the strokes. Their interest impressed 
me as most of the students were able to follow the stroke pattern and 
understand the meaning behind the ‘picture’ created by the characters. 
Most did a very great job. Maybe this was because they had not been 
taught Chinese characters in the earlier Chinese language lessons. 
Some of the students complained it was difficult to write the characters, 
which is understandable, as this may have been the first time they had 
written Chinese characters with a brush. They did continue to try their 
best to write the characters on the ‘magic paper’. When they finished 
some told me that they felt a sense of achievement and others agreed. 
Cycle 2, observation notes, week 5, Term 3 
Although I felt the students were interested in using the brush-pen and 
the magic paper, the classroom teacher provided feedback at the end of 
the lesson that some of the students felt the activity was very difficult 
– to write the Chinese characters chosen and demonstrated. He 
provided a suggestion to address this challenge which was to choose 
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characters which would connect with the student’s daily life.  
Cycle 2, observation notes, week 5, Term 3 
4.4.3 Interview Transcripts – Calligraphy  
Teacher-researcher: Do you think the students had enjoyed or not 
enjoyed learning Chinese by Experiential Learning activities? Could 
you give an example?  
Classroom teacher: Yes, they have enjoyed it. Probably the best lesson, 
the one enjoyed the most, was the Calligraphy lesson. They used the 
brush to practice the characters, and by doing, they were learning. They 
pretty much enjoyed it. The engagement level was very high. I observed 
some students practicing the characters during their recess time.  
Cycle 2, interview transcript, week 8, Term 3 
Figure 4-6 displays some of the practice samples of students’ calligraphy writing in their 
own time during recess. 
 
Figure 4-6: Students’ Chinese Writing on the Whiteboard  
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4.4.4 Analysis and Conclusion  
The data excerpts in sections 4.4.1, 4.4.2and 4.4.3 have captured key words and phrases 
which can be presented in terms of the three types of engagement. A summary is provided 
in Table 4-11 below. 
Table 4-11: Summary – Students’ Engagement (Calligraphy Phase 1) 
Engagement Interview Transcript 
Behavioural 
engagement 
• immediate practice on receiving the brush-pen 
• students practiced during recess 
• by doing they were learning 
• tried their best when the task was difficult 
Emotional 
engagement 
• enjoyment; very difficult; fun; curiosity; expectation; 
animation; achievement  
Cognitive 
engagement 
• the video  
• the teacher-researcher’s demonstration 
• assessed their desk-mates brush-pen grip 
• learned a new skill and the interpretation of characters  
 
Data from the reflective journal illustrates the students’ engagement across the 
behavioural and emotional areas. Their behavioural engagement was evident when they 
received their brush-pens, they commenced immediately to practice and approximate the 
correct way to hold it. They remained on-task to continue this practice. Trowler (2010 
identifies involvement as a characteristic of behavioural engagement. The students were 
involved to the point of discussing with others if their brush holding was appropriate.  
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The reflective journal has provided evidence of students’ emotional engagement by 
recording certain phrases and words. These included “so fun”, “expressions of curiosity 
and some expectation” provided evidence of emotional engagement, as these can be 
interpreted as expressing their mood of enjoyment. Students had showed their cognitive 
engagement by discussing with their desk-mates their brush-pen grip. Each tried to 
approximate the correct grip and discussed this skill with others.  
The data revealed through the observation notes provided some evidence of negative 
emotional engagement as some students complained the Calligraphy was very difficult. 
This was understandable as their previous lessons were based on pinyin. Persistence to 
continue when faced with a challenge is evidence of behavioural engagement (Reeve and 
Tseng, 2011). So in this instance, whilst the students did experience some negative 
emotions they also demonstrated positive behavioural engagement, which then impacted 
on their emotional engagement as they experienced a sense of achievement by the end of 
the lesson. As showed in the above observation notes, students were cognitively engaged. 
They were introduced to new background knowledge, writing skills and the stories 
contained in the written Chinese characters. They were cognitively engaged in learning 
this new topic.  
The interview with the classroom teacher revealed data that provided evidence from his 
perspective that the students were emotionally engaged throughout the Calligraphy lesson. 
He stated the students “They pretty much enjoyed it”. Fredricks and McColskey (2012) 
would support this analysis as they concur a range of responses in the emotional domain 
is evidence of student engagement. Evidence of student’s cognitive engagement in this 
lesson was mentioned by the classroom teacher in the interview and referred to in Figure 
4-7. This piece of data revealed that several students continued to practice their 
Calligraphy during recess which indicated that they were willing to invest their own time 
to continue their Chinese language leaning. According to Reeve and Tseng (2011) this is 
 
83 
a characteristic of cognitive engagement. 
4.5 ELM Phase 1 Concrete Experience – Using a Chinese Song to 
Engage Students in Cycle 2 
The Chinese song “Bo Po Mo” was the content of the fourth topic chosen and the last 
lesson in Cycle 2. The lesson differed from the former three topics, in that the song was 
required to be sung aloud. The construction of the concrete experience is stated in the 
following Table 4-12. The data collected and analysed in terms of students’ engagement 
with the ELM phase 1, the concrete experience with learning the Chinese song completes 
this section. 
 
Table 4-12: Activities and Resources for Concrete Experience: Chinese Song 
Concrete 
Experience 
A quick revision of some words related to last lesson – 
Calligraphy. 
Play the video of the Chinese pinyin song “bo po mo”. 
https://youtu.be/XTMQuoHOVDI 
Provide students with a copy of the lyrics. Ask students to watch 
the video based on the lyrics. Explain the meaning of those lyrics 












The teacher-researcher introduced the song “bo po mo” according to the plan in Table 4-
12. Data was again collected via the teacher-researcher’s observation notes and reflective 
journal and an interview with the classroom teacher. Relevant excerpts are presented and 
analysed below. 
4.5.1 Reflective Journal – Chinese Song 
I commenced today’s lesson with this introduction: “Okay, the topic 
today is the song bo po mo. Now I’m going to give you the sheet with 
the lyrics both in Chinese and English. Please refer to English meaning, 
and we will also try to read the pinyin to help with the Chinese 
pronunciation.” I then played the video song clip to the students. When 
students were listening to the song they said, “Wow, I love this song! 
This song is amazing!”  
Cycle 2, reflective journal, week 7, Term 3 
 
4.5.2 Observation Notes – Chinese Song 
Students liked this Chinese song very much. I think because it contains 
less Chinese traditional elements, such as Chinese poetry and Tai Chi, 
and more modern elements, for example, Chinese rap. Some of the 
children couldn’t help clapping along to the musical rhythm, and some 
even moved to the music. Some girls asked me if they could dance to 
the song. 




4.5.3 Interview Transcript – Chinese Song 
Teacher-researcher: Have you observed any excitement or boredom 
from students during the Chinese lesson? Could you give a little bit 
information in detail?  
Classroom teacher: The kids got really excited, when you played the 
dance video. We could see their excitement and they obviously enjoyed 
the song. 
Teacher-researcher: Have you observed any of students’ behaviours 
that would indicate that they are engaged or not engaged in learning 
this Chinese song? Could you give some examples?  
Classroom teacher: I would say some of them jumped off the seat when 
they were given the chance to dance to the song together. It indicated 
that they are happy, and a lot of them then joined in to dance when you 
played the song. 
Cycle 2, interview transcript, week 3, Term 3 
 
4.5.4 Analysis and conclusion  
Table 4-13 below summarizes the data analysis across the data excerpts presented from 
the teacher-researcher’s reflective journal and observation notes and the interview with 




Table 4-13: Reflective Journal and Observation Notes – Students’ Engagement  
(“Bo Po Mo” Concrete Experience) 
Engagement Key Words 
Behavioural 
engagement 
• Some of the children couldn’t help clapping along to the 
music rhythm, and some even moved to the music 
Emotional 
engagement 
• I love this song! This song is amazing 
• Students liked this Chinese song very much 
• Children became very excited, when you play the dancing 
video in particular 
• We could see the excitement because obviously they 
enjoyed the song  
• They are happy, and a lot of them danced when you played 
the song  
Cognitive 
engagement 
• Some girls asked if they could dance to the song 
 
Students were observed following the teacher-researcher’s instructions for the singing, 
moving and dancing. In this way Christenson, Reschly and Wylie (2012) would confirm 
they were behaviourally engaged. Citing from the data the words, “love, liked, excited, 
happy” would confirm students’ emotional engagement as defined by Reeve and Tseng 
(2011). Students who wanted to seek the challenge of singing the correct lyrics and 
dancing at the same time were thinking and doing – examples of cognitive engagement 
(Trowler, 2010). To recap, students’ engagement was developed through the experiential 




4.6 ELM Phase 2 Overview – Teachers’ Interpretation  
Phase 2 of the ELM implementation in the Chinese language teaching research, was to 
continue on from the concrete experiences provided to the students into the interpretation 
phase. Again the four topics, using chopsticks, undertaking paper cutting, attempting 
Chinese calligraphy and singing a Chinese song, have been researched in terms of student 
engagement in the activities provided in the interpretation phase.  
The following sections 4.7 through to 4.10 have analysed the data collected for each of 
the four topics. The topics chopsticks and paper cutting constituted Cycle 1 of the AR 
process, and on reflection after this Cycle, the implementation of ELM phase 2 
interpretation for calligraphy and the Chinese song in Cycle 2 were amended.  
The analysis has been based on the data collected through the teacher-researcher’s 
observation notes and reflective journal entries and the interviews transcripts with the 
classroom teacher.  
4.7 ELM Phase 2 Interpretation – Using Chopsticks to Engage Students  
Section 4.7 and its subsections focus on the teacher’s interpretation for learning the 
specified Chinese language chosen in relation to the topic chopsticks. The first section 
explains how this relates to the overall lesson. 
4.7.1 Interpretation of Chopsticks 
Table 4-14 highlights the interpretation segment of the lesson plan, a full copy of which 




Table 4-14: Interpretation – Section of Chopsticks Lesson Plan 
Interpretation 
 
Introduce this session by reading a story about chopsticks or 
telling a personal experience. 
Explain that people in China, Korea, and Japan typically use 
chopsticks on a daily basis. Inform students that learning how to 
use chopsticks is not easy for everyone, even adults, and that as 
they are beginning to learn this skill, it is okay if they are not able 
to do them completely well. 
Introduce target vocabulary. interpreting the meanings and 
modelling the pronunciation of the three verbs and the two nouns. 
Jiā (clamp), ná (hold), fang (put...down), kuài zi (chopstick), táng 
guǒ (lollies) 
 
Previous to ELM Phase 2 (the teacher’s interpretation and planning for the specific 
Chinese language learning), the students had already been involved in the concrete 
experience, and some had already mastered the use of chopsticks quite well. The 
following data are presented in the three subsections 4.7.2, 4.7.3 and 4.7.4, with data 
excerpts taken from the teacher-researcher’s reflective journal, observation notes, and the 
interview transcript with the classroom teacher. These relevant data have then been 
analysed in terms of the type of student engagement identified. 
4.7.2 Reflective Journal – Chopsticks 
I thought to begin the lesson today with a personal account: “Actually 
it is not easy to use chopsticks. As a Chinese person myself I feel it can 
be difficult to use chopsticks too. When I first used chopsticks, maybe 
I was about four, you didn’t have to worry that you do not know how 
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to use them as I was just learning in my home. As we are studying 
Chinese language, I thought you should know the history of chopsticks, 
and actually, this is a long history. During the video, I will be asking 
you some questions, so please pay attention to it.” The students were 
very interested and focused when I told them my personal experience.  
Cycle 1, reflective journal, week 1, Term 3 
The commentator in the video said “Today we are learning the history 
of chopsticks. Okay guys! Here! Let’s get into it! So, chopsticks are 
old–like real old–like super old–like four to five thousand years old.” 
Students laughed when they heard the humorous language from the 
commentator in the video.  
Cycle 1, reflective journal, week 1, Term 3 
When I paused the video and questioned the class about how old 
chopsticks are, they were able to answer immediately–four to five 
thousand years. This indicated to me they were immersed and attending 
to the information provided. 
Cycle 1, reflective journal, week 1, Term 3 
 
4.7.3 Observation Notes – Chopsticks 
During the lesson today I thought to add another snippet of information 
about the history of chopsticks. I began by asking the students “Do you 
know anything about Confucius?” Students responded: “wait, what’s 
his name? Confucius?” “The guy with the long moustache?” I 
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continued with sharing the idea from Confucius that instead of using 
big knives that remind people of the slaughterhouse, it was better to use 
chopsticks. Students showed curiosity about Confucius and had some 
idea of who he was. I noticed the students at the front of the classroom 
whispered about Confucius, indicating they were still interested in the 
history chopsticks, presented in the previous lesson section in the video. 
Cycle 1, observation notes, week 1, Term3 
Later on in this research I noticed a carry-over from the learning in the 
chopsticks lesson into topic 3, calligraphy. During that lesson, when I 
asked the students to share their Chinese characters, students scrambled 
to display their work to others. At that point I asked the students to 
recall their previous learning by asking: “Can anybody tell me why we 
call it chopsticks according to the video?” A student was able to recount 
that the man in the video said “Chopsticks were a creation of a 
Cantonese person because ‘chop chop chop’ means quick and the sticks 
are the sticks...” The whole class laughed loudly after hearing the 
correct answer, providing evidence of their emotional engagement.  
Cycle 1, observation notes, week 1, Term3 
 
4.7.4 Interview Transcript – Chopsticks 
Teacher-researcher: Have you observed any excitement or boredom 
from students during the Chinese lesson? Could you provide any details?  
Classroom teacher: I did not observe any boredom. Many of the 
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students were excited and engaged. The whole lesson was great with 
some great behaviour. Most students could hold the chopsticks 
correctly. Some demonstrated they could even pick up their rubber 
using the chopsticks.  
Cycle 1, Interview Transcript, week 2, Term 3 
 
4.7.5 Analysis and Conclusion  
The data excerpts above are now analysed throughout the following sections with the 
sentences, phrases or words aligned to the three aspects of the engagement to provide 
evidence of students’ engagement during the interpretation phase of the chopsticks lesson. 
These are displayed in Tables 4-15; 4-16 and 4-17 with an overall summary provided in 
Table 4-18.  
Table 4-15: Reflective Journal – Student Engagement (Chopsticks Interpretation) 
Engagement Sentences in the reflective journal 
Behavioural 
engagement 
• Students were very focused when I told them my 
personal experience; immersed in the video  
Emotional 
engagement 
• Students laughed when they heard the humorous 
language from the video. 
Cognitive 
engagement 
• Students could answer the question about the age of 





Table 4-16: Observation Notes – Student Engagement (Chopsticks Interpretation) 
Engagement Sentences, phrases in the observation notes 
Behavioural 
engagement 




• The whole class laughed loudly after hearing the correct 
answer 
• students laughed happily when they watched the video; 
students volunteered to display their work  
• Students showed curiosity about Confucius 
Cognitive 
engagement 
• Students whispered about Confucius, indicating that they 
were still wanted more information about the history  
 
Table 4-17: Interview Transcript – – Student Engagement  
(Chopsticks Interpretation) 
Engagement Sentences, phrases in the interview transcript  
Behavioural 
engagement 
• ..some great behaviour 
Emotional 
engagement 
• I did not observe any boredom; excited and engaged 
Cognitive 
engagement 
• Skill achieved (holding chopsticks correctly) 





Table 4-18: Summary – Student Engagement (Chopsticks Interpretation) 
Engagement Key words of all the data (reflective journal observation notes 
and interview transcript) 
Behavioural 
engagement 








• challenged themselves; skills achieved; knowledge 
gained; sought more information 
 
The data recorded in Table 4-18 indicate that students were engaged behaviourally, 
emotionally and cognitively. The words “focused, on task, great behaviour; answered 
questions; immersed” provide evidence of students being behaviourally engaged in the 
lesson. According to the definition of students’ engagement (Reeve and Tseng, 2011), 
descriptors such as “laughed; excited and engaged; no boredom; volunteered; curious” 
express task-facilitating emotions, signalling emotional engagement. Evidence was also 
recorded indicating the students were engaged cognitively as they challenged themselves 
to practice and improve their dexterity with the chopsticks and were keen to hear new 
information about the history of chopsticks. Evidence such as “challenged themselves; 
skills achieved; knowledge gained; sought more information” provides a summary of 





4.8 ELM Phase 2 Interpretation – Using Paper Cutting to Engage 
Students 
The teacher-researcher followed the ELM phases throughout each of the lessons in each 
of the topics. This section now moves to the interpretation phase for topic 2 ‘paper cutting’ 
in Cycle 1 of the Action Research plan. Table 4-19 outlines the construction of the 
interpretation segment of the overall lesson plan (see Appendix D).  
Table 4-19: Lesson plan (Paper Cutting Interpretation) 
Interpretation  
 
Ask the students how many special Chinese cultural items they 
could name.  
An interesting way to facilitate this discussion is to prepare a bag 
of objects from China such as a paper fan, a red envelope, a 
Chinese shuttlecock, a calligraphy brush, and a work of paper-
cutting, which could be a way to introduce the topic--- paper-
cutting again.  
Play a video for the students and ask some questions related to 
the content to maintain their focus. Answer questions that the 
students might ask. Interpret the history and explain the deep 
meaning behind this special art form in Chinese culture. Teach 
students the pinyin for the verbs and nouns. 
 
4.8.1 Reflective Journal  
I planned to start this lesson by asking students a question: Which 
Chinese special items have you seen and can you name these?  
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The students joined in the discussion and shared a lot of traditional 
Chinese items that they knew and connected this to previous knowledge 
from other lessons. These included the names of Chinese cities such as 
Shanghai and Beijing along with the name of the famous attractions, 
for example, the Great Wall and the Forbidden City.  
Cycle 1, reflective journal, week 4, Term3 
 
Continuing the lesson, I then played a video about the history of paper 
cutting. I alerted students I would be asking some questions about the 
video to direct their attention. 
I recorded the transcript of the video for my own information: A long 
time ago there was a poor scholar who wrote the character ‘fu’ or 
‘happiness’ on paper and his wife tore the character out. This is the 
origin of the paper cutting (jian zhi) craft, which is now considered to 
be one of the standards to identify a smart woman. People think a 
woman who is good at making delicate jianzhi is smart. Jianzhi patterns 
come from daily life. Clipping and engraving are two skills used to 
make jianzhi. Intricate centres are important for jianzhi designs. 
Cycle 1, reflective journal, week 4, Term3 
During this video depicting the history of paper cutting, I asked some 
questions related to the content. Children raised their hands to answer 
the questions very actively. However, I also found that compared with 
the video of chopsticks, the paper cutting introduction was not as 
interesting. The video of chopsticks had an introduction with humorous 
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language, whereas the paper cutting video did not. I then reflected that, 
if I decide to play a video as a teaching method, I should choose those 
with an interesting introduction to capture students’ engagement at the 
start. 
Cycle 1, reflective journal, week 4, Term3 
There were no related data identified in terms of students’ engagement in the observation 
notes and the interview transcript for the interpretation segment of the paper cutting 
lesson. This section concludes with the analysis of the reflective journal data. 
4.8.2 Analysis and Conclusion 
Based on the above data in section of 4.8, Table 4-20 below provides an overview of the 
findings in this section.  
Table 4-20: Reflective Journal – Students’ Engagement  
(Paper Cutting Interpretation) 
Engagement Sentences, phrases in the reflective journal 
Behavioural 
engagement 
• Children raised their hands to answer questions actively  
Emotional 
engagement 
• Paper cutting video was not humorous, and did not 
capture their attention 
Cognitive 
engagement 
• They shared a lot of traditional Chinese items that they 
knew, and connected what they had learned before, such 
as the name of the Chinese cities  
• Historical information about the ‘smart’ woman 
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During the interpretation segment of the paper cutting lesson, the reflective journal entries 
show the students’ interest was not captured by the introduction of the video, the reason 
being that the content of the video was not humorous. Young, Michael and Smolinski 
(2019) indicated that to acquire a student's full engagement during lessons, it is essential 
that teachers create activities that students perceive as meaningful. This can be done by 
connecting learning content to the students’ interests. According to the data and this 
literature, the teacher-researcher would need to carefully consider all the content in a 
YouTube video to be presented to students. Choosing a video with humorous elements 
appeals to these aged students (9-11 years) and it also reflects the YouTube maker’s 
wisdom and life attitudes and has the potential to bring the students’ great pleasure, and 
hence their engagement with the language learning content. 
4.9 ELM Phase 2 Interpretation – Using Chinese Calligraphy to Engage 
Students 
The following section outlines the construction of Chinese Calligraphy ’s interpretation 
phase in terms of the students’ engagement. It presents the data and its analysis across the 
reflective journal, observation notes and the interview transcript as it relates to the three 
aspects of student engagement. Table 4-21 below is the interpretation segment of the full 




Table 4-21: Lesson Plan (Calligraphy Interpretation) 
Interpretation 
 
Introduce the topic of this lesson by watching a video about 
calligraphy. 
(https://www.youtube.com/watch?v=ppZWIwZsRdU)  
Explain that Chinese Calligraphy is a type of artistic writing that 
records the meaning of the language through this pictorial form. 
Chinese Calligraphy has been widely practiced in China and has 
been generally held in high esteem across East Asia.  
Teach them the related words in pinyin and hanzi.  
Use the PowerPoint slides to provide visual support for the 
Chinese characters to be practiced. 
 
4.9.1 Reflective Journal – Calligraphy  
According to the advice of the classroom teacher, the calligraphy lesson 
was adjusted which was not only to use a video to introduce the content 
but have a variety of resources to introduce the content. An example 
would be to implement the use of PowerPoints. I thought also to include 
a personal demonstration, and so included a short session where I 
demonstrated the use of real brushes and ink to produce some Chinese 
Calligraphy examples. In retrospect, using a variety of resources and 
activities did gain more concentrated attention from them. Throughout 
the lesson the difficulty of copying the Chinese characters was a little 
difficult and their discussions were observably quieter. 




The interpretation phase of the topic Chinese Calligraphy used the 
PowerPoint slides to introduces some background information. The 
content was more difficult, and their engagement level was lower 
compared with the chopsticks’ interpretation, although their behaviour 
was good. The classroom teacher suggested that to overcome the 
difficulty, the characters selected could relate to their daily life, such as 
water, wood, earth, and fire. 
Cycle 2, reflective journal, week 5, Term3 
Chinese Calligraphy is not something all students growing up in 
Australia would see every day. The topic, Chinese Calligraphy was 
unfamiliar, and writing the Chinese characters was a challenge for them. 
In reflection, this would be the main reason for their lower engagement. 
According to the suggestions given by the classroom teacher, I decided 
to amend the next lesson to explain more about the patterns of the 
Chinese characters and to use some words that related to their daily life. 
Cycle 2, reflective journal, week 5, Term 3 
I then thought to introduce the easiest Chinese character first: “Now 
I’m going to teach you some Chinese characters. The first one is 
‘一’(see Figure 4-8). Could you guess the meaning?” Surprisingly, a 
girl answered, “Is that the number one?” She explained she was able to 
guess the answer with the help of the picture I provided. The picture 
was an outline of a hand, with the index finger held out as if to express 
the number one. Her interpretation was correct.  






Figure 4-8: Picture of Chinese Character One ‘一’ yī 
 
Providing more visual representations of the Chinese calligraphy 
seemed to stimulate their thinking and increased their level of 
engagement. When the students viewed the pictures on the PowerPoint 
slides all the students were looking carefully to try to make the 
connections between the picture and the Chinese character. Some of the 
students whispered, and some of them locked their brows. 




Table 4-22: Reflective Journal – Students’ Engagement 
(Calligraphy Interpretation) 
Engagement Sentences, phrases in the reflective journal 
Behavioural  
engagement 
• Good behaviour 
• Looked carefully at the PowerPoint slides  
Emotional 
engagement 
• Class was quieter 
• Locked brows 
Cognitive 
engagement 
• Interpretation – one child worked out the meaning of #1 
from the slide 
• Students looked for connections between the pictures and 
the Chinese characters 
4.9.2 Observation Notes – Chinese Calligraphy 
I wanted to find out students’ understanding of calligraphy before 
starting the lesson. I began by asking the students: “Have you seen 
Chinese Calligraphy before, or what do think it is?” 
Student A: calligraphy is the Chinese character writing. 
Student B: Calligraphy is a kind of Chinese cultural art. 
I was very pleased with these answers as it showed the students did 
have some basic knowledge about calligraphy.   
 Cycle 2, observation notes, week 5, Term3 
 
I also wanted to explain to the students that there have been 
modifications to individual characters throughout history. I decided to 
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provide an example – the evolution of the Chinese character for horse 
which has changed from a pictorial representation of the horse (it’s 
outline/bones) to the current Chinese character’s calligraphy. Figure 4-
9 below is a copy of the information provided to the students. 
Cycle 2, observation notes, week 5, Term3 
 
 
Figure 4-9: Evolution of the Chinese Character for Horse 
 
I wanted to continue this discussion so asked the students, who had 
studied the zodiac animals before this term and therefore could they 
provide any further information about the word “马”, for example, how 
it was pronounced. Some students were observed quickly flipping 
through their notebooks to refresh their memories. This indicates that 
they were able to think actively to find answers to my questions.  
Cycle 2, observation notes, week 5, Term3 
 
After the introduction to the Chinese Calligraphy lesson, I displayed a 
picture of some giant brushes (see Figure 4-10) that are actually a 
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sculpture. The students marveled when they saw this picture and asked 
what people would do with these huge brushes. This indicated that they 
wanted to know more about Chinese Calligraphy, and wondered if this 
sized brush could actually be used! 







Figure 4-10: Giant Chinese Calligraphy Brushes 
 
I then continued to implement the changes suggested from Cycle 1 
feedback from the classroom teacher to update the Cycle 2 strategies. I 
chose a variety of common everyday items to use as the basis for the 
Chinese characters to practice (see the Figure 4-14). I then thought to 
have students think about their own way to remember the characters. 
For example, when studying the character for 水(water) I prompted the 
students by asking: “Could somebody use your imagination to 
remember this character? It looks like a combination of J and K.” One 
student called out: “Those are the initials of my name, and I 
drink…definitely drink water. There you go!”. The students all laughed 
when they heard their classmates imaginative reasoning. 
 
105 
Cycle 2, observation notes, week 5, Term 3 
 
 
(Source: Hsueh, 2016) 
 
Figure 4-11: Characters Related to Daily Life  
 
After these eight characters were taught to the students, they then used 
the brush-pens, water and the ‘magic’ paper to practice Chinese 
Calligraphy. The students really enjoyed it. 





Table 4-23: Observation Notes – Students’ Engagement  
(Calligraphy Interpretation) 
Engagement Sentences, phrases in the observation notes 
Behavioural 
engagement 
• Flipped through notebooks to find answers (on-task) 
Emotional 
engagement 
• Marvelled at the size of the brushes 




• Drew on previous knowledge to answer, “What is 
Calligraphy”? 
• Used reasoning to find a connection between the Chinese 
character and ways of remembering it 
 
4.9.3 Analysis and conclusion of the interpretation of the Chinese Calligraphy   
The key phases from all the data in the ELM phase of interpretation for the topic Chinese 
Calligraphy are summarized in Table 4-24 on the following page. Again the data are 




Table 4-24: Summary – Student Engagement (Calligraphy Interpretation) 
Engagement Key phases related to the engagement 
Behavioural 
engagement 
• Good behaviour; looked carefully; on-task. 
Emotional 
engagement 




• Interpretation; drawing connections; using 
reasoning; drawing on previous knowledge 
 
Evidence of students’ behavioural engagement was collected during the interpretation 
phase of the ELM for Chinese calligraphy. By using various resources in this lesson 
segment (PowerPoint slides, demonstrations, video and personal stories), the students 
demonstrated their engagement by: being on-task to find answers (flipping through their 
notebooks to find an explanation for the character ‘马 ’); looking carefully at the 
PowerPoint slides when needed and were noted as showing ‘good’ behaviour.  
The summary provided in Table 4-23 provides evidence that the students were 
emotionally engaged. Their facial expressions “locked brows” and their happy outbursts 
“laughter and enjoyment” are examples. Reeve and Tseng (2011) contend that emotional 
engagement can be gauged through observations of facial expressions.  
Students were also cognitively engaged during the interpretation ELM phase of the 
Calligraphy teaching and learning. Students were able to produce reasoned thinking in 
their attempts to make connections between the Chinese characters and their meaning and 
ways to remember the script. For example, most students could work out the meaning of 
“一”(one), as the hand with one figure extended was a basic connection. Commencing 
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with an easy example allowed the students to see how using a picture representation can 
assist memorizing Chinese characters – something they were finding “difficult”. 
Throughout the interpretation phase students demonstrated drawing on their background 
knowledge (What is Chinese Calligraphy?) and creative reasoning (one boy developed 
his own method to memorize “水” (water) as the character looked like his initials and he 
drank lots of water!). Students were challenged to think of ideas, connections between 
pictures and Chinese characters and therefore displayed cognitive engagement as 
supported by Reeve and Tseng (2011).  
4.10 ELM Phase 2 Interpretation – Using a Chinese Song to Engage 
Students 
Section 4.10 investigates the implementation of the ELM phase 2, teacher’s interpretation 
during the fourth topic – learning a Chinese song – which is the final topic in Cycle 2 of 
the Action Research process. The focus is the connection between the Chinese song’s 
interpretation and students’ engagement. Table 4-25 below summarizes the interpretation 
segment of the full lesson (see Appendix D). 
Table 4-25: Lesson plan: Chinese Song Interpretation 
Interpretation  
 
Introduce the topic of this lesson by asking some questions about 
the definition of pinyin and hanzi.  
Explain that pinyin is the official romanization system for 
Standard Chinese in mainland China. 
Hanzi among the most widely adopted writing systems in the 
world by number of users.  




Data were collected from the teacher-researcher’s observation notes and reflective journal 
entries and relevant excerpts are included below.  
4.10.1 Reflective Journal – Chinese Song 
I wanted to start the interpretation phase of the lesson by drawing on 
students’ own knowledge. I began: “You know in Chinese, we have the 
system of pinyin and hanzi, and we have talked about the differences 
between the two before. Can anyone explain the meaning of pinyin and 
hanzi?” The students were able to answer quickly: “Pinyin is for 
pronunciation, and hanzi is for the writing”. Students could recall their 
previous knowledge and correctly answered the differences between 
Pinyin and Hanzi.  
Cycle 2, reflective journal, week 8, Term 3 
I thought about the best way to teach the words in the lyrics. For 
example, in the sentence “为魅力中国心花开”, I first explained the 
meaning of the whole sentence for them, which is “heart flower 
bloomed for the charming China”, and then explained the meaning of 
“中国” zhōnɡ ɡuó（China）, “心花” xīn huā (heart flower) 开 kāi
（bloomed） respectively, so that the children could think about what 
“魅力” mèi lì indicated. This was basically the process of elimination. 
“魅力” mèi lì was the only part of the sentence not already explained. 
Therefore, it must be ‘charming’. The students loved the challenge of 
guessing the character’s meaning. Initially their responses were random 
but with some clues given, they were able to reach the correct answer. 
Cycle 2, reflective journal, week 8, Term 3 
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4.10.2 Observation notes 
In the video of Chinese song, the singer performed the song by singing 
and dancing at the same time, so I asked students to do the 
corresponding movements whilst in their seats. The students kept 
asking me if they could stand up together and do these movements. 
They were very happy, smiling at each other when they were doing the 
movements. 
Cycle 2, observation notes, week 8, Term 3 
The Chinese song lesson seemed to go very quickly, and on conclusion, 
the students still asked me played it again: “Miss! Could you please 
play it one more time?” I even heard some of the students say, “I must 
download this song on my phone. The song is so cool, and I want to 
share it with my brother and my parents.” 
Cycle 2, reflective journal, week 8, Term 3 
 
4.10.3 Analysis and Conclusion 
Students were engaged in the interpretation part of the Chinese song, and the analysis is 




Table 4-26: Summary – Student Engagement (Chinese Song Interpretation) 
Engagement Words, phrases from the reflective journal  
and observation notes 
Behavioural 
engagement 
• Answered questions quickly 
• Asked for the song to be played again 
Emotional 
engagement 
• When they were doing the movements, they were very 
happy, smiling 
• Loved the challenge. 
Cognitive 
engagement 
• Drew on previous knowledge 
• Transfer new learning to family members  
• Arrived at conclusion through process of elimination 
 
According to the three facets of students’ engagement as defined by Reeve and Tseng 
(2011), the summary of the data analysis in Table 4-26 above provides examples of 
student engagement across the three. In terms of their behavioural engagement during the 
ELM interpretation phase the students were actively and quickly answering the questions 
and asked for more chances to take part in the dancing and moving to the song. They 
wanted to continue with the activity, and were following the instructions asked by the 
teacher-researcher, therefore they were on-task and behaviourally engaged. 
Data analysis in the above table also indicate students loved the challenge of guessing the 
meaning of the Chinese words in the song lyrics, and were smiling and happy dancing 
and moving to the song. These observations confirm the students were engaged 
emotionally during the lesson. 
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In terms of cognitive engagement, the data analysis reveals that students drew on their 
previous knowledge of pinyin and hanzi, reasoned out an answer based on the process of 
elimination, and proposed answers based on information provided. One student also 
showed an ongoing commitment to continuing the learning from the lesson by indicating 
he would access a copy of the song himself and share with family members. Cognitive 
engagement was being enacted in and out of the Chinese classroom. 
4.11 ELM Phase 2 Student Surveys – Self-reported Engagement 
At this point it is useful to consider a new data set collected in this research. Up until this 
point the data has been drawn from the perspective of the teacher-researcher and the 
classroom teacher. This section now introduces the students’ perspectives on their 
engagement.  
At the end of the Cycle 1 in the Action Research process, data indicated that varying the 
ELM strategies and increasing their variety could engage students’ more actively in their 
Chinese learning. Additional and varied ELM strategies were therefore incorporated into 
the interpretation phase for topics 3 (Chinese Calligraphy) and 4 (learning a Chinese 
Song). Table 4-27 and Figure 4-15 provide evidence from the student surveys across the 
ELM Phase 2 interpretation to compare the results between Cycle 1 and Cycle 2, from 




Table 4-27: Student Surveys – Self-reported Engagement (AR Cycles 1 and 2)  
 Engagement level rate from the students (1least to 5most) 
Cycle 1 Interpretation of 
chopstick 
Interpretation of paper 
cutting 
5, 5, 4, 3, 5 
5, 4, 4, 5, 5 
5, 4, 4, 5, 4 
4, 5, 5, ,5 ,5 
4, 5, 4, 4, 5 
5, 4, 3, 5, 5 
5, 4, 4, 5, 4 
4, 5, 5, ,5 ,5 
Cycle 2 Interpretation of 
Calligraphy 
Interpretation of Chinese 
song 
4, 5, 4, 5, 5 
5, 4, 5, 5, 5 
5, 5, 4, 5, 5 
4, 5, 5, ,5 ,5 
5, 5, 5, 5, 5 
5, 4, 5, 5, 5 
5, 5, 4, 5, 4 
4, 5, 5, ,5 ,5 
 
Table 4-27 above is a data summary of the students’ self-reported engagement scores 
during the four topics across the two AR Cycles. A rating of one (1) is for little or no 
engagement, whereas five (5) indicates full engagement (100%). This table demonstrates 
that there were no scores three or less. This was a pleasing result for the teacher-researcher.  
Drilling down further on these above scores, the following Figure 4-15 shows a 





Figure 4-12: Students’ Self-reported Engagement Levels – Cycles 1 and 2 
 
Figure 4-12 is a line graph which shows the average engagement level from Cycle 1 to 
Cycle 2. The overall scores were arrived at, by adding all the scores for Cycle 1 (91) and 
taking the average (4.55). The same was undertaken for the Cycle 2 scores, which totalled 
(95.5) and therefore the average was 4.775. The increase in student scores in self-reported 
engagement scores between Cycle 1 and Cycle 2 is hence 0.225. Although no claims can 
be made on the significance of this difference, it does indicate students rated themselves 
as more engaged during Cycle 2. Improvements to the ELM Phase 2 interpretation 
strategies in Cycle 2 as a consequence of the Action Research process can be proposed as 
the reason for this increase in students’ self-reported engagement. 
4.11.1 Analysis and Conclusion 
During the AR Cycle 1, interview data with the classroom teacher revealed that a diversity 
of ELM strategies needed to be used in the interpretation phase, as Cycle 1 lessons used 
the format of teacher discussion, video viewing and an activity. In Cycle 2 this was 
addressed so that a wider variety of resources and activities were used. In addition to 
those ELM strategies used in Cycle 1, the PowerPoint slides, the teacher-researcher’s 












Cycle 1 Cycle 2




a song) were included. Glasgow, Hicks and Cathy (2015) indicate that teachers sometimes 
fall into a pattern of repeating a specific teaching mode especially new teachers who may 
not want to take risks in case new strategies may not work. Sometimes it may be important 
to find out what does not work, and why. Students enjoy steadiness and routine to a point, 
but if the instructional strategies are never changed, the students may become 
disinterested and bored.  
Another finding is that when attempting to implement the ELM in teaching practice, the 
teacher-researcher was not afraid to consult with the classroom teacher on ways to adjust 
the ELM strategies. Accepting feedback and suggestions, whether the type of video to be 
used to introduce the learning topic or the addition of a simple PowerPoint to generate 
students’ attention, it is important to consider that no one technique or approach works 
every time with every student (Glasgow, Hicks and Cathy, 2015). For example, when the 
teacher-researcher found the students were feeling that the writing of Chinese characters 
was difficult, a discussion was had with the intention to seek ways to overcome this 
challenge. The following data excerpts track the feedback which provided the impetus to 
change the ELM strategies to include ways to use pictures, sketches and drawings to 
connect the characters to their meaning in an easy to understand way.  
When making PowerPoint slides and selecting an introductory video, I 
chose the one based on the successful selection criteria of the previous 
topics, and the interesting and attractive videos were my first choices. 
In order to reflect on my classroom teaching effect in time, I not only 
discussed with classroom teacher about the students’ engagement in the 
Chinese Calligraphy interpretation part, but also reasoned this problem 
with other Chinese volunteer teachers and analysed the explanations 
together. 




It proved that the conversations with the classroom teacher and other 
volunteers were very useful. Choosing Chinese characters that were 
relevant to the children’s daily lives and having meaningful pictorial 
resources to support their understanding of the meaning of the character 
and its shape was a good way to keep students engaged.  
Cycle 2, reflective journal, week 5, Term 3 
 
The value of discussing challenges in the classroom with a variety of colleagues in this 
research proved to be a successful way to improve Chinese language teaching and 
learning through the ELM.  
 
4.12 ELM Phase 3 - Conceptualization  
This section again draws on the data collected through the student surveys. The ELM 
strategies implemented to assist student’s conceptualization of their Chinese language 
learning is the segment where students are required to concentrate to read, write and speak 
the target Chinese language under study. Table 4-28 below lists the conceptualization 




Table 4-28: Conceptualization Tasks – Four Topics 
Topic Conceptualization Tasks 
Chopsticks Review all the vocabulary students have studied. Review their 
conceptual meaning using PowerPoint slides. The words are:  
verbs: pick up (jiá) , hold (ná), put down（fàng xià）,  
nouns: chopsticks（kuài zi）, lollies（táng guǒ） 
Write some of the words on the whiteboard and ask students to 
repeat till most can recognize and read these words correctly. Ask 
students to copy down these words into their notebooks.  
Read the words in Mandarin and invite students to translate them 
into English.  
Paper cutting Summarize the concepts for all words introduced in this topic 
including Chinese pronunciation and English meaning. The words 
are: paper cutting (jiǎnzhǐ), cut (jiǎn), paper(zhǐ), red(hóngsè)(red), 
scissors (jiǎn dāo), hold (zhé dié), flower (huā er ), butterfly (hú 
dié), bird (niǎo). 
Read the words and demonstrate written characters for students and 
ask them to repeat these until most of the students could recognize 
and recall the Chinese words. Read the words on the flashcards in 
Chinese and invite students to translate them into English. 
Chinese 
Calligraphy 
Summarize the concepts for all words they have learned, including 
Chinese pronunciation, Chinese characters and English meaning. 
The words are: calligraphy (shū fǎ), brush (máo bǐ), ink (mò shuǐ), 
one 一 (yī), mountain 山, (shān), water 水 (shuǐ), people 人(rén), 
tree 木(mù), fire 火(huǒ), soil 土 (tǔ) 
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Write all the characters on the whiteboard and point to characters 
randomly. Ask the students to pronounce the words in Mandarin 
and translate into English. 
Chinese Song Summarize the concepts for all words learned in the lyrics of the 
Chinese song, including Chinese pronunciation and English 
meaning. The words are: China (zhōng guó), charming (mèi lì), 
twenty-three (èr shí sān), thirty-five (sān shí wǔ), smart (cōng 
míng), English (yīng wén)  
Read the words and ask students repeat till most of the students can 
recognize, pronounce and translate the target vocabulary.  
 
Data from the student surveys and from the teacher-researcher’s reflective journal 
comprise the evidence for student engagement in the ELM phase 3 – conceptualization.  
4.12.1 Conceptualization Tasks and Students’ Engagement 
The teacher-researcher had sensed that student engagement in the conceptualization phase 
of the ELM implementation lagged slightly when compared to other phases. It then 
seemed necessary to use the results of the student surveys to compare their self-reported 
engagement across all four ELM phases. The bar graph below (Figure 4-13) displays the 




      
Figure 4-13: Students’ Self-reported Engagement (ELM 4 Phases) 
 
In scanning across this bar graph, it is clear that students reported they were least engaged 
during the conceptualization phase of the ELM implementation. The average percentage 
of their combined scores was 88.9%, compared to 97.95% for the concrete experiences 
phase. Further, student self-reported engagement in the conceptualization phase is the 
only engagement score lower than 90%. This is an important finding of this research as 
it flags that it is the ELM conceptualization phase 3 that may need to be developed further 
to improve students’ engagement when learning Chinese language. 
4.12.2 Analysis and Conclusion 
This final subsection of 4.13 is concerned to explain how the conceptualization and re-
experience tasks could be improved through AR to further develop students’ engagement 
in Chinese language teaching and learning. 
If the finding from the ELM Phase 2 (interpretation phase) is applied to phases 3 and 4, 















concrete experience interpretation conceptualization re-experience
Average Percentage of Students' 
Engagement    
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ELM stages, particularly at the conceptualization stage, as this stage was rated lowest for 
engagement by the students themselves.  
The teacher-researcher is a new Chinese language teacher with limited teaching 
experience, according to the data, she mostly used flashcards, whiteboard and PowerPoint 
slides to conceptualize the learning content with her students (see Appendix D). For 
example, the Table 4-28 captures the conceptualization tasks implemented during the 
paper cutting lessons.  
Read the words and write down the characters for students and ask 
students to repeat these until most of the students could recognize and 
recall the Chinese words. Read the words on the flashcards in Chinese 
and invite students to translate them into English (Table 4-28 excerpt). 
This is basically a look, write and say approach where students remain in their desks and 
practice the pronunciation of the new vocabulary and write the words and meaning in 
their notebooks.  
At the conclusion of the two AR Cycles, it is clear from the student data that the ELM 
strategies at phase 3 need attention to improve engagement. Chinese language teachers 
could vary the ELM strategies implemented at the conceptualization phase. One approach 
could be to include the use of technology. For example, students could download the 
updated Chinese language APP to conceptualize all the Chinese words they have learned. 
By implementing technological devices such as this APP, students could likely become 
engaged behaviourally, emotionally and cognitively in class and out of class in order to 
understand new material and to demonstrate their mastery of the new knowledge being 
supported by technology. One means of improving student engagement has been to 




Conceptualization is an essential part of the overall ELM which could be diversified to 
engage students’ Chinese language learning. Experience alone is not a sufficient 
condition for deep learning, which in Chinese language learning means that there is 
ongoing memorization and understanding of the language – conceptualization. 
Masilamani and Sundarsingh, (2018) discuss how knowledge needs to be processed 
consciously by reflecting on it, to result in conceptualization. Although in terms of older 
students, these researchers hold that through cyclic observation, theorizing, strategizing, 
and diversifying, learners go from one conceptualization task to another and could be 
engaged on a number of levels: intellectually, physically, emotionally, and spiritually 
(Masilamani, and Sundarsingh, 2018).  
4.13 ELM Phase 4 – Re-experience Tasks and Students’ Engagement  
This final section in Chapter 4 is concerned with ELM phases 3 and 4, the 
conceptualization and re-experience phases. Both are significant in this research and are 
discussed in the following sections.  
4.13.1 Re-experience tasks and student engagement 
According to the bar graph above Figure 4-16, the students felt they were quite well 
engaged in the final ELM Phase 4 – the re-experience tasks. The students’ self-reported 
score was 94.2%, the second highest score after ELM Phase 1, the concrete experience 
(97.5%). The re-experience tasks in this research were primarily a practice or revisiting 






Table 4-29: Re-experience Tasks – Four Topics 
Topic Type of re-experience activity/task 
Chopsticks Divide students into groups and play the game. Students will be 
asked to use chopsticks to take lollies from one bowl and put them 
in another bowl (the lolly resource was actually coloured paper)  
Paper cutting Ask some of the students to come to the front of the class to 
demonstrate how to make a paper cutting, display their paper 
cutting design and pronounce the object’s name in Mandarin. 
Chinese 
Calligraphy 
Provide some real ink and the brush-pens and ask a few students to 
come to the front of the class and write from memory, a Chinese 
character they have studied.  
Chinese song Sing the whole song in Mandarin whilst dancing with the music.  
 
4.13.2 Analysis and Conclusion 
The teacher-researcher also needed to examine the research data in terms of the final ELM 
Phase – re-experience. As the final ELM phase and due to the teacher-researcher’s 
available time, this segment of the lesson was sometimes rushed. 
By the end of the lessons, the re-experience tasks were sometimes cut 
short. In reflection, I didn’t make changes to the re-experience tasks in 
Cycle 2 based on Cycle 1 reflection and feedback. In my future teaching 
I would plan more meaningful re-experience activities for children in 
the classroom and even outside the classroom.  
Cycle 2, reflective journal, week8, Term 3 
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The above reflective journal entry records that although the students’ engagement was 
quite high in the re-experience tasks (Figure 4-16 states 94.2% engagement), the time was 
often short. This phase could receive more focus to ensure the time is not limited and that 
perhaps including outside of classroom activities could be incorporated. This is supported 
by Sung, Hwang, Lin and Hong (2017) who cite in their research: 
From the experimental results, it is also suggested that more efforts are 
needed to develop more effective experiential learning environments 
and activities. In addition, more valuable findings could be derived by 
conducting long-term activities in future studies (p. 151). 
In summary, both the conceptualization and re-experience tasks could be varied to 
improve students’ engagement. For instance, using multimedia and adding a variety of 
extra-curricular activities indoors and outdoors could be additional ELM strategies for 
engaging students further in Chinese language learning. 
4.14 Concluding Comments  
This concluding section of Chapter 4 draws on the student survey data to more fully 
address the research questions. A copy of the student survey was presented in Chapter 3, 
Tables 3-2, 3-3. and 3-4.  
4.14.1 Students’ Self-reported Engagement across the ELM Phases 
This survey was designed specifically to investigate students’ self-reported engagement 
level at the conclusion of each ELM phase. It was distributed when a topic concluded, 
and the twenty students who had informed consent from their parents or guardians 
completed the survey, each time. The full data set was then forty surveys. There were two 
questions that student participants were required to answer. The first was a rating between 
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1 (least) and 5 (most), to represent the level of their own engagement. The second question 
was to tick ‘yes’ or ‘no’ if they felt 100% engaged. If ‘no’ was chosen, then the students 
were asked to record the % engagement they felt. The combined results of these surveys 
have been previously reported in Figure 4-16. The results were:  
• 97.95% of students reported 100% engagement during ELM Phase 1–concrete 
experiences 
• 92.2% of students reported 100% engagement during ELM Phase 2–interpretation 
• 88.9% of students reported 100% engagement during ELM Phase 3–
conceptualization, and  
• 94.2% of students reported 100% engagement during ELM Phase 4–re-experience 
The highest average percentage (97.95%) was observed in ELM Phase 1 – concrete 
experience. This score is only 2.05% from 100%, and almost 10% above the lowest 
percentage of 88.90%. recorded for the conceptualization phase (where students are 
reading, writing and speaking more formally). Overall, this result illustrates the concrete 
experience was students’ most engaged ELM phase in this research.  
4.14.1.1 Implications – importance of concrete experiences  
In terms of the research question: “How could the teacher-researcher use the ELM to 
engage students’ Chinese learning in a NSW public school?” these data support the 
finding that ELM phases 1 and 4, are the two phases where students self-reported their 
most engagement. The teacher-researcher’s observation notes and reflective journal and 
the interview with the classroom teacher, also supports this finding. It is therefore 
essential to design lessons with meaningful concrete, hands-on experiences in relation to 
students’ Chinese learning content. In this way, students could create their own awareness 
of how Chinese words are used when they have real experiences in their daily life. Hands-
on experiential learning and using/transferring the knowledge they have obtained, has 
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been reported as being valued by students (Wolpert-Gawron, 2017). As the teacher-
researcher’s reflective journal noted, one of the student participants commented, “making 
something like paper cutting instead of just sitting and listening is what I like about the 
Chinese class” (Cycle 2 reflective journal, week 5, Term 3). To engage students in an 
active learning process, teachers may need to design more hands-on experiential learning 
activities (University of Washington, 2018). For example, in this research the students 
were asked to play a chopsticks game in the Chinese classroom, which was a challenging 
but enjoyable experiential activity for students. The following data from the interview 
with the classroom teacher shows his perspective on student engagement and the 
chopsticks hands-on experience:   
All of the students were very happy when they were actively using the 
chopsticks – when they picked up the lollies using chopsticks, even if 
it was a little bit difficult for them 
Cycle 1, teacher interview, week4 Term 3).  
In addition to hands-on learning activities, data also confirm singing a Chinese song was 
an effective experiential learning activity for engaging students’ Chinese learning. Arts-
based activities related to students’ lives, such as music, provides teachers with highly 
engaging opportunities to inspire their students creative learning potential (Wolpert-
Gawron, 2017). In the reflective journal, the teacher-researcher noted that when she came 
across a student’s father on her way home from school, he recounted that his daughter 
had discussed the Chinese song on a number of occasions at home. The student had gone 
further to teach the song to her family members. This provides evidence that there is 




4.14.1.2 Comparing engagement – Lesson 1 and 2 in Cycle 1 
After the Cycle 1, the students had demonstrated and self-reported their engagement with 
the ELM phases. During the experiential activity using chopsticks, data were collected 
and analysed. Section 4.2 and its subsections indicate that students were behaviourally, 
emotionally and cognitively engaged during this real-life experiential activity. The 
teacher-researcher then decided to continue this approach in the next concrete experience, 
the paper cutting. In order to investigate whether students were fully engaged throughout 
Cycle 1, and to explore a comparison of students’ engagement in the chopsticks and paper 
cutting lessons, the survey from the students was collected and analysed. The data from 
the survey at the end of Cycle 1 is displayed numerically in Table 4-29 below and the 
average score across all student surveys is featured in Figure 4-30. All but two students 
recorded either a 4 or 5 engagement score for each of the two experiential activities.  
Table 4-30: Students’ Self-reported Engagement Levels – Experiential Activities 
Cycle 1  
Topic Student self-rating (1 least to 5 most) 
Chop-
sticks 




5 5 4 4 4 4 5 5 5 5 5 3 4 4 5 5 5 4 4 
4 
 
The above table presents information about the students’ engagement levels during the 
concrete experiences of chopsticks and paper cutting. It can be seen that many students 
selected the highest level. There were no 1 or 2 scores recorded and only two students 
recorded a score of 3, one in each activity. The bar graph below Figure 4-14 shows the 




Figure 4-14: Average Engagement Level – Two Topics (Cycle 1) 
 
This bar chart compared students’ average engagement during the chopsticks (level 4.25) 
and paper cutting (level 4.45) experiential activities (ELM phase 1). Both average scores 
are over 4, however a slightly higher score (higher by 0.2) was recorded by students for 
the paper-cutting experiential activity. After reflecting on the first experiential activity 
and deciding to again have a meaningful real-life experiential activity in lesson 2, paper 
cutting seems to indicate that on the basis of reflection the teaching practice improved as 
students reported they were more engaged. 
4.14.1.3 Comparing engagement –Cycle 1 and 2 experiential activities 
After the implementation of Cycle 1 and Cycle 2 concrete experiences, data from the 
student surveys was again used to investigate if the AR process may have improved the 
teacher-researcher’s teaching practice as evidenced by the students self-reported 
engagement. Table 4-31 below lists the raw scores for student self-reported engagement 









Table 4-31: Students’ Self-reported Engagement Levels – Experiential Activities 
Cycle 1 and 2 
Concrete  Engagement levels that rate from students (1least to 5 most) 
Cycle1 
Experience 1 4 4 4 3 4 5 5 5 4 4 4 5 5 5 4 4 4 4 4 4 
Experience 2 5 5 4 4 4 4 5 5 5 5 5 3 4 4 5 5 5 4 4 4 
Cycle 2 
Experience 3 5 5 5 4 5 4 4 5 5 5 5 5 4 4 4 5 5 5 5 4 
Experience 4 5 5 5 5 5 4 5 5 5 5 5 5 5 4 4 5 5 4 5 5 
 
The above table contains the individual student’s raw scores on self-reported engagement 
across the four topics and the two AR Cycles. The line graph below (Figure 4-15), shows 
the average results across these variables  
 
                      Cycle 1                 Cycle 2 
 























The above line graph shows a steady increase in terms of the students’ average scores for 
self-reported engagement levels across the four topics and two AR cycles. From the 
lowest level (4.25) for the first lesson increasing progressively to the highest level (4.8) 
in lesson four.  
The teacher-researcher implemented the ELM four phases and an AR process to try to 
improve teaching practice. Taking students’ self-reported scores as a measure of 
engagement the steady increase in these scores can be said to be indicative that as the 
teacher-researcher reflected on practice to improve subsequent lessons, it has had a 
positive impact on students’ engagement in the Chinese language learning program, for 
this class of students at Spring Public Primary School. No overall generalizations can be 
inferred from these data and in fact at least one research project found opposing results. 
Moreno-López, Ramos-Sellman, Miranda-Aldaco, and Gomas Quinto (2017) studied the 
use of ELM in a Spanish as a foreign language classroom and concluded the ELM did not 
have an impact on students’ engagement of developing knowledge of the language. 
However, the results from this research have enabled the teacher researcher to generate 
answers to the research questions in that positive engagement by students was found to 
be the case when CFL is implemented using the ELM. These findings are further 




CHAPTER 5  
ADDITIONAL EFFECTS OF THE EXPERIENTIAL 
LEARNING METHOD ON STUDENTS’ ENGAGEMENT 
 
5.0 Introduction  
Data in this research reveal students’ engagement was not only related to the four phases 
of Experiential Learning Method (ELM), but other factors were also at play. Data notes 
that four side effects have affected students’ engagement in their Chinese language 
learning. These were the selection of the topics for the content of the Chinese language 
lessons; the effect of the game-based and movements-related activities; the effect of 
teacher’s emotions, and the teacher’s classroom management strategies. This chapter has 
addressed the contributory research question: How can the ELM be modified to improve 
the researcher’s teaching practice?  
Chapter 5 has been organized around the key findings from the analysis of the data and 
includes: 5.1) the relationship between the students’ engagement and the topics of the 
language content. Students were given four topics which were chopsticks, paper cutting, 
calligraphy and the Chinese song. In the implementation of different topics, data 
demonstrate that students’ engagement is closely related to the topic’s selection. For 
example, the closer the topic is connected to students’ daily lives, then it follows that 
when their interest is sparked through meaningful content, there is a higher degree of 
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student engagement; 5.2) data show that game-based and action-based activities could 
engage students; 5.3) students’ engagement is related to the teacher-researcher ’s emotion. 
When some of the students were disruptive and did not listen to the language content 
being taught, it affected the teacher-researcher’s emotions. Therefore. the engagement of 
other students in the classroom was influenced; 5.4) data also show that classroom 
management is an essential element of the students’ engagement in the Chinese language 
learning classroom. The teacher-researcher was inexperienced in teaching, and classroom 
management reflected this in Cycle 1. For example, sometimes the teacher-researcher 
could not control the noise level from the students, so the students became distracted and 
their engagement negatively influenced. Through the adjustment of classroom 
management strategies, students’ engagement was improved in Cycle 2. 
5.1 Content Selection 
Data show that students’ engagement is related to the topics within the language learning 
content. The topics relevant to student interests and their daily lives, the more engaged 
they would become. The evidence from this research is demonstrated in the following 
sections. 
According to the data, Chopsticks and the Chinese song were the students’ two most 
favoured topics in this research. When the in-class experiential activities were completed, 
the teacher-researcher commenced data collection to gauge the students’ opinions on their 
engagement levels related to each of the four topics. To do that students were asked to 
complete a survey (Table 3.4 – Survey 3). This survey gathered data on self-evaluation 
of their engagement level and then also asked students to outline the reason for their 




Table 5-1: Students’ Self-reported Engagement – Four Topics 
Topics Students’ engagement Level (1 least-10 most ) 
Chopsticks 10 10 9 10 9 10 9 10 9 10 
10 10 9 10 9 9 10 10 10 10 
Paper 
cutting 
9 9 9 9 9 9 8 9 9 8 
8 8 9 9 9 9 10 10 10 9 
Chinese 
Calligraphy 
9 9 9 8 9 9 9 8 9 9 




10 9 10 10 10 9 10 10 10 10 
10 9 10 10 9 10 10 9 10 10 
 
The above Table 5-1 lists the raw scores from the twenty participating students as they 
rated their engagement for each topic. All scores were eight and over which would 
indicate, according to these data, there was a high level of interest and engagement to the 
four topics. Many students gave a 10-point rating for their engagement level (33 times a 
score of 10 was recorded), which underscores an expression of fondness for the Chinese 
learning content. Figure 5-1 shows the representation of these scores as an average score 





Figure 5-1: Students’ Self-reported Engagement – Average Score (Four Topics) 
 
The above bar graph shows the average raw score per content topic for students’ self-
rated engagement. The topic, the Chinese song “bo po mo”, was rated most highly by 
most students, with a score of 9.75. The topic, chopsticks, rated second highest (9.65), so 
clearly, students found these two topics the most engaging. Apart from chopsticks and the 
Chinese song, the other two topics also had average scores greater than 8.8, suggesting 
that even if they were not the most popular topics, they were suitable topics to engage 
students. Adjusting the activities at each ELM phase for the two least popular topics 
would be the next course of action. 
Students were also asked to write the reasons for their rating scale, if they did not feel 
they were totally engaged. Table 5.2 on the following page provides some examples of 






chopsticks papercutting Chinese Calligraphy Chinese song
Average engagement level  of different  topics 
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Table 5-2: Students’ Survey Comments – Reasons for Engagement  
Why you rated the specific level of your engagement? 
A. The Chinese song made learning Mandarin a little bit easier to learn. 
B. I enjoy the singing and dancing mostly because it was fun to learn the Chinese 
song with doing the action. 
C. I am pretty happy with the lessons you taught us. My favourite part was when we 
got to sing and dance to the bo po mo song. 
D. I was happy when doing chopsticks because we got to have a go and I liked 
singing that Chinese song.   
E. My favourite topic was Chinese song. I like the rhythm of the song, and I like 
singing and doing the movements together with my classmates. 
F. I love chopsticks, in this lesson. I won the chopsticks competition and it was fun. 
G. Chopsticks was my favourite lesson. It taught us how to use it and its history. It 
was fun having a competition...who could pick up the most candy with the 
chopsticks.  
H. I am happy and interested in every topic that we learnt in Mandarin. But my 
favourite one was when we did Chinese calligraphy. The reason why it because we 
were allowed to do art with it. 
I. I love paper-cutting, because it was one of the most beautiful artworks. 
  
The above Table 5-2 presents a sample of students’ responses to the survey question, 
which seemed to indicate that the majority of students felt they had enjoyed and benefited 
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from activities within the four topics, particularly chopsticks and the Chinese song. In 
answering this question, most of the students commented on how interesting and fun the 
topics were, which could be the evidence of their engagement. The related data from the 
teacher-researcher’s reflective journal supports this finding. 
I found that students were quite interested in the chopsticks themselves. 
When I gave the chopsticks to them, they were so excited and when I 
was handing them out, the students who already had them kept asking 
me: “Miss, could you please teach us how to use chopsticks correctly?”  
Cycle 1, reflective journal, week 2, Term 3 
In the interpretation of the topic chopsticks, I mainly introduced the 
history of chopsticks and the origin of chopsticks’ by playing the 
relevant YouTube video. During the video, students laughed about the 
interesting history of chopsticks and showed their curiosity. 
 Cycle 2, reflective journal, week 1, Term 3 
Before the second lesson of learning the Chinese song, several children 
told me they had searched for the song after class. They also mentioned 
that they shared the Chinese song with their families, which 
demonstrated that the children were really fascinated by this Chinese 
song and were willing to practice after class. 
 Cycle 2, reflective journal, week 8, Term 3 
 
The above reflective journal entries show that the teacher-researcher was of the opinion 
that the children were curious and engaged during the chopsticks and the Chinese song 
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lessons. A common thread which seemed to run through students’ survey answers was the 
fact that the real-life experiential learning activities made the Chinese language much 
easier to learn. According to the data from the survey and the teacher-researcher’s 
reflective journal, it could be concluded that the increase in students’ engagement was 
due to the selection of the topics. The following section discusses this further across three 
themes: selecting interest-based topics;  
5.1.1 Interest-based Topics 
Firstly, selecting interest-based topics for students, is one effective way to enhance 
students’ Chinese learning engagement. The students’ answers demonstrate that they felt 
engaged when they were learning the interesting topics of chopsticks and the Chinese 
song. For example, they could not wait to learn the correct way to use the chopsticks, and 
they searched for, and downloaded the Chinese song after class and were also inspired to 
share the song with their families. Giving students the opportunity to explore topics they 
are passionate about, engages students’ learning (Young, Michael and Smolinski, 2019). 
To ensure that activities are personally engaged, teachers should relate Chinese language 
skills and concepts to students’ interests, and the value of activities need to be highlighted 
in a relevant and meaningful way (McCarthy, 2015).  
5.1.2 Real-life Topics 
Closely related to the first theme, is the opportunity to select topics related to student’s 
daily lives. The following data support the discussion of this finding.  
5.1.2.1 Reflective journal – real-life topics  
Choosing a topic that is relevant to daily life could really increase 
students’ engagement. For example, in the calligraphy class, Chinese 
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characters were combined with pictures, patterns and common items in 
students’ daily lives. These were introduced in the main body of the 
Chinese calligraphy lessons. Students’ responses were higher than the 
previous lessons without such design. Students’ engagement was not 
only related to interpretation, but also closely related to topic selection. 
Cycle 2, reflective journal, week 6, Term 3 
 
5.1.2.2 Interview transcript – real-life topics  
Teacher-researcher: what are your thoughts about the students’ 
favourite topics and the reasons for their choices?  
Classroom teacher: The students loved all the topics. For example, they 
really enjoyed the paper cutting task and the calligraphy writing, 
because they really loved the things which related to the daily life. 
During these classes, they could cut the different patterns and use the 
magic paper to do the writing of characters which made them feel 
relaxed. Almost all of them were very immersed when they were doing 
the experiential tasks. 
Cycle 1, interview transcript, week 4, Term3 
 
Teacher-researcher: Do you think the engagement of students is related 
to the topics, and could you give me the reason?  
Classroom teacher: Topics are definitely related to student’s 
engagement. I think all topics you chose were very interesting. I would 
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say students like the Arts, so paper cutting, and calligraphy are very 
closely related to the arts. Students love art in their daily life, so I feel 
like they are enjoying been able to do something different in class 
through cutting different paper patterns and calligraphy writing.  
Teacher-researcher: Do you think the level of engagement is because 
the topics are related to their daily lives?  
Classroom teacher: yes, I guess so, for example using chopsticks is a 
different way to consume food so is not very closely related to their 
daily life. It is not normal for them, but it was none-the-less very 
interesting for them. 





The key ideas related to students’ engagement of the above reflective journal and 
interview transcript are summarized in the following Table 5.3 
Table 5-3: Students’ Self-reported Engagement – Real-life Topics 
 Key ideas of students’ engagement 
Reflective 
Journal 
Chinese characters were combined with pictures, patterns and 
common items in their daily lives. 
Students’ responses were higher than the previous lessons without 
such design. 
Students’ engagement was not only related to interpretation, but also 
closely related to topic selection. 
Interview 
transcript 
They really enjoyed the paper cutting task and calligraphy writing, 
because they really loved the things which related to the daily life.  
Topics are definitely related to student’s engagement. 
I would say students like the Arts, so paper cutting, and calligraphy 
are very closely related to the arts. Students love art in their daily 
life... 
…using chopsticks is a different way to consume food so is not very 
closely related to their daily life. It is not normal for them, but it was 
none-the-less very interesting for them. 
  
These data illustrate that topics connected the students’ daily lives, are meaningful and 
interesting and can engage their Chinese language learning. Students’ familiarity to the 
things in their daily life could be combined with the Chinese language content. For 
example, in the calligraphy lesson, the teacher-researcher taught Chinese vocabulary 
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which related to their daily lives – 木 mù (tree), and 水 shuǐ (water), which did promote 
their language learning engagement, while at the same time provided the conditions for 
them to utilize the Chinese they had studied, in their daily life. The connection between 
the topics and the real-world prompts students to accept the need for learning, even if it 
seems monotonous. Students also need to know the relevance of what they are learning, 
how to relate it to the real world and how to use it creatively in practical situations 
(Wolpert-Gawron’s, 2017). Students’ engagement comes from personal passions and 
goals, and when these are discovered in their daily life, students are intrinsically 
motivated to work hard, challenge themselves, and get out of their comfort zone (Young, 
Michael and Smolinski, 2019). What often appears as students’ lack of engagement for a 
learning activity may actually be a lack of understanding as to why certain knowledge or 
skills are useful, appropriate, or essential for daily life success (Wolpert-Gawron, 2017). 
The teacher’s role is to provide imperceptible connections for the students between their 
learning in school and their daily lives in order to lay the foundation for their engagement 
to work on, and to be self-directed towards their learning goals (Young, Michael and 
Smolinski, 2019).  
5.2 Topics-related Activities  
Data show that the activities including game-based as well as the movements-related 
activities could enhance students’ engagement within the language learning topics. The 
activities with a competitive edge or games focus engaged students the most. The 
evidence from this research is revealed in the following sections. 
5.2.1 Competitions and Games-based Activities 
Lessons/activities with elements of competition and play (ELM Phase 4 re-experience), 
are likely to stimulate students’ learning engagement. In this research, during the re-
 
141 
experience phase of the chopsticks’ topic, a competitive activity was provided for the 
students to review the Chinese language content they had studied in the former three 
phases. It was designed to gauge if the students had mastered the use of the chopsticks. 
Students were separated into several groups with the competition was to pick up as many 
lollies as possible in one minute and place them in a bowl. The group with the most lollies 
in their bowl after one minute received the teacher-researcher’s prize. The students were 
quite excited to participate in this competition. After the chopsticks game, some of the 
student participants reflected on their feelings about this experience and decided to record 
their comments in their survey, as demonstrated in Table 5-2 by student F’s comment: “I 
love chopsticks, in this lesson. I won the chopsticks competition and it was fun”; and 
student G: “It was fun having a competition...who could pick up the most candy with the 
chopsticks”. A competition could be an effective strategy to engage students’ Chinese 
language learning. Pino-James (2014) has shown in his research that designing and 
implementing learning competitions, may contribute to developing students’ engagement. 
Competitive games could have a positive impact on students’ learning and achievement, 
as students’ competitiveness could provide an impetus to succeed and learn. A 
competitive game mobilizes students’ brains and keeps them mentally and physically 
healthy (Ragsdale, 2014). When students participate in competitions, they are connected 
to the world and are likely to enthusiastically participate (Young, Michael and Smolinski, 
2019). To conclude, teachers and researchers could include competitive game activities 
in order to engage students to learn Chinese through ELM. 
5.2.2 Actions and Movements Activities  
Including physical activity or movement components within Chinese language lessons, 
could enhance students’ engagement. According to the students’ written feedback, some 
of which are detailed in Table 5-2, it is notable students were engaged when they were 
dancing and moving with the music. They enjoyed learning Chinese by singing the lyrics 
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in Mandarin and dancing at the same time. Examples recorded are: Student C: “my 
favourite part was when we got to sing and dance to the bo po mo song”; student E: “ I 
like the rhythm of the song, and I like singing and doing the movements together with my 
classmates”; student B: “I enjoy the singing and dancing mostly because it was fun to 
learn the Chinese song with doing the action”. The following data from the teacher-
researcher’s reflective journal also demonstrates students’ engagement was enriched by 
the actions and movements that accompanied the Chinese language learning.  
The engagement of students during the fourth lesson, the Chinese song 
was quite high. Australian students are active, so most students liked 
the singing and dancing. There was a rap section in the second half of 
the song, but because it was a little bit difficult, not really age 
appropriate, I did not teach them to do the rap. However, some students 
did ask me if they could still do the movements with the rap. 
Cycle 2, reflective journal, week 8, Term 3 
Students enjoyed the elements of movements in this special Chinese song. They relished 
singing and dancing while learning the Chinese lyrics at the same time. Even the rap 
section in the song where the Chinese language became quite difficult, did not deter their 
enthusiasm as they continued to dance and pick up the Chinese lyrics. Blood and oxygen 
could be increased to the brain from the body movement (Rhodes, 2015). Students may 
get lower rates of stress when they are dancing or doing the movements, which could add 
to new neuron growth to improve their overall well-being. Students need to move around 
in order to learn new things (Wolpert-Gawron, 2017). Also, including physical activity in 
lessons engages not only those students who are more active in their learning styles but 





The selection of the topic/s in the ELM implementation of the Chinese language learning 
program is a significant factor, as much as the activities themselves. The topics can 
influence the students’ engagement in Chinese language learning and in this study it was 
found: firstly, choosing the topics that take account of students’ interests and secondly, 
incorporating their daily lives is an important factor; thirdly, providing students the 
opportunities to be involved in games and competitions assists their engagement; and 
finally physical activity and movements is accordance with the learning tasks is also 
recommended as a factor to assist with student engagement.  
A multi-sensory approach, including experiential activities with hands-on and e-learning 
environments, can promote student interest and appeals to a broad range of students. Data 
recorded in the teacher-researcher’s reflective journal also noted these strategies as 
possible improvement measures for future Chinese language teaching through relevant 
topics:  
In the future it might be useful for improving students’ engagement in 
learning Chinese through scientific and technological means, such as 
providing more Chinese learning Apps to students, and suggesting 
topics such as modern popular culture or those around technology.    
Cycle 2, reflective journal, week 6, Term 3 
5.3 Teacher-researcher’s Emotions 
In this research, data have been collected, analysed and indicated that the teacher-
researcher’s emotion had an impact on students’ engagement of Chinese language 
learning. The following reflective journal entries illustrate this:   
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In the first lesson of the Chinese calligraphy topic, my explanation was 
interrupted many times due to the noisy students. I became very 
depressed and did not want to continue teaching. In order to adjust the 
class, I continued to show them some videos related to calligraphy, but 
the discipline did not get better, so my own emotions and reactions 
might be one of the important factors, which could influence the 
children's engagement.  
Cycle 2, reflective journal, week 5, Term 3 
After the first class of calligraphy, I reflected further on my personal 
emotions, thinking that getting over-emotional was not a good way to 
solve problems. When confronted with students with poor discipline, I 
should find an appropriate method to solve problem at the time it occurs 
rather than brooding. So, in the second class of calligraphy, I didn’t 
over-react when the children were noisy. I had already planned to stay 
cheerful and adjust the teaching of the characters in this lesson to 
combine the teaching with the have sample of real objects and the 
pictures from students’ daily lives. The students’ engagement was 
significantly improved from the first lesson. Controlling my emotions 
is also a factor that cannot be ignored when thinking about students’ 
engagement.  
Cycle 2, Reflective journal, week 6, Term3 
The teacher-researcher is a beginning teacher, lacking experience. When encountering 
students who disobeyed the classroom rules and displayed challenging behaviour during 
the Chinese language lessons, the situation became quite emotional. For example, as the 
reflective journal entries show, feelings of depression and anger were experienced. This 
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was likely to be a liability to the students’ engagement. After reflection, the teacher-
researcher made some adjustment of her personal emotions. Rather than responding 
negatively to the students, it was a better strategy to be cheerful and try to re-focus the 
students’ interests by providing interesting resources related to their daily lives. Young, 
Michael and Smolinski (2019) cite that one of the most encouraging and supportive 
essentials for students’ engagement in the classroom is the teacher’s positive emotions 
such as enthusiasm for the subject and appreciating the students for who they are. 
Teachers cannot expect students to be attentive, curious, and engaged about the lesson if 
they are not enjoying it. Young, Michael and Smolinski (2019). also found that the 
connection between students and teacher has a strong impact on students’ engagement. 
The teacher-researcher as a new teacher needed to improve her confidence levels when 
teaching the Chinese lessons. Stephens (2015) indicated that the ability of a teacher to 
enjoy and have confidence in their teaching can play a vital role in students’ engagement. 
Confidence and self-efficacy enable teachers’ abilities to propose alternative courses of 
action with students in order to influence their cognitive and emotional learning. As such, 
confident teachers are more likely to engage in positive, solution-focused pedagogies that 
result in developing students’ engagement (Stephens, 2015). 
5.4 Teacher-researcher’s Classroom Management  
The teacher-researcher’s classroom management strategies proved to be another 
important issue that affected students’ engagement. The data presented below illustrate 
this.  
5.4.1 Reflective Journal – Behaviour Management  
In my Chinese class, there were usually two classroom teachers, who 
could support me. However, in the first Chinese calligraphy lesson, one 
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of the classroom teachers was temporarily absent due to sports 
activities with another group of students. The students were not as 
responsive to my instructions as before. The teacher who remained in 
the class was also a relatively inexperienced teacher. The students saw 
me as not having much power, and so became a little uncontrolled and 
noisy. These few students interrupted my explanations during the 
lessons many times, sit its success was adversely affected. Other 
students’ engagement was also influenced by their inappropriate 
behaviour. After this lesson, I reflected that my classroom management 
needed to be strengthened. As the only Chinese speaking teacher, 
taking the Chinese language classes I could not always rely on the 
classroom teacher’s management. The students need to be managed by 
me.  
 Cycle 2, reflective journal, week 4, Term 3 
After discussing my concerns with the classroom teacher, we worked 
out a different approach for my classroom management. Before the 
Chinese calligraphy class, I taught a Chinese lesson once a week, and 
as I was responsible for all the students’ from Year 2 to 6 – nearly 200 
students, it was very difficult for me to remember the students’ names, 
including the Stage 3 students’ who were participating in this research. 
Remembering students' names is important for the students to feel 
valued and something students expect of their teachers. This would 
likely make a difference to my effective classroom management, if I 
was able to name the students for either praising their good behaviour 
or trying to settle them down if they were distracted. To overcome this 
problem, I decided to give the students some paper to create their own 
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name tag. The next step was to stamp the name tags of the students who 
behaved appropriately or actively answered the questions posed. 
Students with the most stamps would then receive one of my gifts at 
the end of the Term. This is my preliminary plan to try to improve 
classroom management, which in turn hopefully will improve students’ 
engagement. 
Cycle 2, reflective journal, week 5, Term 3 
As I was stamping the student’s name tags who were answering the 
questions, the class was not so quiet. Many students raised their hands, 
and those who did not get the chance to answer the question whispered 
“Miss, Miss, choose me!” This was an indication that they wanted to 
engage with the lesson content, so I didn’t want to reprimand them for 
being noisy. I will continue to use this classroom management measure, 
which could not only help me to remember the names of all the students 
but was an effective method to assist with my class management. 
Cycle 2, reflective journal, week 6, Term 3 
I continued to implement the strategy of stamping the name tags for 
appropriate behaviour during the Chinese song lesson. The students 
were more on task, and in addition the mentor teacher also provided me 
with some support, removing some students behaving inappropriately.  
Cycle 2, reflective journal, week 7, Term 3 
5.4.2 Interview transcript – behaviour management 
Teacher-researcher: Sometimes, I just do not know their names. I have 
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an idea. I want to give all the students a piece of paper so they can all 
write down their names.  
Classroom teacher: Yes, you could ask them to fold the paper into a 
triangle. That could help with your management. If they are doing the 
wrong thing you could just call their names. You could give the stamps 
on the paper so they wouldn’t want to lose it.    
Cycle 1, interview transcript, week 4, Term 3 
Teacher-researcher: You gave me a lot of suggestions for classroom 
management, like the name tag. Do you think that works for students’ 
engagement? 
Classroom teacher: yes, it’s working, but you need to be more consist 
with it – giving the stamps when they answer correctly.  
Teacher-researcher: I have observed that when I provided feedback to 
the students like “very good” “excellent” and then added their name, 
they seemed very happy.  
Classroom teacher: yeah, it’s the positive part of the management as 
well. It will help you to engage their learning.  
Cycle 2, interview transcript, week 8, Term3 
The above data recorded the process of how the teacher-researcher came to design and 
implement some suitable strategies for classroom management during the Chinese 
language lessons. Introducing the name tags for student identification was a successful 
strategy so the teacher-researcher could call the students by name, for either praise or to 
draw their attention back to the learning tasks. This was then extended to provide a reward 
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(a stamp on the name tag) for the students’ demonstrating appropriate behaviour. Students 
were then encouraged to seek more stamps through ongoing engagement in class, in order 
to ‘win’ a gift at the end of the term. Seeking these strategies to improve classroom 
management was important to the teacher-researcher, as the native Chinese speaker and 
‘expert’ in this field, it was apt for the teacher-researcher to manage the class. However, 
classroom management does not come automatically. As Dicke et al (2015) contend, there 
are limited ways for beginning teachers to improve their own management styles leading 
to teachers feeling ill-equipped to deal with challenges. The teacher-researcher did feel 
ill-equipped to manage some students until there was support from the classroom teacher. 
The name tag strategy was a simple, but successful strategy. As the data recorded, when 
the teacher-researcher was rewarding the students who had answered questions correctly 
and actively, by stamping their name tags, other students in the class began to call out, 
“Miss, Miss, choose me!” This demonstrates that students’ engagement has been 
improved by the name tag management strategy.  
5.4.3 Positive Feedback 
The data from the interview transcript above and repeated below also sheds light on the 
importance of positive feedback to students   
Teacher-researcher: I have observed that when I provided feedback to 
the students like “very good” “excellent” and then added their name, 
they seemed very happy.  
Classroom teacher: yeah, it’s the positive part of the management as 
well. It will help you to engage their learning.  
Cycle2, interview transcript, week 8, Term 3 
The response from the classroom teacher indicates from his experience that providing 
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positive feedback can engage student learning. As the teacher-researcher reports, the 
children seemed happy, and therefore the potential is for students to be emotionally 
engaged with the content and to listen for the teacher-researcher’s further comments.  
Positive feedback and affirmation that students are on the right track, ensures their 
understanding and if they have not understood, further positive feedback can assist to 
change their learning strategies so that the same mistake would not happen in the future 
(Berrett, 2014). Feedback needs to be positive as much as possible. Negative feedback, 
including making students feel guilty or ashamed of their mistakes, may cause great harm. 
Learning is a process and it make take many approximations to get to the correct or 
required outcome. All students will progress at their own rate, so negative feedback will 
only likely have the reverse effect from its intentions. Students may develop a hostile 
relationship with the teacher, experience negative emotions personally and become 
disengaged from the learning activities, the classroom and their peers (Berrett 2014). The 
teacher-researcher acknowledges the importance of positive feedback to encourage the 
students to feel they are supported in their Chinese learning, and to use positive feedback 
to assist with students’ behavioural, emotional and cognitive engagement (Stephens, 2015) 
in the Chinese language teaching and learning classroom. 
5.4.4 Summary 
Not all classroom management styles are the same, and teachers should choose 
management strategies that correspond to their academic goals, course syllabubs and 
class sizes (Dicke et al., 2015). As the data above indicate the students in this research 
were very excited when they were named by the teacher-researcher. Something as simple 
as ensuring the teacher can name the students, can establish a relationship between student 
and teacher which encourages engagement by students. Classroom management is an 
important variable in determining students’ learning outcomes. Moreover, having a ‘tool 
box’ of classroom management strategies could increase teachers’ confidence and self-
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efficacy, especially among new teachers. In addition, classroom management can also be 
assisted through sound teaching pedagogies which aim to create a positive learning 
atmosphere, where students are valued and supported to learn the content (Dicke et al., 
2015). 
The findings from this study indicate that students’ engagement and the teacher-
researcher’s classroom management are strongly related. The ability to manage the 
classroom and to form positive interactive relationships with students are important 
factors for student engagement and teacher emotional well-being. Conversely, a teachers’ 
positive classroom management style is likely to stimulate students’ positive emotions 
(Becker et al., 2014). Therefore, positive classroom management strategies may not only 
be essential for the well-being of teacher-researcher herself, but they may also affect 
students’ well-being (Hagenauer, and Volet, 2015).  
5.5 Conclusion – Four Side Effects 
Throughout the two AR Cycles implementing the ELM method in Chinese language 
teaching this research found four compounding factors effecting students’ engagement in 
addition to the teaching according to the lesson plans (Chapter 4). These are important 
findings for future research and for consideration in Chinese language teaching pedagogy, 
particularly for beginning teachers.  
Firstly, the selection of the topics is an essential factor for the development of students’ 
Chinese learning, the correct standard discussed above could be concluded as follows: 1) 
interest-based topics; 2) selecting the topics related to students’ daily life. Secondly, 
competition and games-based activities could be included as part of the lessons to engage 
students’ language learning and allowing students to move and be physically active. 
Through implementing these strategies, students’ engagement could be improved. Thirdly, 
the teacher-researcher needed to control her emotions when teaching the class using the 
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ELM. It is essential to create a relaxed atmosphere for students’ Chinese learning. Finally, 
the classroom management strategies of the teacher-researcher needed to be developed to 
increase students’ engagement with their Chinese language learning. Through self-
reflection on observations and the classroom teacher’s feedback, alternative strategies 
were implemented. These included the name tag strategy and providing positive feedback 
referring to the students by name. These strategies not only enhanced students’ 
engagement but also the teacher-researcher’s practice.  
 
 
CHAPTER 6  
PROFESSIONAL DEVELOPMENT,  
FINDINGS, IMPLICATIONS,  
LIMITATIONS AND RECOMMENDATIONS 
 
6.0 Introduction  
This research has investigated the application of Experiential Learning Method (ELM) 
through the Action Research process (over two Cycles) when teaching Chinese as a 
Foreign Language in an Australian school. By implementing a series of experiential 
activities throughout the four phases of the ELM, students were introduced, in meaningful 
ways, into the language learning and hence experience the ‘charm’ of the Chinese 
language. To be specific, students can increase their knowledge of Chinese language and 
culture through experiential activities designed for students to initially master Chinese 
language skills at their curriculum Stage level, and to understand the history and contexts 
of the Chinese language. The aim was to support students to develop a positive attitude 
and promote their Chinese language learning as a possible future study.  
Chapter 6 is concerned to discuss the reflections of the teacher-researcher regarding her 
professional development, and the findings, implications, limitations and 
recommendations from this study. These sections (6.1 to 6.4) bring together the sum of 
the categorized and analysed data drawn from the interview data from the classroom 
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teacher, the reflective journal and observation notes from the teacher-researcher and the 
student surveys, as presented in Chapters 4 and 5. This chapter brings these data together 
to address the main research question of this study: How can the teacher-researcher use 
the Experiential Learning Method to engage students’ Chinese learning in a NSW public 
school? in terms of the contributory research questions: How does each phase of the 
Experiential Learning Method specifically influence the students’ engagement? How 
might each phase be constructed to improve students’ engagement through Action 
Research? How can the Experiential Learning Method be modified to improve the 
teacher-researcher’s teaching practice?  
6.1 Reflections on Personal Development 
As a volunteer Chinese language teacher, the teacher-researcher appreciated the 
opportunity to experience a life changing journey: to travel to Australia and teach the 
Chinese language in a NSW public school and to realize her own value through the 
language teaching. The eighteen months of this study and research has been very 
enjoyable and the time passed very quickly. 
From the very beginning of this teaching assignment through the application of the ELM, 
some difficulties were encountered. Through self-reflection, followed by instigating 
positive adjustments to improve practice, many challenges were overcome leaving the 
teacher-researcher with the sentiments that her teaching had improved, and the students' 
learning of Chinese had been promoted. 
6.1.1 Being Flexible 
Some of these challenges to the teacher-researcher’s planning for Chinese language 
teaching were unavoidable. The teaching cycles were interrupted by whole school events, 
scheduled for Term 3, including sports carnivals and rugby days. The time between 
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lessons impacts significantly on the students’ Chinese language learning and mastery. 
Additionally, these interruptions to weekly lessons, made it difficult for the teacher-
researcher to develop relationships with the individual students, even though as a native 
Chinese speaker, she was viewed as a valued member of their teaching staff. The teacher-
researcher learned to be flexible at the times when the lessons were cancelled and made 
the senior classes a priority. These were valuable lessons for the teacher-researcher to 
understand how schools operate, and how staff need to respond to program changes.  
6.1.2 Building Rapport 
The teacher-researcher also reflected on the importance of making concerted efforts to 
build a good rapport with both the students and staff at school. During the teaching in the 
school, there were instances when feedback was provided by the classroom teacher that 
needed to be listened to and advice followed. Taking on board suggestions from the 
experienced classroom teacher was a serious matter for the teacher-researcher as a way 
to improve practice. This then resulted in positive feedback on improvement as evidenced 
by data from the interviews with the classroom teacher as demonstrated in the excerpt 
below.  
You have continued to develop your own teaching style, and your 
confidence in managing student behaviour is increasing each time you 
teach! Maintaining a focus on the lesson preparation and organization 
has enabled you to enter each lesson with confidence and the students 
recognize this. The other classroom teacher and I have noted high 
student engagement in your classes which indicates to me very clearly 
that you are introducing work at a level that interests the students, 
which they are able to attempt with independence and confidence.  
Cycle 2 interview transcript, Week 8, Term 3  
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When the teacher-researcher reflects on the first lesson, and then the last lesson, it is easy 
to see progress. Confidence when teaching has improved and the rapport with the children 
in Stage 3 has developed. It is pleasing to feel the students view the teacher-researcher as 
someone who has information that both interests and engages them.  
6.1.3 Developing a Teaching Style 
The teacher-researcher has developed a “rhythm” to her lessons and an observer can 
identify when she is revising previously introduced content, and when new content is 
being introduced. This “rhythm” or teaching style, makes it easier for the students to learn 
as they can process new knowledge and understandings more successfully when there is 
a connection between what they have learned and what the teacher-researcher is asking 
them to learn now.  
6.1.3.1 Questioning  
The classroom teacher had commented that the teacher-researcher’s questioning 
technique, as a way to focus attention during the introduction of new content had 
improved. Meaningful questions give the students a reason to listen and participate, and 
enables even the less confident students an opportunity to succeed. The questions to draw 
out previous knowledge, followed by setting questions to be answered through the lesson 
(or for example from the video), enables students to know exactly what they need to listen 
for, and attend to.  
6.1.3.2 Games and classroom management 
The children were particularly enthusiastic when playing the activities and were keen to 
display their understanding of the language they had mastered. The teacher-researcher’s 
classroom management skills continued to develop, and she has been able to pause to 
correct a behaviour of concern, and immediately re-engage students with the lesson. The 
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students looked forward to the teacher-researcher’s lessons as indicated by their positive 
greetings and have been overheard by the classroom teacher, discussing the Chinese 
language lessons positively. This growth in professional development was very satisfying 
to the teacher-researcher, but was not considered as an end point. It was the beginning to 
realize that teaching as a profession needs constant hard work in the future, to keep 
exploring new and different teaching strategies, in order to be motivated to be an excellent 
educator in the future.  
6.2 Findings 
After two AR Cycles of implementation of the ELM, students’ level of engagement has 
been enhanced to some extent in learning Chinese as a foreign language (CFL). In the 
CFL lessons it is essential to correctly include each phase of the ELM in the planning 
process, that is, the concrete experience, teacher-researcher’s interpretation, 
conceptualization, and re-experience. At the very beginning of this research, the design 
of the experiential learning activities was a challenge for the teacher-researcher to ensure 
all ELM phases were included, and adjusted based on the AR process of self-reflection 
on the actual teaching practice and students’ engagement. The teacher-researcher 
observed an improvement in student engagement as a result of the ELM implementation 
and these findings are summarized as follows. 
1)  The teacher-researcher’s teaching ability could be improved by Experiential 
Learning Method through action research. 
2)  All of the four phases of Experiential Learning Method could be constructed to 
engage students’ Chinese learning. 
3)  The correct selection of the experiential topic influences students’ engagement. 
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4)  Appropriate classroom management of the teacher-researcher promotes students’ 
engagement through the Experiential Learning Method. 
5)  Positive emotion of the teacher-researcher engages students’ Chinese learning when 
she is implementing the Experiential Learning Method. 
Each finding is now discussed in turn in the following sections 6.2.1 to 6.2.5. 
6.2.1 Improvement in Teaching Practice – ELM and Action Research  
This section addresses the contributory research question: How might each phase be 
constructed to improve students’ engagement through Action Research?  
The teacher-researcher’s practice of teaching CFL was developed through this AR project. 
Before commencing this research, and through studying relevant authoritative literature, 
the teacher-researcher had an overall, in-depth and systematic understanding of ELM. 
After the practice and analysis of the ELM implementation through two AR Cycles, the 
teacher-researcher not only had a deeper understanding of teaching pedagogy overall, but 
also the specific operational mode of the ELM. At the same time, conducting the AR 
Cycles provided an opportunity to critically reflect on the development of the teaching 
practice. Reflection was an essential factor for the teacher-researcher's progress, and it 
was also an important step to becoming a ‘real’ educator.  
In this study, the teacher-researcher reflected before, during and after class, by planning 
the lessons before the class, observing the students’ engagement during class and 
distributing the student survey at the conclusion of class and finally, interviewing the 
classroom teacher and updating entries in the reflective journal after class. In this way, 
challenges across all aspects of the teaching could be identified and addressed. Through 
the two AR cycles, teaching practice was improved with a subsequent improvement in 
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students’ engagement, and the teacher-researcher’s teaching ability with the ELM. In 
conclusion, AR has assisted the teacher-researcher to constantly modify her educational 
practice, and who will now continue this process to identify problems in her teaching, 
have the confidence to critically evaluate the teaching in practice and seek solutions to 
improve teaching in the future.  
6.2.2 Student Engagement across Four Phases of ELM 
All of the four phases of ELM could be constructed to engage students. This section 
addresses the contributory research questions: How might each phase be constructed to 
improve students’ engagement through Action Research? and How can the Experiential 
Learning Method be modified to improve the teacher-researcher’s teaching practice? 
As mentioned in the above section, the two AR Cycles enabled the teacher-researcher to 
improve teaching ability in the implementation of the ELM, but this was then reflected in 
students’ engagement when learning CFL. This research found that applying the ELM 
whilst implementing the AR process was a practical method in a Chinese language 
classroom. This study also has attempted to make the features and importance of the ELM 
to engage students’ Chinese language learning very clear. Each phase could be adjusted 




Table 6-1: Strategies in the Four Phases of ELM 
ELM phases The strategies to increase students’ engagement 
Concrete 
experience 
Provide more hands-on activities through the phase of 
concrete experience  




The diversity of instructional approaches is an important 
factor to improve the level of students’ engagement. 
• technology, multi-media, and teacher demonstrations 
to engage students in this learning phase. 
Conceptualization 
Varying more forms of the conceptualization tasks as students’ 
self-reported this as the lowest in engagement ratings.  
• Quizzes, games, physical movements 
Re-experience 
Use various strategies to improve students’ engagement, such 
as competitive games, dancing and re-introduce the items 
from the concrete experience phase. 
 
Examining the above data relating to concrete experiences, the main finding is to provide 
more hands-on activities to students, that is, opportunities for students to achieve the 
actual experience of “learning by doing”, thereby engaging them in their learning. The 
diversity of instructional approaches of the teacher’s interpretation is an important factor 
to improve the level of students’ engagement. PowerPoint, YouTube videos, 
demonstrations by the teacher and/or other technological and multimedia approaches, can 
be constructed in this ELM phase 2, to facilitate students’ engagement. With reference to 
 
161 
the conceptualization tasks and re-experience tasks, it is advised to design varying 
activities such as worksheets, small quizzes, games and allowing children to move and 
dance, may help students engage during practice sessions in the Chinese language 
learning classroom. At the re-experience phase, the students can again be introduced to 
the concrete objects from phase 1. To recap, the four phases of ELM can be constructed 
to engage student’s Chinese learning. 
6.2.3 Content Selection and Students’ Engagement 
As an intermediary of communication between the teacher-researcher and students, the 
teaching content should be carefully considered at every phase of the ELM activities. 
Based on this research, it is found that the students could be more easily engaged through 
all four phases of the ELM if the overall topic and content related to their interests, and 
their daily lives. This section contributes to the contributory research question: How does 
each phase of the Experiential Learning Method specifically influence the students’ 
engagement? 
A worthwhile and meaningful experiential activity, based on students’ interests and daily 
lives, sets the scene for ELM to successfully engage students’ Chinese learning. When 
students come across their interested-based experiential activities related to their daily 
life experiences, their engagement is more easily stimulated, and their resonance can be 
readily drawn upon, that is, students are more likely to make the choice to be involved in 
the teaching and learning process. This is not an indication that as students move more to 
the centre of the teaching and learning process, they become left in a laissez-faire state. 
Students need to be guided rationally by their teachers.  
Prior to this research, the teacher-researcher observed the students for one term before 
being charged with their Chinese language learning. During this time, through observing, 
inquiring, investigating, and consulting, the teacher-researcher noted the school’s 
 
162 
operations, the teaching style of the classroom teachers and gathered information about 
students’ interests, lifestyle and learning styles, while at the same time reading relevant 
literature. Four topics were then selected to appeal to students’ interests and their daily 
lives. These were: Chopsticks, Paper Cutting, Chinese Calligraphy and the special 
Chinese song. Basing the activities and words to be taught on the students’ interests and 
everyday lives (for example, meaningful vocabulary for words used every day by the 
students) was a successful strategy for student engagement to be embodied during the 
Chinese language learning lessons.  
Secondly, there is a need to look for the connections between the content of the language 
and the students’ previous experiences in their daily lives to enhance their engagement. A 
student’s daily life has a significant impact on his/her studies. Any education divorced 
from the reality of life is generally unable to tap deeply into the mind of students. The 
ELM activities in this research were designed to achieve the goal of enhancing students’ 
engagement in Chinese language learning. The data gathered and analysed found that the 
design of each phase of the ELM activities could be based on students’ previous 
knowledge and experience from the real-world. In this research, the teacher-researcher 
designed every step of the teaching activities by keeping in view the knowledge and 
experiences of the students, based on the belief that every student has his/her interests 
and views regarding life. For example, when the teacher-researcher taught the students 
Chinese characters through Calligraphy, the characters were combined with the students’ 
daily experiences which played a decisive role in improving students’ engagement.  
Thirdly, content which incorporates elements such as competition and movements can 
also promote students’ Chinese learning. Before this research, the teacher-researcher 
believed that if she allowed students to move in the classroom or have a competition, this 
would disturb the order and discipline of the classroom and thus effective Chinese 
language teaching and learning would not take place. During the AR process implemented 
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in this research the teacher-researcher realized that there is a need to understand students’ 
appreciation of the freedom of physical activities and the fun of competitions in the 
classroom. For example, during the lessons to learn the Chinese song, students were eager 
to dance to the rhythm of the music, and it was observed that such movements did increase 
their engagement to learn. Another example was the competition of picking up the lollies 
with the chopsticks in the re-experience phase of the topic, Chopsticks. This activity 
engaged the students very successfully as they all competed against each other and the 
clock as they had one minute within which to pick up as many lollies as they could. 
Students’ freedom of body and mind could help in reducing the students’ sense of fear 
and anxiety in the classroom and could support the development of a positive attitude to 
the learning content.  
6.2.4 Classroom Management and Students’ Engagement 
The teacher-researcher’s classroom management strategies needed to be improved to 
enhance students’ Chinese learning engagement. Experiential teaching requires effective 
classroom management as students are “learning by doing” are active and may drift to 
being unfocused in class. By implementing the ELM, the classroom atmosphere is free 
and easy and when most students cooperate, the classroom is full of vitality. However, 
sometimes, students tend to be noisy and distracted in class and may become off-task. For 
example, when the teacher-researcher asks questions for discussion in groups or pairs, 
students may discuss unrelated topics or may not participate at all. This then becomes a 
classroom management issue as the teacher-researcher needed to refocus students’ 
attention to be on-task. The solution was to add some fresh elements to keep students 
interested. Strategies were: to implement some small competitions, give out some prizes, 
and strengthen communication with students. For example, those students who 
demonstrated appropriate behaviour during the experiential activities were given a stamp 
on their name tag paper, and the student with the highest number of stamps was to receive 
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a prize at the end of the term. This did have a positive effect to improve the students’ 
engagement with Chinese learning.  
The behaviour management strategy of establishing a classroom environment full of 
encouragement and positive feedback could also be an important way to guarantee the 
effective implementation of ELM to engage students’ Chinese learning. Teachers should 
help students in overcoming their difficulties, anxieties, and boredom through ongoing 
attempts to create an active classroom atmosphere that will be conducive to promoting 
the active engagement of all students, allowing for their personalities and full 
development to be supported. Students should be guided to enjoy learning and reduce 
their anxiety in the process of learning Chinese. The teacher-researcher found that naming 
the students is one method of showing respect for them, and can help establish a two-way 
respectful learning context for students and the teacher-researcher. Therefore, it is the 
responsibility of the teacher-researcher to establish a positive teaching and learning 
environment for the students.   
6.2.5 Positivity and Students’ Engagement 
The teacher-researcher found in this research that students’ engagement is effected by the 
teacher-researcher’s emotions. There is a need to teach by example, and show positive 
emotions, a sunny disposition, healthy mind, and use excellent communication skills, so 
that students can learn Chinese language in a relaxed atmosphere. In this ELM research, 
data suggest that the teacher-researcher needed to create a comfortable and relaxed 
learning environment for students to enjoy their Chinese language learning experiences. 
If students are sensitive to intercultural communication, for example, in this research, 
some students felt it was a difficult activity to write the Chinese characters, as they were 
unfamiliar with this cultural phenomenon, it was necessary for the teacher-researcher to 
adjust the character content to include every day vocabulary and combine this with 
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pictures to accompany the characters. The teacher-researcher was able to identify this 
issue and address it in a timely manner, with the outcome that students became more 
engaged and took more risks to practice the Calligraphy. This finding then echoes in 
summary that the teacher who has patience and a positive emotional disposition would 
be at an advantage when dealing with student engagement difficulties in his or her 
Chinese language classroom. 
6.3 Implications  
This research has explored the case of one teacher-researcher in the ROSETE program 
who implemented the ELM in Chinese language teaching and through two AR Cycles 
researched the outcomes in terms of students’ engagement in class. By implementing a 
variety of classroom experiential activities, in this instance, using chopsticks, making 
paper cutting, Chinese calligraphy and learning a Chinese song, the students’ engagement 
of learning Chinese showed improvement. In addition, the teacher-researcher’s teaching 
ability was also enhanced. These are implications in and of themselves.  
In addition, two further implications are offered. These are possible implications for 
beginning Chinese language teachers and for the resources to support Chinese language 
teaching. These are discussed in sections 6.3.1 and 6.3.2.  
6.3.1 Implications for Beginning Chinese Language Teachers  
The Chinese language teaching field is confronted with the challenge of having sufficient 
experienced and qualified teachers to teach CFL (Wang, 2010). A beginning Chinese 
language teacher’s thorough understanding of the concept of ELM is one way for novice 
teachers to develop a repertoire or ‘tool box’ of strategies to engage students’ in Chinese 
language learning. In this study, the teacher-researcher’s comprehension of the definition 
of ELM and the AR process, as reviewed in Chapters 2 and 3, played a key role in being 
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able to design successful Chinese language learning experiences for students. This 
included the capability of planning the lesson before teaching, implementing the 
methodology during the teaching, and the self-reflection after teaching – each of which 
are deeply influenced by the definition of the ELM and the AR process and how this 
theory is turned into practice. 
The teacher-researcher is a beginning Chinese language teacher and her reflection journal 
recorded that her understanding of these concepts may not have been totally 
comprehensive but none the less assisted when encountering challenges that needed to be 
addressed and improved Kolb (2014) recognizes that any teaching method needs to be 
guided by a comprehensive understanding of the theory/ies behind it, otherwise, it can 
become formalized and routinized to the detriment of students. Therefore, it is significant 
to strengthen beginning Chinese language teacher’s theoretical learning if they intend to 
apply the ELM and study their own practice through AR in their classrooms. The 
implications for beginning Chinese language teachers are summarized below.   
Firstly, the implication is that beginning teachers need to read more literature about the 
ELM and the AR. Literature is plentiful in these areas and reading these materials 
extensively will assist to form a comprehensive, in-depth and systematic theoretical 
understanding of their teaching pedagogy. From relevant works, beginning teachers 
would not only understand the meta-concept of the teaching approach and the research 
methodology, but could imagine how these two theories combined, could assist with 
problem-solving in their classrooms, improve students’ engagement and the teacher’s 
own practice.  
The second implication is that beginning Chinese language teachers (particularly those 
of Chinese background) need to continue self-reflection to improve their teaching practice 
based on the concept of the AR methodology. Novice Chinese language teachers may 
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experience problems that are a result of their actual teaching, the resolution of which is 
urgent if they are to improve their practice and teach the students successfully. To enact 
AR to assist with this, the newly appointed teacher needs to be prepared to be critical in 
her/his own self-reflection, take on board constructive criticism from peers and resolve 
to change and improve themselves and their teaching practice. The self-reflection takes 
time and dedication, and in this research, it was supported by actually writing the 
reflections in a journal. The AR method and the ELM have the potential to improve 
teaching practice and student engagement, but the implication is that the teacher needs to 
devote time to the self-reflection. 
Thirdly, the beginning Chinese language teacher needs to communicate as much as 
possible with an experienced or mentor teacher. This is conducive to the teacher’s 
ongoing future professional development. After this research, the classroom teacher did 
provide the teacher-researcher with some suggestions for future teaching and these are 
shared below as implications of this research for beginning Chinese language teachers. 
6.3.1.1 Set a ‘Learning Goal’ 
The classroom teacher suggested that students can be alerted to the ‘learning goal’ for 
each lesson prior to commencement. The goal can be a phrase, or one or two sentences. 
The older students could use this as the title for the day’s work and with the younger ones, 
the teacher could prepare slips of paper upon which, the goal is written and the children 
glue this into their books. At the end of the lesson, students could then reflect on their 
learning and check to see if they have achieved the learning goal.  
6.3.1.2 Re-engagement strategies  
The classroom teacher advised the teacher-researcher to have a range of strategies ready 
to re-engage the learners who become distracted and interrupt their peers and the lesson. 
Extending this range of strategies is an ongoing task for teachers and has immediate 
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implications for beginning Chinese language teachers.  
Collaborating with the classroom teacher throughout this research journey was invaluable 
and assisted the teacher-researcher tremendously.  
6.3.2 Implication – Teaching resources  
The results of this study, as provided in this thesis, is offered as a teaching resource for 
other beginning Chinese language teachers. 
Throughout Chapters 4 and 5 there has been evidence provided that describes the ELM 
teaching approach with Australian school students and examples of ‘real’ classroom 
teaching practices as collected by the teacher-researcher. Descriptions of the teaching 
methods, effective classroom experiential activities and various ways of learning are 
recorded along with an evaluation of these, offered through self-reflection, observation 
and feedback from the classroom teacher and students. In this way, this thesis could 
become a valuable and practical resource for other beginning teachers of CFL.  
This research investigated the connections between student’s engagement and the 
implementation of the ELM through effecting two AR Cycles. These connections were 
identified by the teacher-researcher executing different teaching practices and activities 
throughout four experiential learning topics by which students’ effective Chinese learning 
had transpired. The results of this study encourage Chinese language teachers to use 
various approaches in creating interesting language contexts to engage students to learn 
Chinese in meaningful ways. 
According to the results of this study, and based on the ELM as a successful Chinese 
language teaching pedagogy, the following strategies for teaching CFL are suggested for 




These are offered in terms of the main research question: How could the teacher-
researcher use the Experiential Learning Method to engage students’ Chinese learning in 
a NSW public school?  
❖ . Use interest-based topics to inform the content in the classroom teaching. 
❖ . Create real-world connected topics for students to learn the Chines language. 
❖ . Vary activities such as incorporating competitions and games. 
❖ . Teach the Chinese language with topics and content that encourage movement. 
❖ . Implement technology with teaching using computers and/or Apps. 
❖ . Provide more hands-on activities for students to achieve ‘learning by doing’. 
❖ . Cultivate students’ confidence by giving them positive feedback. 
❖ . Create a relaxed Chinese language learning atmosphere.  
❖ . Provide students with meaningful language input and output. 
❖ . Provide a variety of forms of the interpretation for students to conceptualize 
and re-experience the target language. 
 
6.4 Limitations and Recommendations  
The limitations of this research have been identified as being contingent on the available 
time, the participants, the teacher-researcher herself, and the teaching environment. 





The first identified limitation is with regards to the time available to undertake two AR 
Cycles. The time was relatively short, so the credibility of the results of this research may 
have been effected. In order to be more decisive about the effectiveness of the 
implementation of ELM, it is necessary to extend the time and scope of the action research 
to three to four cycles in the future.  
6.4.2 Participants 
6.4.2.1 Sample Size 
The limitation of the sample size and students’ Chinese language capability should be 
considered in any further research. The data from this research was drawn from only 20 
student participants from one class at one particular school. Although they were involved 
in the study over eight weeks, this may not be sufficient data to compare to other classes 
at this school, or from other schools studying the Chinese language at Stage 3. In addition, 
there was only one classroom teacher and the teacher-researcher – two teachers 
participating in this research. Therefore, increasing the number of student and teacher 
participants would provide improvement for future research.  
6.4.2.2 Students 
Students are one of the important factors in ELM, and this should be taken note of, in any 
future study. If the application of the ELM does not have the active cooperation of 
students, it would be difficult to achieve the expected outcomes no matter how well the 
teacher’s activities are planned and executed. When asked about student engagement 
through the experiential activities during Chinese language learning, data from the 
interviews with the classroom teacher, highlighted that, if students’ pronunciation and 
expression is not strong, then their initiative to participate may be effected; and that the 
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design of experimental activities needs to be attractive to ensure students’ engagement.  
When designing experiential activities, teachers should fully consider the characteristics 
of the students, their age, and developmental levels. Activities are not only designed for 
confident, outgoing and active students in the Chinese language classroom, but for all 
students. With this in mind, ELM as a teaching method could be widely used and 
promoted in future research. 
6.4.3 Teacher-researcher 
As with all teaching, teachers of CFL need to have a wealth of knowledge in their content 
area and teaching pedagogies. In this research there was only two teachers, but the 
teacher-researcher was a beginning teacher, and hence could be listed as a limitation in 
this study, although her expertise as a native Chinese speaker was not. 
It is recommended that teachers of CFL should not only have good language proficiency 
and expressive ability, but also need to consciously attend to his or her own behaviours 
and emotions when implementing lessons. Although teachers of CFL could use ELM to 
organize activities in class, they need to have a high proficiency in mastery of the Chinese 
language as the language spoken by teachers is demonstrating that language to students. 
6.4.3 Learning Environment 
The Chinese language learning environment is also an important factor impacting on 
students’ successful Chinese learning. The limitations of learning environments can be 
identified at the macroscopic or microscopic levels. 
Macroscopic refers to school-based contingencies including the availability of Chinese 
language teaching equipment, such as computers to support multimedia teaching. In 
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addition, it includes whether the school has a commitment to a dedicated Chinese 
language program which would provide students with ongoing and corresponding 
Chinese language activities in addition to the one 45minute lesson per week provided by 
the teacher-researcher. Macroscopic influences would also include the number of students 
in the class, and the allocated time/hours per week for Chinese learning. Macroscopic 
limitations are generally beyond the control of the researcher. In this case the teacher-
researcher as a VCT was not involved in any decision making at the macroscopic level. 
It is recommended that if macroscopic limitations such as the above are impacting on the 
Chinese language classes, then the VCT might enlist the assistance of the classroom 
teacher to take these issues to a relevant school meeting for discussion – a staff or parent 
group meeting. 
The class-based limitations surface as microscopic. At the microscopic level, there is the 
requisite for schools to have a school-based Chinese language teaching syllabus, from 
which the Chinese language teacher develops the lesson plans, implementation and 
assessments that suit the class, school and community. In this context the focus of the 
school syllabus might be listening, speaking, reading or writing skills. If this does not sit 
well with the VCT’s views on Chinese language teaching, this could be a limitation. In 
this research, the teacher-researcher’s lack of teaching experience, and knowledge of the 
local education system were initial limitations. The recommendation is for VCTs to 
network constantly with their peers and their classroom teacher in order to overcome the 
microscopic limitations. 
6.4.4 Final Comment - Technology 
Rapid developments in science and technology also effect Chinese language teaching. 
CD players have become quite popular in countries offering Chinese language courses. 
Advanced district classrooms have computers and multimedia equipment. Fortunately, 
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the classroom used in this research had equipment available such as computers, a 
projector and CD player, which were great resources for the teacher-researcher.  
Access to technology within the classroom enables students to be exposed to a range of 
experiences and stimuli for Chinese language teaching across listening, speaking, reading, 
and writing. It also provides access to YouTube and other videos exemplifying ‘correct’ 
Chinese language and pronunciation. This is conducive to the improvement of students’ 
practical Chinese abilities. These resources also have the potential to vividly display 
elements of Chinese culture to assist students’ understanding of the background to the 
Chinese language. These resources could effectively reduce the time it takes to learn the 
Chinese language to a competent level. Applying a multimedia approach to teaching CFL 
appears to be an inevitable trend being popularization all over the world. It is hoped that 
the utilization of technology in teaching CFL can attract more teachers to its convenience 
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Appendix A: Observation Notes Sheet (Teacher-researcher) 
This observation sheet was adapted from an already tested observation notes which was 
designed for the classroom teacher to observe majority of students, and the nine 
characteristics are related to the emotional engagement, cognitive engagement, and 
operative engagement.   
Characteristic/Trait 
Observed 
(     )% 
Not 
Observed 
Majority of students remain on-task majority of the time   
Displays of negative emotions such as anger or denial   
Majority of students display positive efforts and interest   
Students demonstrate expected degrees of effort   
Majority of students participate   
Students ask questions to clarify and advance learning and 
understanding 
  
Students show collaboration when appropriate   
Majority of students satisfactorily complete the task   
Student feels bored about the content   
Observation Notes:  
(Adapted from Hamilton-Hankins, 2017) 
 
 
Appendix B: Semi-Structured Interview Questions 
These questions were related to the cognitive engagement, behavioural engagement, and 
emotional engagement. These were flexible questions, which were changed with the 
particular circumstances when being undertaken. The teacher-researcher sometimes 
added one question or two questions which were based on the classroom teacher’s 
answers. 
First interview questions: 
1. Do you think the students like learning Chinese by Experiential Learning activities? 
2. What surprised students about the Chinese lesson based on your observation? 
3. Do you think the students are emotionally, cognitively or behavioural engaged? And 
how? 
4. What was the tricky part of this class? 
5. Please tell me the most important thing the students learned in the Chinese class. 
6. What cooperation helped the students’ Chinese learning? 
7. What new Chinese you can hear the students say now? 
After the first Cycle, based on the first Cycle questions, the teacher-researcher added two 
questions related to students’ engagement. These interview questions were as follows.  
1. Do you think the students like learning Chinese by Experiential Learning activities? 
2. What surprised students about the Chinese lesson based on your observation? 
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3. Do you think the students are emotionally, cognitively or behavioural engaged? And 
how? 
4. What was the tricky part of this class? 
5. Please tell me the most important thing the students learned in the Chinese class. 
6. What cooperation helped the students’ Chinese learning? 
7.  What new Chinese you can hear the students say now? 
8. Which part is the most useful part? (concrete experience, teacher’s interpretation, 
Conceptualization task, and re-experience task) 
9.  You gave me a lot suggestions of classroom management, like the name tag, do you 
think that works for students’ engagement?
 
 
Appendix C: Survey Questions 
These questions were flexible, were changed with the particular circumstances and the 
different topics of the teaching content when being undertaken. 
 
Questions Yes No 
Emotional 
Engagement 
Are there any fun bits in your Chinese learning 
after this lesson? 
  
Are there any thing surprised you about your 
Chinese learning after this lesson? 
  





Does cooperation help your Chinese learning in 
this lesson? 
  





Can you say new Chinese after this lesson?   
Can you write the Pinyin of new Chinese words 
in this lesson? 
  





Topics Rate your interests level of these 
topics. 1 (least)- 10 (most) 
Were you 100% 
engaged during these 
lessons? 
Chopsticks 10  9  8  7  6  5  4  3  2  1  Yes   No       % 
Paper cutting 10  9  8  7  6  5  4  3  2  1   Yes   No       % 
Calligraphy 10  9  8  7  6  5  4  3  2  1   Yes   No       % 
Chinese song） 10  9  8  7  6  5  4  3  2  1   Yes   No       % 
Why you rate the specific level of your engagement? Show me the reason about how 
much you engaged by learning these topics! (Are you happy when you studying these 
topics ? What kind of things you can do after these lessons? What’s your favourite part 




Four phases of ELM 
Rate your 
engagement level of 
these .  
1 (least)- 5 (most) 
Were you 100% 
engaged during these 
parts? 
Experience 5  4  3  2  1 Yes   No      % 
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(using chopsticks, paper cutting, 
calligraphy, bo po mo song) 
Teacher’s interpretation 5  4  3  2  1 Yes   No      % 
Learning pinyin and hanzi  5  4  3  2  1 Yes   No      % 
Re-experience 5  4  3  2  1 Yes   No      % 






Appendix D:  Lesson Plan 
These were the lesson plans which were based on a templet from NESA (NSW Education 
Standards Authority), when the teacher-researcher implemented the lesson plan, it would 
be changed with the particular circumstances when being undertaken. They were the four 
Experiential Learning Activities. The part of student achievement and teacher 
effectiveness were finished after these lesson. 
Topic: Chopsticks                  Class: Year 5/6                                                                                                                
Syllabus Outcomes: LCH3-5U, LCH3-6U, LCH3-9U, LCH3-1C, LCH3-2C 
Prior Learning: Before starting this lesson, students should be able to know the 
Pinyin and Hanzi system. 
Language content: The students will learn to say the verbs: pick up (jiá) , hold 
(ná), put down（fàng xià), nouns: chopsticks（kuài zi）筷子, lollies（táng guǒ） 




Introduce the lesson by reading a story about chopsticks or telling 
a personal experience. Explain that people in China, Korea, and 
Japan typically use chopsticks on a daily basis.  
Playing a video about how to use chopsticks. 




Introduce this session by reading a story about chopsticks or 
telling a personal experience. 
Explain that people in China, Korea, and Japan typically use 
chopsticks on a daily basis. Inform students that learning how to 
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use chopsticks is not easy for everyone, even adults, and that as 
they are beginning to learn this skill, it is okay if they are not able 
to do them completely well. 
Introduce target vocabulary. interpreting the meanings and 
modelling the pronunciation of the three verbs and the two nouns. 





Review all the vocabulary students have studied. Review their 
conceptual meaning using PowerPoint slides. The words are: 
verbs: pick up (jiá) , hold (ná), put down（fàng xià）, nouns: 
chopsticks（kuài zi）筷子, lollies（táng guǒ. 
Write some of the words on the whiteboard and ask students to 
repeat till most can recognize and read these words correctly. Ask 
students to copy down these words into their notebooks.  
Read the words in Mandarin and invite students to translate them 
into English.  
Re-experience 
task 
Divide students into groups and play the game. Students will be 
asked to use chopsticks to take lollies from one bowl and put 
them in another bowl (the lolly resource was actually coloured 
paper) 
Student Achievement: (To what extent were outcomes achieved? How was this 
demonstrated by the students) 
Teacher Effectiveness: (What have you learnt from the lesson? What do you 




Topic: Paper Cutting                  Class: Year 5/6                                                                                                                
Syllabus Outcomes: LCH3-5U, LCH3-6U, LCH3-9U, LCH3-1C, LCH3-2C 
Prior Learning: Before starting this lesson, students should know the what the 
Pinyin and Hanzi systems are. 
Language content: The students will learn and correctly pronounce the words: 
jiǎnzhǐ(paper cutting), jiǎn(cut), zhǐ(paper), hóng sè(red), jiǎn dāo(scissors), zhé 
dié(fold), huā er (flower), hú dié(butterfly), niǎo(bird) 
Lesson Outline How will the teacher-researcher deliver the content? (teaching 
strategies/ learning experiences) 
Concrete 
Experience 
Before the new topic, review the content pertaining to the 
previous topic – chopsticks 
Experiential activity: Students watch the video on Chinese Paper 
Cutting: https://www.youtube.com/watch?v=JhzU_asd-c4&t=56s 
Give students the instruction sheet and the red paper previously 
prepared and invite them to produce a work of paper-cutting by 
themselves. The instruction sheet relates to the upcoming 
vocabulary learning, so includes directions to cut a flower, 
butterfly and bird 
Interpretation  
 
Ask the students how many special Chinese cultural items they 
could name.  
An interesting way to facilitate this discussion is to prepare a bag 
of objects from China such as a paper fan, a red envelope, a 
Chinese shuttlecock, a calligraphy brush, and a work of paper-
cutting, which could be a way to introduce the topic--- paper-
cutting again.  
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Play a video for the students and ask some questions related to 
the content to maintain their focus. Answer questions that the 
students might ask. Interpret the history and explain the deep 
meaning behind this special art form in Chinese culture. Teach 




Summarize the concepts for all words introduced in this topic 
including Chinese pronunciation and English meaning. The 
words are: paper cutting (jiǎnzhǐ), cut (jiǎn), paper(zhǐ), 
red(hóngsè)(red), scissors (jiǎn dāo), hold (zhé dié),flower (huā 
er ), butterfly (hú dié), bird (niǎo). 
Read the words and demonstrate written characters for students 
and ask them to repeat these until most of the students could 
recognize and recall the Chinese words. Read the words on the 




Ask some of the students to come to the front of the class to 
demonstrate how to make a paper cutting, display their paper 
cutting design and pronounce the object’s name in Mandarin. 
Student Achievement: (To what extent were outcomes achieved? How was this 
demonstrated by the students) 
Teacher Effectiveness: (What have you learnt about your teaching from this 





Topic: Chinese Calligraphy                 Class: Year 5/6                                                                                                                
Syllabus Outcomes: LCH3-5U, LCH3-6U, LCH3-9U, LCH3-1C, LCH3-2C 
Prior Learning: Before starting this lesson, students should be able to know the 
Pinyin and Hanzi system. 
Language content: The students will learn to say the words: calligraphy (shū fǎ), 
brush (máo bǐ), ink (mò shuǐ), one 一 (yī), mountain 山 (shān), water 水 (shuǐ), 
people 人(rén), tree 木(mù), fire 火(huǒ), soil 土  (tǔ) 




A quick review of the vocabulary from the two previous lessons.  
Demonstrate how to use the calligraphy brush correctly by 
viewing a relevant the video, sourced at the following link: 
.https://www.youtube.com/watch?v=nIGGE6Kasuk 
Provide students with the brush, the special “magic paper” and 
water to practice Chinese calligraphy. The teacher-researcher will 
demonstrate on the whiteboard, the sequence of strokes to write 
some simple characters. Finally, the demonstration will include 




Introduce the topic of this lesson by watching a video about 
calligraphy. 
(https://www.youtube.com/watch?v=ppZWIwZsRdU)  
Explain that Chinese Calligraphy is a type of artistic writing that 
records the meaning of the language through this pictorial form. 
Chinese Calligraphy has been widely practiced in China and has 
been generally held in high esteem across East Asia.  
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Teach them the related words in pinyin and hanzi.  
Use the PowerPoint slides to provide visual support for the 




Summarize the concepts for all words they have learned, 
including Chinese pronunciation, Chinese characters and English 
meaning. The words are: calligraphy (shū fǎ), brush (máo bǐ), ink 
(mò shuǐ), one 一 (yī), mountain 山, (shān), water 水 (shuǐ), 
people 人(rén), tree 木(mù), fire 火(huǒ), soil 土 (tǔ) 
Write all the characters on the whiteboard and point to characters 
randomly. Ask the students to pronounce the words in Mandarin 
and translate into English. 
Re-experience 
task 
Provide some real ink and the brush-pens and ask a few students 
to come to the front of the class and write from memory, a 
Chinese character they have studied.  
Student Achievement: (To what extent were outcomes achieved? How was this 
demonstrated by the students) 
Teacher Effectiveness: (What have you learnt from the lesson? What do you 
recommend for future lessons?) 
 
Topic: Chinese Pinyin Song              Class: Year 5/6                                                                                                                
Syllabus Outcomes: LCH3-5U, LCH3-6U, LCH3-9U, LCH3-1C, LCH3-2C 
Prior Learning: Before starting this lesson, students should be able to know the 
Pinyin and Hanzi system. 
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Language content: The students will learn to sing the Chinese song and some 
important words of this song. Zhōng guó（China）měi lì （Charming,beautiful）
Èr shí sān, （23）sān shí wǔ, （35）cōng míng,（smart）Yīng wén （English) 
Lesson Outline: How will teacher deliver the content? (teaching strategies/ 
learning experiences)  
Concrete 
Experience 
A quick revision of some words related to last lesson – 
Calligraphy. 
Play the video of the Chinese pinyin song “bo po mo”. 
https://youtu.be/XTMQuoHOVDI 
Provide students with a copy of the lyrics. Ask students to 
watch the video based on the lyrics. Explain the meaning of 
those lyrics (see Figure 4-7), and then encourage students to 
sing the song 
Interpretation  
 
Introduce the topic of this lesson by asking some questions 
about the definition of pinyin and hanzi.  
Explain that pinyin is the official romanization system for 
Standard Chinese in mainland China. 
Hanzi among the most widely adopted writing systems in the 
world by number of users.  
Teach students some important words from the song’s lyrics. 
Conceptualization 
Task 
Summarize the concepts for all words learned in the lyrics of 
the Chinese song, including Chinese pronunciation and English 
meaning. The words are: China (zhōng guó), charming (mèi 
lì), twenty-three (èr shí sān), thirty-five (sān shí wǔ), smart 
(cōng míng), English (yīng wén)  
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Read the words and ask students repeat till most of the students 
can recognize, pronounce and translate the target vocabulary. 
Re-experience 
task 
Sing the whole song in Mandarin whilst dancing with the 
music. 
Student Achievement: (To what extent were outcomes achieved? How was this 
demonstrated by the students) 
Teacher Effectiveness: (What have you learnt from the lesson? What do you 




Appendix E: Timeline for the Research 
This timeline is a flexible plan, may change with the particular circumstances when being 
undertaken. 
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Appendix I: Participant Information Sheet (Parents)  
 
Participant Information Sheet – General Parents（Extended） 
Project Title:  Developing experiential in-class activities to engage students’ Chinese 
learning: An Action Research Study in a Western Sydney School 
Project Summary: The aim of the project is to use the Experiential Learning Method, such as 
experiencing using chopsticks, writing brush calligraphy, to teach one stage 3 class the Chinese 
language in a Western Sydney primary school. It is an action research and the participants will 
be the researcher herself, student participants of one stage 3 class, and the classroom teacher. 
The expected outcomes of this research are to develop effective strategies of Experiential 
Learning Method for Chinese teaching which are suitable for the Australian Stage 3 students, and 
to identify how students are cognitively, emotionally and behaviourally engaged with the 
Experiential Learning Method. This research will then report suggestions for teachers who want 
to use this method. 
You are invited to participate in a research study being conducted by Miss Fuwen Dai – under the 
Supervision of A/Prof Jinghe Han and Dr David Wright from the School of Education, Western 
Sydney University. The research is to explore the use of Experiential Learning Method to help 
students learn Chinese. 
How is the study being paid for?  
Miss Dai’s study is supported by Western Sydney University and Ningbo Municipal Education 
Bureau. 
What will I be asked to do? 
Your child will be asked to do four to six surveys about their learning in Chinese lessons. 
Your child will be observed in the classroom during the Chinese lessons (approximately 8 lessons). 
How much of my time will I need to give? 
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Your child will be given about 5-7 minutes of their time to each survey. 
Other activities will be part of classroom practice. 
What benefits will I, and/or the broader community, receive for participating? 
Your child will not receive any individual benefit. However, this research will add to existing 
knowledge about effective Chinese language learning. This has the potential to provide teachers 
with learning resources that have undergone testing and evaluation. 
Will the study involve any risk or discomfort for me? If so, what will be done to rectify it? 
The likelihood of any risk or discomfort occurring is low. The survey questions for the students 
are explicitly about their experience in learning the Chinese language. Unforeseen risks that are 
identified during the conduct of the research will be managed in line with school policies and 
procedures, and relevant state and federal legislation. For instance, school systems have privacy 
policies to ensure that personal information is use appropriately, as required by legislation. 
How do you intend to publish or disseminate the results? 
The results will be disseminated in a thesis to fulfil a Degree of Master of Philosophy at Western 
Sydney University (WSU). The thesis will be accessible at the Library of the University. In any 
publication or presentation as such, information will be provided in such a way that you as a 
participant cannot be identified. Any reference to individual participants will involve pseudonyms 
or codes.  
Will the data and information that I have provided be disposed of? 
Only the researcher and her principal supervisor will have access to the raw data, just observation 
notes, surveys, interview responses from the researcher, your child will not be filmed, or audio 
recorded or have photos taken, and your data will not be used in any other projects. Please note 
that minimum retention period for data collection is five years post publication. The data and 
information you have provided will be securely disposed of. 
Can I withdraw from the study? 
Participation is entirely voluntary, and your child is not obliged to be involved. If your child does 
participate, he/she can withdraw at any time without giving reason, or you may withdraw your 
child from the study at which point all written records of your child’s participation will be destroyed.  
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What if myself or my child decides not to participate in the study   
Participation in the study is entirely voluntary. Children not participating in the study will undertake 
other activities as decided by the school, under the supervision of school teachers. 
What if I require further information? 
Please contact A/Prof Jinghe Han on j.han@westernsydney.edu.au or phone 47360216 should 
you wish to discuss the research further before deciding whether or not to participate. 
What if I have a complaint? 
If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI) on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au. 
Any issues you raise will be treated in confidence and investigated fully, and you will be informed 
of the outcome.  
If you agree to participate in this study, you may be asked to sign the Participant Consent Form. 
The information sheet is for you to keep and the consent form is retained by the researcher. 
This study has been approved by the Western Sydney University Human Research Ethics 






Appendix J: Participant Information Sheet (Principals/Teachers) 
 
Participant Information Sheet– Principals/Teachers (Extended） 
Project Title: Developing experiential in-class activities to engage students’ Chinese learning: An 
Action Research Study in a Western Sydney School 
Project Summary: The aim of the project is to use the Experiential Learning Method, such as 
experiencing using chopsticks, writing brush calligraphy, to teach one stage 3 class the Chinese 
language in a Western Sydney primary school. It is an action research and the participants will 
be the researcher herself, student participants of one stage 3 class, and the classroom teacher. 
The expected outcomes of this research are to develop effective strategies of Experiential 
Learning Method for Chinese teaching which are suitable for the Australian Stage 3 students, and 
to identify how students are cognitively, emotionally and behaviourally engaged with the 
Experiential Learning Method. This research will then report suggestions for teachers who want 
to use this method. 
You are invited to participate in a research study being conducted by Miss Fuwen Dai – under the 
Supervision of A/Prof Jinghe Han and Dr David Wright from the School of Education, Western 
Sydney University. The research is to explore the use of Experiential Learning Method to help 
students learn Chinese. 
How is the study being paid for?  
Miss Dai’s study is supported by Western Sydney University and Ningbo Municipal Education 
Bureau. 
What will I be asked to do? 
You will be asked to observe approximately eight lessons and fill the observation sheet for each 
lesson while the researcher is teaching.  
What will I be asked to do? 
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You will be asked to observe approximately eight lessons and fill the observation sheet for each 
lesson while the researcher is teaching.  
How much of my time will I need to give? 
You will give about 80 minutes of your time to the interviews which will be audio-recorded. 
What benefits will I, and/or the broader community, receive for participating? 
This research will add to existing knowledge about effective learning of Chinese as second 
language. This has the potential to provide teachers with learning resources that have undergone 
testing and evaluation. 
Will the study involve any risk or discomfort for me? If so, what will be done to rectify it? 
The likelihood of any risk or discomfort occurring is low. The interview questions for you are 
explicitly about your perception towards using Experiential Learning Method in teaching the 
Chinese language. Unforeseen risks that are identified during the conduct of the research will be 
managed in line with school policies and procedures, and relevant state and federal legislation. 
For instance, school systems have privacy policies to ensure that personal information is used 
appropriately, as required by legislation. 
How do you intend to publish or disseminate the results? 
The results will be disseminated in a thesis to fulfill a Degree of Master of Philosophy at Western 
Sydney University (WSU). The thesis will be accessible at the Library of the University. In any 
publication or presentation as such, information will be provided in such a way that you as a 
participant cannot be identified. Data will be anonymous immediately after the transcription. your 
name will be replaced with pseudonym in transcripts. 
Will the data and information that I have provided be disposed of? 
Only the researcher and her principal supervisor will have access to the raw data you provide, 
and your data will not be used in any other projects. Please note that minimum retention period 
for data collection is five years post publication. The data and information you have provided will 
be securely disposed of. 
Can I withdraw from the study? 
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Participation is entirely voluntary, and you are not obliged to be involved. If you do participate you 
can withdraw at any time without giving reason, there will be no negative consequences for 
withdrawing from the research. 
If you do choose to withdraw, any information that you have supplied after your withdrawal won’t 
be used in this research. 
What if I require further information? 
Please contact A/Prof Jinghe Han on j.han@westernsydney.edu.au or phone 47360216 should 
you wish to discuss the research further before deciding whether or not to participate. 
What if I have a complaint? 
If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI) on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au. 
Any issues you raise will be treated in confidence and investigated fully, and you will be informed 
of the outcome.  
If you agree to participate in this study, you may be asked to sign the Participant Consent Form. 
The information sheet is for you to keep and the consent form is retained by the researcher. 
This study has been approved by the Western Sydney University Human Research Ethics 







Appendix K: Consent Form (Parents) 
 
Consent Form – General Parents（Extended） 
Project Title:  Developing experiential in-class activities to engage students’ Chinese 
learning: An Action Research Study in a Western Sydney School 
I, [  Parent/Carer to print name    ], hereby consent for my child [  Parent/Carer to print 
name of child   ], to participate in the above named research project. 
I have discussed participation in the project with my child and my child agrees to their 
participation in the project. 
I acknowledge that: 
• I have read the participant information sheet (or where appropriate, have had it read to me) 
and have been given the opportunity to discuss the information and my child’s involvement in the 
project with the researcher/s 
• The procedures required for the project and the time involved have been explained to me, 
and any questions I have about the project have been answered to my satisfaction. 
I consent for my child to:  
☐ Do four to six paper-based surveys (Each survey has only five -seven items about your child’s 
learning in Chinese) 
 
211 
☐ Be observed during their Chinese lessons (approximately 8 lessons) (your child’s engagement 
with the method the teacher used in Chinese language class will be mainly observed for teaching 
improvement purpose) 
I consent for my child’s data and information provided to be used in this project and, as 
long as the data is non-identified, in other related projects for an extended period of time. 
I understand that my child’s involvement is confidential and that the information gained 
during the study may be published and stored for other research use but no information 
about them will be used in any way that reveals their identity. 
I understand that my child’s participation in this study will have no effect on their 




This study has been approved by the Human Research Ethics Committee at Western 
Sydney University. The ethics reference number is: H13323 
What if I have a complaint? 
If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI)  on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au. 
Any issues you raise will be treated in confidence and investigated fully, and you will be informed 




Appendix L: Consent Form (Teachers) 
 
Consent Form – Teachers（Extended）  
Project Title:  Developing experiential in-class activities to engage students’ Chinese 
learning: An Action Research Study in a Western Sydney School 
I hereby consent to participate in the above-named research project. 
I acknowledge that: 
•          I have read the participant information sheet (or where appropriate, have had it read 
to me) and have been given the opportunity to discuss the information and my involvement in the 
project with the researcher/s 
•         The procedures required for the project and the time involved have been explained to 
me, and any questions I have about the project have been answered to my satisfaction. 
I consent to: 
☐ Participating in eight interviews (each interview has five to seven questions) 
☐ Having the interview audio recorded 
I consent for my data and information provided to be used for this project. 
I understand that my involvement is confidential and that the information gained during 




I understand that my participation in this study will have no effect on my relationship with 




This study has been approved by the Human Research Ethics Committee at Western 
Sydney University. The ethics reference number is: H13323 
What if I have a complaint? 
If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI)  on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au.Any issues you 






Appendix M: Consent Form (Principal) 
  
Consent Form – Principal 
Project Title:  Developing experiential in-class activities to engage students’ Chinese 
learning: An Action Research Study in a Western Sydney School 
I, [  principal’s  name   ], hereby consent for my school [   print name of the school   ], 
to participate in the above named research project. 
Project Summary: The aim of the project is to use the Experiential Learning Method, such as 
experiencing using chopsticks, writing brush calligraphy, to teach one stage 3 class the Chinese 
language in a Western Sydney primary school. It is an action research and the participants will 
be the researcher herself, student participants of one stage 3 class, and the classroom teacher. 
The expected outcomes of this research are to develop effective strategies of Experiential 
Learning Method for Chinese teaching which are suitable for the Australian Stage 3 students, and 
to identify how students are cognitively, emotionally and behaviourally engaged with the 
Experiential Learning Method. This research will then report suggestions for teachers who want 
to use this method. 
Your school is invited to participate in a research study being conducted by Miss Fuwen Dai – 
under the Supervision of A/Prof Jinghe Han and Dr David Wright from the School of Education, 
Western Sydney University. The research is to explore the use of Experiential Learning Method 
to help students learn Chinese. 
How is the study being paid for?  
Miss Dai’s study is supported by Western Sydney University and Ningbo Municipal Education 
Bureau. 
What will the participants be asked to do? 
The classroom teacher will also be asked to participate in eight short interviews about his 
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perception towards using different experiential activities. Each interview lasts about ten minutes. 
The student participants will be asked to do four-six surveys about their learning in Chinese 
lessons, and they will be observed in the classroom during the Chinese lessons (approximately 8 
lessons). 
How much of the time will the participants need to give? 
The classroom teacher will give about 80 minutes of her/his time to the interviews which will be 
audio-recorded.  
The student participants will give about 5-7 minutes of their time to each survey. Other activities 
will be part of their classroom practice. 
What benefits will the broader community, receive for participating? 
This research will add to existing knowledge about effective learning of Chinese as second 
language. This has the potential to provide teachers with learning resources that have undergone 
testing and evaluation. 
Will the study involve any risk or discomfort for my school? If so, what will be done to 
rectify it? 
The likelihood of any risk or discomfort occurring is low. The interview questions for the classroom 
teacher are explicitly about your perception towards using Experiential Learning Method in 
teaching the Chinese language. The survey questions for the student participants are explicitly 
about their experience in learning the Chinese language. Unforeseen risks that are identified 
during the conduct of the research will be managed in line with school policies and procedures, 
and relevant state and federal legislation. For instance, school systems have privacy policies to 
ensure that personal information is used appropriately, as required by legislation. 
How do you intend to publish or disseminate the results? 
The results will be disseminated in a thesis to fulfill a Degree of Master of Philosophy at Western 
Sydney University (WSU). The thesis will be accessible at the Library of the University. In any 
publication or presentation as such, information will be provided in such a way that you as a 
participant cannot be identified. Data will be anonymous immediately after the transcription. your 
name will be replaced with pseudonym in transcripts. 
Will the data and information that the participants have provided be disposed of? 
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Only the researcher and her principal supervisor will have access to the raw data your school 
provide, and your data will not be used in any other projects. Please note that minimum retention 
period for data collection is five years post publication. The data and information you have 
provided will be securely disposed of. 
Can I withdraw from the study? 
Participation is entirely voluntary, and you are not obliged to be involved. If you do participate you 
can withdraw at any time without giving reason, there will be no negative consequences for 
withdrawing from the research. 
If you do choose to withdraw, any information that your school have supplied after your withdrawal 
won’t be used in this research. 
What if I require further information? 
Please contact A/Prof Jinghe Han on j.han@westernsydney.edu.au or phone 47360216 should 
you wish to discuss the research further before deciding whether or not to participate. 
I consent for the school’s data and information provided to be used in this project and, as 
long as the data is non-identified, in other related projects for an extended period of time. 
I understand that my school’s involvement is confidential and that the information gained 
during the study may be published and stored for other research use but no information 
about them will be used in any way that reveals their identity. 
I understand that the students’ participation in this study will have no effect on their 






What if I have a complaint? 
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If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI) on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au. 
Any issues you raise will be treated in confidence and investigated fully, and you will be informed 
of the outcome.  
If you agree the participation of your school in this study, you may be asked to sign the Consent 
Form. The information sheet is for you to keep and the consent form is retained by the researcher. 
This study has been approved by the Western Sydney University Human Research Ethics 
Committee. The Approval number is H13323. 
 
 
 
 
 
 
